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ABSTRACT

The purpose of this study was to investigate students’ perceptions and
opinions towards listening and speaking skills developed through of multimedia
learning at the Naval Rating School in Sattahip, Chonburi, Thailand. The sample was
drawn from 90 students who attended the SMART Living room at the Naval Rating
School. These students have an opportunity to improve their listening and speaking
skills with native English speaking teachers, with activities designed break the ice,
familiarize the students with authentic English circumstances and change their attitude
toward learning English which tends to be negative.

The findings of the research show that that after using multimedia learning to
improve the students’ speaking and listening skills, they have a good attitude with
learning English and also feel more comfortable. The Smart Living Room is useful for
the participants because it provides multimedia learning tools which can improve the

Naval Rating Students English capability.
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CHAPTER 1
INTRODUCTION

1.1 Background of this Study

English was originally the language of England, but it has become the
primary or secondary language of many former British colonies such as the United
States, Canada, Australia, and India. It became especially popular after the English
Industrial Revolutions. Currently, the English language is the language of
globalization, with many countries using English as their official language. More than
90 countries around the world are learning English as a second language. Gddden
(2010) stated that English was the key to making the whole world smaller as people
in different countries with different cultures could communicate with each other
through English.

To study any language, learners are required to master the four basic
language skills: listening, speaking, reading, and writing. However, newly born
infants begin their In education, English is popular among parents and guardians who
would like their children to learn to become proficient in English. Naved (2015) has
argued that English is an essential tool when applying for a job; there are definite job
target advantages for people who can speak more than one language, especially if the
other language is English because English can reduce multinational barriers between
non- native English speakers and native speakers.

Language exposure through listening before moving on to speaking.
Eventually, they learn to read and write in their native tongue. Hasan (2010) has
argued that listening comprehension is one of the most important skills in learning a
language. The problem of listening can make language learners have a problem when
they learn English and also make them feel like the language is complicated. The
additional skills that is also important skill is speaking skill. Without speaking skills
no one can communicate with each other. Boonkit (2010) has detailed how to develop
speaking skills in learners by focusing on the syllabus design, principles of teaching,
types of tasks and materials, and speaking assessment. Boonkit also suggested

language learners should try to reduce their anxiety and lack of confidence, which are
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seen as barriers for language learning. Trent (2009) has also reported that one of the
main reasons that non-native speaker cannot speak fluently is because they lack of
confidence because they feel they will make lots of errors.

Even though English might be difficult for language learners, there are
several a methods that may be helpful for learners. One method is multimedia
learning because this tool can help language learners reduces stress and have more
enjoyment when they are learning a language. Azhar (2009) defined media as a tool
for delivering the message to learner. It can be any computer-mediated software or
interactive devices that include text, color, graphical images, animation, audio sound
and full motion video in single applications (Pourhosein, 2012). Multimedia also
gives more opportunities to both teachers and students, which means that they can
feel happier and more comfortable during the class. Learning via multimedia can help
the students relax and experience less anxiety when they learn a language. As
outlined above, reducing anxiety and increasing confidence ought to enhance overall
language learning.

Given this context, the purpose of the present research was to learn about the
perceptions of multimedia and know opinions among second year Naval Rating
Students (NRS) toward multimedia learning in the Smart Living Room and to identify
problems in English communication, especially listening comprehension and
speaking skills. The Smart Living Room was one of the projects that initiated by the
commandant because the school wanted to focus on improving English language
skills among Naval Rating Students. The Smart Living room is located at Barrack 1
and Barrack 5. In each of these barracks there are facilities such as computers,
speakers, microphones, and so forth, all of which can help English teachers to provide
the lessons. The findings of the present research are expected to be submitted to the
higher management with positive recommendations made towards improving specific
areas of listening and speaking skills in the English language. The findings of this
study might also help to develop to further the project in English faculty in the Naval
Rating School and help to determine whether the program should continue in the

future.
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1.2 Research Questions

1.2.1 How do Naval Rating Students (NRS) perceive multimedia as a learning tool
for developing listening comprehension and speaking skills?

1.2.2 What are the Naval Rating Students (NRS) opinions towards the Smart Living

Room?

1.3 Research Objectives
The objectives of this study are as follows:
1.3.1 To investigate the NRS perceptions towards multimedia as a learning tool in
the development of listening and speaking skills.

1.3.2 To understand the NRS opinions towards the Smart Living Room.

1.4 Significance and Scope of the Study

The main concern of this study is to find out that multimedia learning
method that can motivate the second year of Naval Rating Student in learning
English and whether it is worth continuing this project in the near future. The
results are expected to enable the finding of suitable courses that focus on more
specific purposes of using English.

In the proposed study, it will only investigate the Second year Naval Rating
student’s perceptions toward Smart Living Room. Moreover, this research try
find out that multimedia tool can motivate second year of Naval Rating Student in

learning English.

1.5 Limitations of the Study
This study was conducted at the Naval Rating School, Satthahip district,
Chonburi province during April 19-30, 2017. The participants of this study were
second year Naval Rating students who normally join the Smart Living Room at
Barrack 1 and Barrack 5. The study focused on the perceptions students had

towards their language skills after taking extra classes in the Smart Living Room.
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Therefore, the findings might not be generalizable to other contexts because the
target population was only second year Naval Rating Students who joined the

Smart Living room.

1.6 Definitions of Terms

The key terms used throughout this study are defined below:

Mother Tongue

Oluwole (2008) claimed that verbal skills could be built in every child, but it
depended on a child’s environment and natural basis. Crystal (1991) defined the
term mother tongue as “the language acquired naturally during childhood”
(p.196). However, Nordquist (2016) said mother tongue was not only the
language one learned from one’s mother, but also the speaker’s dominate and
home language. Pokorn (2005) “the first language according to the time of
acquisition, but the first with regard to its importance and the speaker’s ability to

master its linguistic and communicative aspects”(p.3).

Native Speakers
Native speakers are people who have spoken a particular language since

they are born and they do not need to learn that language when they grow up.

Non-native Speakers
Non-native speakers are people who study a language that is not particularly
used in their daily life or not a language that they have used since they are born
Second Year Naval Rating Students (NRS.)
The students who study Second Year in Naval Rating School, they are
all male with an age range of between 20 to 24. All the students study in different
corps, the students spend their life in the school until two years after graduation,

when they will be moved to specific departments.
Smart Living Room

Smart Living Room is an extra English class that was initiated by the
Commandant of Naval Rating School. The Smart Living room is located at
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Barrack 1 and Barrack 5. In each Barrack, there are facilities such as computers,
speakers, and microphones which can help English teachers provide the lessons.
The activity that is normally used is watching the movie and let the student give

an oral answer, word search, guessing the word from acting or dictation.

Barracks
A barrack is the place for Naval Rating Student to live while they study at

the Naval Rating School.
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CHAPTER 2
REVIEW OF LITERATURE

This chapter reviews the literature in four main areas as follows: (1)
definition of listening comprehension and speaking skills, (2) the main problem of
learning English for language learners, (3) theoretical basis of multimedia learning,

(4) relevant research. The fifth section provides a summary of the chapter.

2.1 Definition of Listening Comprehension and Speaking Skills

2.1.1 Listening Comprehension

Bite (2013) stated that listening skill is the process to receive a
message effectively. It is a combination between hearing the message that another
person said and psychological involvement with people while they are talking. It
requires a high level of concentration, desire to understand, an attitude of empathy
and acceptance, and a willingness to open the mind to try and see things from another
person’s point of view. Furthermore, McLean (2010) claims that listening is a skill to
evaluate and interpret the feedback of the message in any conversation by hearing.
Interpretive feedback could happen in the form of a question for clarification about
the message. Basically, listening comprehension is the process of understanding the
message by identifying tone, voices, pitch, and meaning that allows listener to
participate in communication. Goss (1982) cites listening comprehension as a rational
phenomenon listeners tried to establish a meaning when they obtains the information
from the listening source and Chastain (1971) states that the purpose of listening
comprehension is to understand the conversation between native speakers in naturally.
Steinberg (2007) mentions that listening process is the individual perceiving which
uses the ability via sense, aural organs, assigning a meaning to the message and
comprehending it. In addition, Nunan (1998) says listening is the fundamental skill in
the language learning. Without listening skill, the learner cannot learn to

communicate efficiently and some of the student spend 50% of the time operational in
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foreign language was dedicated to listening. According to Feriris (1998) listening is

the skill that is used frequently in the classroom.

2.1.2 Speaking Skills

Hughes (2002) pointed out that speaking was a characteristic of humans and
it also was a tool for communicating. As socialized individuals, human beings spend
much of their lives talking, or interacting with other people. Interacting was not just a
mechanical process of taking turned at producing sounds and words. Interacting was a
semantic activity, a process of making meanings. Eggins and Slade (1997) indicated
that speaking skills was a process of exchanging meanings and functionally
motivated: people interact with each other in order to accomplish a wide range of
tasks: they talk to buy and sell, to find out information, to pass on knowledge.
Speaking was not a discrete skill, and one of the central difficulties inherent to
speaking is that it overlaps with other skills as well.

Brown (1994; see also Burns & Joyce, 1997) claims that speaking is an
interactive of making meaning that involves producing and receiving then processing
information. Speaking depends on the context in which it occurs, including the
participants themselves, their collective experiences, the physical environment, and
the purposes for speaking. It is natural, open-ended, and evolving. However, speech
cannot unpredictable. Language functions or patterns that tend to occur in certain
discourse situation (e.g., declining an invitation or requesting time off from work),
can be identified and charted (Burns & Joyce, 1997). In speaking, it requires learner
not only know how to produce correct linguistic competence but also they have to

understand what, when, where and why which we call sociolinguistic competence.

2.2 The Main Problem of Learning English Listening Comprehension and
Speaking Skills for Language Learners.

We cannot ignore that English has played an important role in many
countries but in some countries around the world the development of listening and
speaking skills has been difficult for the population to master. Nevertheless, listening
plays a vital role in daily lives. People use this skill for different aspects such as

entertainment, academic purposes or obtaining necessary information. As for foreign

Ref. code: 255957210402840EL



language learning, listening is very important since it provides much of the language
input (Rost 1994). If the learner does not understand the input appropriately, the
learner simply could not get any improvement. In addition, without listening skill, no
communication can be achieved (Cross, 1998). For the language learner, especially
those who learn English as a foreign language in a non-native setting, it can be
difficult to acquire good listening skills. According to Yagang (1994), the problems in
listening are accompanied by the following four factors: the message, the speaker, the
listener and the physical setting. Furthermore, a numbers of research have found the
problem in listening can be which caused by the speech rate, vocabulary and
pronunciation (Higgins, 1995).

Similarly, Flowerdew and Miller (1996) assumed that the problems of the
students concerned the speed of delivery, new terminology and concepts, difficulty in
focusing and the physical environment. Also, Putri (2016 p.12) stated in his article
“listening to VOA: advantages, problems and solutions” the students had to face three
problems. For example, the students did not understand proper names as they had
never heard them before. In other words, they had different schemata about what they
were listening and they language learners faced with unfamiliar, uninteresting and too
long listening which made them felt strange, discouraged and bored of what they are
hearing. The last one was assumed to be about the sound connections and intonation
spoken by native speakers with different accent.

Regarding speaking skills, one of the main factors contributing to lack of that
achievement for foreign language learners is lack of confidence when they are
speaking. Given this reason non-native speakers have to rely a lot on self-motivation
to reduce speaking anxiety. As Osborn, Osborn, and Osborn (2008) point out before
speaking in public, the speaker should manage their fear of speaking, they should
control their nerves and must be able to control their anxiety while they are talking or
doing their presentation. There are four problems which have been identified as
making non-native speaker lack confidence: 1) anxiety 2) pronunciation 3) grammar

and 4) vocabulary. These will be discussed in turn below.

2.2.1 Anxiety
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Learning a second language can be a nightmare experience for non-
native speakers. The comprehension and pressure on students to perform well
in the second language causes them anxiety that is specific to the second
language classroom. Even though some non-native speakers, who are good
learners in other subject areas, they can experience anxiety when learning a
second language. This causes a mental block to new information.
Researchers have been taking a look at this specific second language learning
anxiety and what its causes are. The term specific anxiety reaction, according
to Horwitz, Horwitz, and Cope (1986), was given by psychologists to
distinguish between anxiety that occurs only in specific situations and anxiety
that people feel on a regular basis. Students and teachers felt that second
language learning anxiety is a huge problem to get over when attempting to

learn a language other than your own.

2.2.2 Pronunciation

We cannot take it for granted that nowadays English plays an
important role in our life, especially in business fields. Non-native speaker can
be acceptable if they have good pronunciation among their colleagues. To has
a perfect communication in English, we cannot ignore good pronunciation
because it can help communicator can communicate with native speaker and
they can understandable. However, pronunciation for non-native speaker is a
problem and it leads speaker to lack of confidence when they are leaning
English. Avery and Ehrlich (1987), indicated that learners has different ways
of speaking. The way they speak is sometimes slightly different or sometimes
totally different than the way a native speakers’ does. Kenworthy (1987) also
indicates that the native language is one of the most powerful factors in
learning pronunciation especially foreign accents. If the students get used to
with the sound system of their native language, they can judge which pose the
great difficulties for them. As a result, many researchers find that there are
many factors that make speaker has different pronunciation and limitation of
learning pronunciation, such as age, experience of learning English, and

motivation in learning pronunciation.
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2.2.3 Grammar

English shares many features in common with a number of the
world’s major languages but where it differs is in sequence of time. English
has sequence of time while some other languages do not necessarily have this
feature in their grammar. Moreover, there are singular and plural forms that
non-native speakers have to distinguish and still many forms that have to be
learned. Therefore, many non-native speakers can get easily confused with
English grammar, while grammar is required for English work and
conversation. Close (1981) mentioned that “Communication can generally be
achieved most efficiently by means of a grammatical sentence or by a series of
such sentences logically related” so they felt ashamed when they wanted to
produce English sentence orally.

Almost every non-native speaker is concerned about grammar when
they speak therefore it can often to be for them to speak naturally. They have
concerned about grammar more than the content that they try to deliver. To be
more confident for when they speak with a native speaker, non-native speakers
should practice more about learning grammar; indeed, there are many ways for
improve grammar and speaking at the same time such as watching news in
English, watching movie and reading subtitle and trying to figure out what the
tense of the sentence that movie uses, doing grammar exercises and keep
learning new grammar structures, and practice English conversation with
native speaking friends or classmate. As Hetrakul (1995) stated English will

become a routine for the student by doing an activity.

2.2.4 Vocabulary

There is no doubt that English has played an important role in many
countries, and is widely used around the world in both ESL and EFL
countries, and it is important for non-native speakers to learn more vocabulary
for better communication. Even when learners have a good foundation of

grammar, the receiver may have difficulties understanding what the speaker
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wanted to say. Nation and Waring (1997) report that 5 years old native English
speaker beginning school will have a vocabulary of around 4,000 to 5,000
words families. For non-native speakers, who learn English as a second
language, and who do not have a chance to use English conversation in
everyday life, they have a problem when they try to speak because they have a

limitation of vocabulary.

2.3. Language Learning Strategies.

Before moving to the method that can help language learners learn English
easier, there are some language learning strategies that the learner should know when
they start learning any language. To use a proper method of learning can help learner
successful in learning language. In linguistics this is called a “Strategy chain” a set of
interconnected and supportive strategies (Namputhiri, 2013).

There are six major learning strategies discussed in the literature: cognitive,
mnemonic, metacognitive, compensatory, affective and social.

a) The cognitive strategy contains various source of information which helps
learner to link with the schemata and new knowledge or information. The ways of
using cognitive process in learning such as analyzing, guessing, rearranging the detail
and taking a note.

b) Mnemonic strategy is the ways to connect a newly information and the lesson
or something that have already learnt and known. It is useful for using a memory in a
different ways of systematic. For example, the learners use sound or rhyming, body
movement, and teacher’s command. This strategy connects to stimulus-response
manner. However, the drawback of using Mnemonic strategy is to learn vocabulary
and grammar rules.

¢) Metacognitive strategy is the best style of learning because the learners can
decide and manage the study by themselves, the learners can focus on their areas and
their interest. This strategy the learners have to choose a proper method for their own
style. The process will be obstructed if the purposes of learners are not obvious.
Metacognitive strategy also helps the learner to handle particular language tasks and

solve it.
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d) Compensatory Strategies is how to guess the meaning or idea while listening
and reading fills a learning gap. In the same way, compensatory or communicative
strategies help learners while speaking and writing. To fill the knowledge gaps while
writing, the learners have to guess the meaning from synonym or the gesture of
sender. Cohen (1977) thinks that this strategy is suitable for language use only. Little
(1999) and Oxford (1990) are of the opinion that this strategy suits both language use
and language learning.

e) Affective strategies can help leaner to identify their feelings like anger,
unhappiness and anxiety and they can be aware of such situations which produce such
feelings. If the learners have positive impact, opinion, attitude and beliefs, these can
increase the learner’s motivation and will improve their language learning.

f) Social strategies are an integral part of communicative language learning.
Using this strategy learners can learn with others discuss problem questions, etc.

This strategy helps learners to know about the culture of the target language speaking
people.
In the next section, the ways of assisting the learners to learn language based

on multimedia leaning are discussed.

2.4. Multimedia in English Language Learning.

The term “media” is originated from Latin words, and is used to convey
messages and information through newspapers magazines radio, TV, audio-video
programs, computers. The prefix of “multi” meant having many so when combines
multi and media together it means the different methods of applying media,
particularly computers and things which related to computer programs, a mixture of
sounds, pictures, video and written text. (Longman Advanced American Online
Dictionary, 2001, p.957).

In 21 century, media is one technology that is a popular tool for language
improvement, it offers exciting needs to the learners, and also shows significantly
enhance student learning if it has properly designed. This application is one of
technology that is famous tools to improve language learning (Melillo, 2007).

According to Azhar (2009) media is defined as a tool for delivering the

message to learner, it contains of teaching materials that can motivate students to
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learn. There were many types of media such as news, wire services, magazine, songs,
films, games, and internet. The researcher cited that the ability of processing
information was a multi-step process that involves with perception, attention,
selection, organization and integration of information (Sweller, 2003). The center of
this process was long term memory which stores our accumulated knowledge and
then it was organized, we were known as schema (Chi, Glaser and Rees, 1982).

However, there were limitations of working memory, before information
would store in long term memory it must be received in working memory. Working
memory is limited because it can contain only small amount of information, during
process the information to long term memory the information might be lost. Miller
(1956) suggested that we could only process about seven pieces of information at one
time, and we must do it quickly because working memory could keep information
only 20 seconds. Therefore, multimedia could facilitate our brain and memory in
learning not only languages but also other learning.

As discussed in Chapter 1, we can see that English plays an important role in
globalization era. Many people required to learn English language as a second
language. However, to achieve in learning foreign language is hard for ESL learners;
therefore, technology can help them to learn easier. In addition, English teachers have
to take responsibility to the method when they teach their students. The teacher should
not focus only text book, but also the environment and interaction in class. Due to
multimedia provides a large amount of information to students and accelerates the
process of information searching. Jochi (2012) suggests that to meet students’ needs
for developing English language skills, one effective technique is using multimedia in

the classroom.

2.4.1 Multimedia Learning Theories
In the globalization era, multimedia has played crucial role in language
learning. It was a good material that can help learner easy to learn language.
Pilgrim, Bledsoe, and Reily (2012) suggested that students will benefit from a
new idea of learning and it has the potential to minimize negative thinking along
the lines of completely studying is so boring because it had interactive video,

audio, pictures as well as begin easy access.

Ref. code: 255957210402840EL



14

Teacher and instructor should use multimedia for teaching because if only
the textbook is used, the student might get bored which may leads to ineffective
perception of learning. Similarly, Paivio (1975) found that image was effective
because an image provide a second kind of memory code that was independent
of verbal code. Therefore, having two memory codes to present an item
provides a better chance for remembering than used only single codes.

Since the 1990s, Mayer and his colleagues (2009) have outlined seven
principles that can be applied for designing multimedia messages as organized
in the following list:

1. Multimedia principle: students could memorize better form words and
picture than word only.

2. Spatial contiguity principle: show picture and content near each other,
student could learn better than separate away.

3. Temporal continuity principle: students learnt better when connecting
words and pictures were presented simultaneously rather than successively.

4. Coherence principle: students learn better when put some more information
of words and pictures.

5. Modality principle: students learn better from animation and
narration than from animation and on-screen text.

6. Redundancy principle: student learnt better from animation and narration
than from animation, narration, and on-screen text.

7. Individual differences principle: Each person had limit of their ability, so
this principle design effects were stronger for low — learners than for high-
learners and for high spatial learners than for low spatial learner.

Therefore, teachers and instructors could adapt multimedia tool in teaching
English for more interesting teaching. For kindergarten student teacher should use
color picture to teach English. For non-native adult learner instructor might be use
movie, online newspaper in classroom for teaching English. It seems likely to be
successful in teaching in digital era.

In addition, teachers should let students participate more and feel free to share

ideas with the class. This method could reduce the anxiety of students and enhance
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their confidence when they speak English. EFL students mostly focus on grammar
error, which can reduce their confidence of speaking and thus avoiding
communicating with native speakers or even sharing their ideas because students
might feel embarrassed if they make errors while speaking.

Overall, the teacher should give the opportunities to participate in speaking
activities especially in the classroom. For example, answering questions, participating
in discussions, taking part in seminars or conferences, and engaging in public
speaking activities. The teacher should change from a teacher-centered system to a
student-centered system. The student will have a chance to become more familiar
with speaking English and they will feel that English is a part of their life. Eventually,
they will use English without trying.

2.5 Previous Related Studies

A number of research studies have been conducted on using multimedia to
assist in English language learning. In the present section, four related studies have
been selected for review as most relevant to current research study. Four related
studies are reviewed as follows:

Firstly, Oradee (2012) investigated how class communicative activities could
develop English speaking in foreign language learners. Oradee’s study compared
speaking skills in Grade 11 students. The target group were 12 students, divided into
three English proficiency levels (high, medium, and low), using purposive selection.
Oradee used plans as the research instrument in addition to a test of English speaking
ability as both pre-test and post-test, an attitude questionnaire, students’ learning log,
a semi-structured interview and teacher journal. The results in this study indicated
significant differences between the pretest score and the post-test score (61% vs.
86%). Overall, the students’ attitude towards the teaching of English speaking skills
using the three communicative activities was rated as good. It can thus be inferred that
the three communicative activities helped develop speaking skills among the students

In a study focusing on speaking skills via multimedia format, Sleesongsom
and Suppasetseree (2012) investigated whether online chatting would improve
speaking skills for 40 EFL students at Suranaree University of Technology (SUT),

Thailand. There were three research instruments: pre and post-speaking tests, online
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chatting in Moodle, and questionnaires. The pre- and post-speaking tests were used to
measure speaking skills before and after chatting. The 40 students who were studying
English 1 during the first semester, were randomly separated allocated into small chat
groups and each group had four members. Their language abilities were mixed. The
results indicated that, for the advantages, the students believed that they could
improve their language skills (vocabulary and grammatical knowledge, writing,
speaking, and reading skills) and learnt the target language more easily by chatting.

In another related study, Somdee and Suppasetseree (2012) investigated
multimedia learning in English through Digital Storytelling. The purpose of this
research was to investigate the implementation of Digital Storytelling to develop
English speaking skill and also check satisfaction toward learning English from
Digital Storytelling. Fifty-first years undergraduate student who study English 1
(203101) at Suranaree University of Technology, Nakhon Ratchasrima were
participants in this study. The instrument in this study was divided into three parts:
Digital Storytelling Website (DSW), Pre-test and Post-test, and semi-structured
Interview. For the data collection the researchers gathered from different instrument
and interpreted to qualitative and quantitative analysis. The results of experiment
indicated that the DSW had efficiency at 81.93/84.70 that met the specified criteria
80/80. After the DSW was developed twice, the score of E1/E2 on the field study is
better and nearly perfect. It can be seen that the efficiency of the product (E2 = 84.70)
was higher than efficiency of the process (E1 = 81.93). This was because the website
had texts, pictures, and sound effects which motivated students’ interest for learning
English. Therefore, the DSW was efficient in terms of improving speaking skills.

Kaewchawee (2013) conducted a survey on multimedia learning based on the
topic of the effectiveness of Multimedia—Based Instruction (MBI) in developing sixth
grade students’ English ability. The study was conducted at Tessaban 1
Buriratdarunwittaya school in Burrirum with the 50 sixth grade students in the second
semester of academic year 2012. The objective was to examine the students’ attitude
toward learning English through MBI. For the research design and procedure, the
researcher used a quasi-experimental study with a single group pretest and posttest.
The study also employed a MBI attitude questionnaire, which was used to examine

attitudes toward learning English through MBI. This study was both qualitative and
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quantitative in nature which included pretest, posttest and open-ended questions. The
results in this study showed that MBI could be used to facilitate students’ English
proficiency and the students appreciated the ways of teaching because they thought it

improved all four skills involved in English language learning.

2.6 Summary of the Chapter

The aim of this chapter was to review the related theories and studies to
clarify and extend understanding of attitudes, listening comprehension, speaking
ability, the significance of media and multimedia and the use of multimedia learning
especially in listening and speaking.

The first part revised the topic of speaking ability and listening
comprehension followed by the main problem of learning English for non-native
speakers. The second part explained the meaning of media and multimedia and how
it was important to language learning. It went on to discuss the way that multimedia
facilitates non-native English learner to understand more about English.

The final part focused on the related studies which could support multimedia
learning as an effective means of language learning. The findings of the relevant
studies varied, but were mostly positive. Therefore, in the present study, the aim was
to determine perceptions and opinions toward multimedia with online chatting,
movies in the Smart Living Room in order to address the research questions and

achieve the research objectives of the study as outlined in Chapter 1.
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CHAPTER 3
RESEARCH METHODOLOGY

3.1 Participants

The participants of this study were the overall target population of 100
second year Naval Rating students, at the Naval Rating School, Sattahip, Chonburi
Province, who attended the Smart Living Room regularly at Barrack 1 and 5 during
the academic year 2017. The population of this study all studied English as a subject.
They were also all males, and all of them were within the age range of 20 to 23 years.

Selective sampling was utilized to obtain the subjects and data. Selective
sampling or purposive sampling aimed to study a particular segment of the
population, which represented the best group to answer the research questions.
Therefore, the researcher chose Second-year Naval Rating students who normally

attended Smart Living Room as the sample.

The total sample of the 110 and after calculated with Taroyamane formula

the target that the researcher provided 80.

3.2 Research Instrument

The present research was a quantitative study and thus used the survey
method to collect the data. The questionnaire was composed of three parts and was
written in English with Thai translations beneath the main questions (see Appendix
A).

Part 1 of the questionnaire was designed to elicit personal information about
the respondents: age, years of studying English, frequency of using English in daily
life, level of English ability and language skills that participants used most often.
There were eight questions in this section. The purpose of this section was to obtain
some general background data on the sample.

Part 2 was designed to elicit perceptions towards the use of multimedia for
improving listening and speaking skills in the Smart Living Room. There were 16
questions in total for this section. Participants responded to each item using a 4-point
Likert scale (1 = strongly disagree, 5 = strongly agree) to indicate their perception
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towards each statement on the use of multimedia learning for the development of
speaking and listening skills for daily life. (e.g., multimedia learning has a positive
impact on my language ability).

The last section contained five questions design to elicit more in-depth
opinions towards the use of the Smart Living Room for listening comprehension and
speaking skill development. The researcher chose twenty students at random and
interviewed them using the questions in a semi-structured interview procedure to gain
more detailed opinions towards the Smart Living Room (see Appendix A). First,
participants were asked about how the Smart Living Room has helped them develop
their English listening comprehension and speaking skills. Next, participants were
asked to talk about the advantages and disadvantages of the Smart Living Room, and
then provide some recommendations for aspects that could be improved for the future.
Finally, participants were asked to talk about which aspect of multimedia they most
frequently used for improving their English listening comprehension and speaking
skills.

3.3 Procedures

A pilot version of the questionnaire distributed to second year Naval
Rating Students to examine whether the instructions and statements of the
questionnaire could be clearly understood. The target was second-year Naval Rating
Students in the academic year 2016, who were asked to complete the questionnaire
and evaluate its contents to identify unclear terms and to give suggestions in general.
In the actual study, the researcher approached the classroom and explained the
purpose of the study, then asked the participants to fill in the data in the regular class.
Some participants completed the questionnaire after their dinner at their barracks.
After providing the questionnaires the researcher waited until the participants
completed all of the items. The respondents had the opportunity to ask questions

while they were completing the questionnaires.

Ref. code: 255957210402840EL



20

3.4 Data Analysis

The quantitative data obtained from the 80 returned questionnaires were
analyzed using the Statistical Package for the Social Sciences Program (SPSS). SPSS
was used to calculate the frequencies, percentage, arithmetic means and standard
deviations for the demographic data (Part 1), the main survey data (Part 2). Since Part
3 produced qualitative data, thus the researcher randomly selected 20 questionnaires

to compile responses from this section. These are reported in Chapter 4.
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CHAPTER 4
DATA ANALYSIS AND RESEARCH FINDINGS

This chapter reports the research findings of the study on the topic of
perceptions and opinions towards using multimedia to develop listening
comprehension and speaking skills in Naval Rating Students from the Smart Living

Room. The results are described in three sections as follows:

1. General background information of participants

2. Participants’ perceptions towards using multimedia for developing
listening comprehension and speaking skills.

3. Participants’ opinions toward using the Smart Living Room to improve

listening comprehension and speaking skills.

4.1 General Background Information of Participants

The first part of the questionnaire examined the background of 80
participants in this study. Demographic data was obtained from the following
categories: length of time studying English, most frequently used English skills in a
week, English listening comprehension and speaking ability and frequently used

English skills in daily life. The results are described in turn:

Table 1 Period when Participants Starting Learning English and Number of Years

Studying English

Year Frequency (N) Percentage (%0)
Kindergarten 45 56 %
Primary School 24 30 %
High School 11 14 %
Total 80 100 %

Years of Studying English

5—10 years 18 23 %
11 —15 years 44 55 %
16 — 18 years 18 23 %

Total 80 100 %
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As seen in Table 1, the period when participants started studying English
is shown. The majority (56%) of participants had started studying English since
kindergarten, 30% of them had started studying since primary school, while only 14

% had started studying English since high school.

Also shown in Table 1 is the number of years that participants had been
studying English. A total of 55% of the participants had been studying English for
11-15 years, while just under a quarter 23% of them had been studying for 5-10 years
or 16-18 years.

Table 2 Frequency of Using English in a week

Frequency Frequency (N) Percentage (%o)
Every day 23 29%
1-2 times/week 2 34%
3-4 times/week 28 35%
Never 2 2%
Total 80 100%

The results in Table 2 indicate that around just over a third of participants used
English either 1-2 times a week or 3-4 times a week, with just under a third reporting
that they used English every day. Just 2% of the sample reported that they never used
English during the week.

Table 3 English Listening Comprehension and Speaking Ability

English Level Frequency (N) Percentage (%)
Listening Comprehension
Excellent -
Very good 4 5%
Good 50 62 %

Fair 23 29 %
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English Level Frequency (N) Percentage (%)
Poor 3 4%
Total 80 100 %
Speaking Skill
Excellent
Very good 4 5%
Good 45 56 %
Fair 29 36 %
Poor 2 3%
Total 80 100 %

As shown in Table 3, 62% of participants reported their English
listening comprehension as good, 29% of them rated their English level as fair and no
participants rated their level as excellent. For speaking, 56% of participants rated their
level of English speaking skill as good, while 36% of them rated their English level as

fair. None rated their level as excellent.

Table 4 Most Frequently Used English Skills in Daily Life

English Skills Frequency (N) Percentage (%)
Listening Skills 15 19%
Speaking Skills 20 25%
Reading Skills 3 46%
Writing Skills 8 10%
Total 80 100%

According to Table 4, it shows the most frequently used English skills of
participants in their daily life. Reading skills were the most frequently used skill in
daily life at 46%, followed by speaking skills at 25%. The participants rated their
listening skills as only 19 %, with only a small number of students (10%) indicating that

they used writing skills in their daily routine.
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4.2 Participants’ Perception towards Using Multimedia for Developing Listening

Comprehension and Speaking Skills

The second part of the research questionnaires was designed to examine

the second year Naval Rating students’ perception towards using multimedia for

developing English listening comprehension and speaking skill. The results are

displayed and described below:

Table 5 Participants’ Perception towards Using Multimedia for Developing Listening

Comprehension and Speaking Skills

Level of Agreement
Mean of
Mean
Statement ) SD Agreement
Strongly | Agree | Disagr | Strongly (x)
Agree ee Disagree

1. I am very familiar 13 46 21 -
with language (16.2%) | (57.5%) | (26.2%) 2.90 0.64 Agree
learning through
multimedia.
2. Multimedia
learning has had a 13 51 16 -

o 2.96 0.60 Agree
positive impact on (16.2%) | (63.8%) | (20%)
me.
3. | enjoy studying
more when the 29 44 7 -
teacher uses (36.2%) | (55%) | (8.8%) 3.28 0.61 Agree
multimedia tools in
class.
4. Multimedia tools
help me understand 22 50 8 -
the vocabulary, (27.5%) | (62.5%) | (10%)

o 3.18 0.59 Agree

unfamiliar idioms,
proverbs, slang and
phrases better.
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Level of Agreement
Mean of
Mean
Statement ) SD Agreement
Strongly | Agree | Disagr | Strongly (x)
Agree ee Disagree

5. Multimedia
learning can be used 20 50 10 -
to facilitate my (25%) | (62.5%) | (12.5%) 3.12 0.60 Agree
understanding of
unfamiliar accents.
6. | find it easier to
understand English 18 53 9 -
o 311 0.57 Agree
listening through (22.5%) | (66.2%) | (11.2%)
multimedia learning.
7.1 find it easier to
speak in English if | 21 48 11 -

) i 3.12 0.62 Agree
use multimedia (26.2%) | (60%) | (13.8%)
learning.
8. | can improve my -
listening 18 48 14
comprehension skills (22.5%) | (60%) | (17.5%) 3.05 0.63 Agree
by using multimedia
learning.

Table 5 Participants’ Perception towards Using Multimedia for Developing Listening

Comprehension and Speaking Skills (continued)

Level of agreement
Mean of
Mean
) SD Agreement
Statement Strongly | Agree | Disagr | Strongly x)
Agree ee Disagree
9. | can improve my 18 50 12 -
speaking skills by 3.08 0.61 Agree
using multimedia (22.5%) | (62.5%) | (15%)
learning.
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Level of agreement
Mean of
Mean
) SD Agreement
Statement Strongly | Agree | Disagr | Strongly (x)
Agree ee Disagree

10. | find it easier to 31 38 11 -
understand native

3.25 0.68 Agree
speakers after (38.8%) | (47.5%) | (13.8%)
learning through
multimedia learning.
11. I find it easier to 11 53 16 -
speak with native

2.94 0.58 Agree
speakers after (13.8%) | (66.2%) | (20%)
learning through
multimedia learning.
12. My pronunciation 24 42 14 -
improves after | listen Sl 0.68 Agree
to the sounds of (30%) (52.5%) | (17.5%)
words in multimedia.
13. | can initiate a 19 18 18 -
short conversation o 0.70 A

4 : ree

after listening to (22.5%) | (22.5%) | (22.5%) g
English through
multimedia
14. 1 find that 26 41 20 -
multimedia is more 3.18 0.67 Agree
convenient when (23.8%) (25%)
learning English. (51.2%)
15. | believe that 29 41 10 -
multimedia is very

3.24 0.66 Agree
useful when (36.2%) (12.5%)
practicing English (51.2%)
listening skill.
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Level of agreement
Mean of
Mean
. SD Agreement
Statement Strongly | Agree | Disagr | Strongly (x)
Agree ee Disagree
16. | believe that 30 43 7 -
multimedia is very
3.29 0.62 Agree
useful when (37.5%) | (53.8%) | (8.8%)
practicing English
speaking skill.
Total 3.11 0.60 Agree

As the results show in Table 5, there was overall agreement with all of the
questionnaire items addressing the influence of multimedia on learning listening and
speaking skills in the Smart Living Room. The top three highest ranked items were
item 16 “I believe that multimedia is very useful when practicing English speaking
skill” (M = 3.29), item 3 “I enjoy studying more when the teacher uses multimedia
tools in class” (M = 3.28), and item 10 “I find it easier to understand native speakers
after learning through multimedia learning” (M = 3.25). In summary, the results
indicated that in Table 5 show that the participants mostly agreed that multimedia can
help them with their English comprehension and speaking skills, with an overall mean

score of 3.11.

4.3 Participants’ Opinions toward the Use of Smart Living Room to Improve

Listening Comprehension and Speaking Skills.

The final part of the questionnaire was designed to investigate
participants’ opinions toward multimedia language learning in a more in-depth way.
These results reveal the learners’ opinions toward the use of Smart Living Room to
improve the listening comprehension and speaking skills for clarify learners’ points of
view and to explain what they thought about Smart Living Room. The main results
are elaborated on below.

In the first part, the researcher wanted to know the opinions about the use

of Smart Living Room to improve the participants listening comprehension and
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speaking skills by selecting a random sample of 20 participants. Over 90% of them
expressed that Smart Living Room was an effective way to improve listening
comprehension skills and speaking skills. The participants mostly thought that they
could gain knowledge and also enjoy learning at the same time; they can watch a
movie, listen the western music, and play game which gain the new vocabulary. They
said it was a great opportunity for them to meet the teacher and practiced the skills
that they learnt in the class. The participants responded that Smart Living Room was a
safe place to see each other because they thought that listening comprehension and
speaking skills in a practical was likely helping them and increased their English
ability. The Smart Living Room for the participants was not only a normal classroom
but also the living room that they could take a rest and enjoyed learning. They could
learn new words, slang, idioms with meaning or phrases pronounced with unfamiliar
through the multimedia learning which the teachers prepared in the room. The
participants could adapt the lesson that they learnt to their English conversation in
their daily life or applied it in the future career. However, 10% of participants did not
appreciate with Smart Living room because they thought that it could not help much
and they could improve their listening comprehension skills at home.

For the advantages of the Smart Living room, a total of 80% of the
respondents appreciated the Smart Living Room because they could get the benefits
from it. For example, they had an opportunity to improve their listening
comprehension and speaking skills, they knew more about new vocabulary, slangs,
idioms, they knew how to pronounce the word and learnt the structure of the
sentences correctly, they could decrease their stress from the normal classroom and
entertain with the activities in the Smart Living Room.

The third question sought opinions from participants about the
disadvantages of the Smart Living Room. A total of 80% of the participants indicated
that the area of the Smart Living Room was too small and it was not enough for big
amount of the Naval Rating Students. Approximately 10% of the participants declared
that the time of learning was not enough for them, it was too short to learn English
especially listening comprehension and speaking skills. Approximately 10% claimed
that it was not comfortable when they were learning because they were distracted by

their friends or people who came for playing online game.
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The final part asked about which type of multimedia the participants most
frequently used for improving their English listening and speaking skills. A total of
60% of the selected participants indicated that they used their mobile phone and
computer to look up the meaning of the words through an online dictionary. About
20% of the second year Naval Rating Students watched soundtrack movie from the
internet to improve their listening comprehension and speaking skills by pausing the
movie and pronouncing words or sentences following the soundtrack. Approximately
15% of the participants indicated that they learnt English from online games and
while listening to music. Only 5 % of the participants used books to facilitate their
English listening comprehension and speaking skills.

Finally, regarding further recommendations, about 95% of the participants
thought that the teachers should provide more Smart Living Room in every barrack
because the Smart Living Room had not enough space and teacher should expand
more time of teaching from 2 hours to 3 hours or having class every day. A total of
5% of the respondents recommended that the teacher should have more activities
which could engage the Naval Rating Students to show their English ability or more
activities that students could pay more attention and also had more books, multimedia
learning. This project of Smart Living had been running first time, it might be a better
choice for beginning learning for the Naval Rating Students because the Smart Living
Room could engage and help them understand the useful of English, the correct
structure, the meaning of the words, sentences and the spelling of the words which

could be a good start for their learning in the near future.
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CHAPTER S
CONCLUSIONS, DISCUSSION AND RECOMMENDATIONS

This chapter consists of five parts: (1) summary of the study, (2) summary
of the findings, (3) discussion of the findings, (4) conclusions and (5)

recommendations for further study.

5.1 Summary of the Study
This section summarizes the objectives of the study, the participants, the

instrument, and the procedure of the study.

5.1.1 Objectives of the Study

The purpose of the study was to investigate the perception of using
multimedia learning for developing listening comprehension and speaking skills from
the point of view of second-year Naval Rating students. A secondary purpose was to
gain more in-depth insight into their opinions towards using Smart Living room.

5.1.2 Participants

The participants of this study were 80 second year Naval Rating students
from different classroom, selected from the Naval Rating School, Sattahip, Chonburi
in the academic year 2016. They were all males and in the age range of 20 to 23 years.

5.1.3 Instruments

The researcher designed a questionnaire for use in this study, which
consisted of three main parts. In the first part participants responded by giving
background information. In the second part, the participants responded using 4-point
Likert scales to 16 items designed to elicit their perceptions towards using multimedia
to develop listening and speaking skills. In the third part, open—ended questions were
used to elicit in-depth opinions about the Smart Living Room. The three parts of the
questionnaire are denoted as follows:

Part 1: General Background information of participants

Part 2: The perception of using multimedia for developing listening

comprehension and speaking skills.
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Part 3. The opinion toward using the Smart Living Room to improve

listening comprehension and speaking skills.

5.1.4 Procedures
The questionnaires were constructed in English with direct Thai translations of
each question or statement directly below the English version. Following a pilot
study, the questionnaires were distributed to 80 second year Naval Rating Students in
different classes. All questionnaires were completed and returned within a period of
around one hour. After receiving the data, the researcher used the Statistical Package

for Social Science to analyze the data.

5.2 Summary of the Findings
The results of the study are summarized in this section.
5.2.1 Background Information for the Participants
All of the respondents in this study were males who were between 20-23
years old. The majority of them had been studying English for 11-15 years and used
English 3-4 times a week. They rated their English level as a good level for both
listening and speaking. In addition, the most frequently used skills for the participants

were reading skills.

5.2.2 Participants’ Perception of Using Multimedia for Developing
Listening Comprehension and Speaking Skills.

The key findings indicated that the respondents agreed with all of the
items on the research questionnaire, indicating overall positive perceptions towards
the use of multimedia to improve English listening and speaking skills. Results from
specific items indicated that respondents felt familiar with using multimedia when
they learnt English and multimedia also gave them a good overall positive impact. In
addition, many participants reported that they enjoyed it when teachers used
multimedia tools in the classroom, multimedia was helpful in understanding idioms,
proverbs, slang, and other less familiar phrases. Finally, many respondents felt that
multimedia learning could help the respondents to learn correct pronunciation and

initiate a short conversation to speak with the English native speaker. All in all, they
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believed that multimedia learning was very useful when practicing English listening

comprehension and speaking skills.

5.2.3 Participants’ Opinion toward Using Smart Living Room to
Improve Listening Comprehension and Speaking SKills.

As seen in the interview result, the participants agreed that Smart Living
Room is one of one of effective instruments which were suitable for improving
listening comprehension and speaking skills. The Smart Living Room could help
them gain new knowledge and help them to understand what they were learning from
the regular class, especially when they learnt new vocabularies, phrases, idioms,
slangs and they could pronounce the unfamiliar words with the correct accents. Smart
Living Room also helped them feel more relaxed and enjoy learning. The participants
could adapt the lesson that they learnt to their English conversation in their daily life
or apply it in the future career. However, some of the participants did not appreciate
with Smart Living room because they thought that it could not help them to improve
their listening comprehension skills because they thought they could practice it at
home.

Finally, the participants claimed that the area of the Smart Living Room
was too small and it was not enough for big amount of the Naval Rating Students and
they said the Smart Living Room class should extend time of learning and also

provide more Smart Living Room in every barrack.

5.3 Discussion
This section discusses the findings in the relation to the research questions and how

the findings are also related to the previous studies discussed in Chapter 2.

5.3.1 The Finding Supporting the Research Questions
The purpose of the first research question was to determine the perception of
the Naval Rating Students through multimedia learning. The overall results indicated
that the Naval Rating Students rate agree with using multimedia. They agree to use
multimedia learning tool in class because they enjoy learning and gain the knowledge

at the same time. The atmosphere in the classroom changes when teachers tries to use
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multimedia learning in class. In addition, the researcher find that it is easier way to
understand native speakers after learning English through multimedia learning
because they listened the correct pronunciation. Around 60 % of the participants
believed that multimedia is very useful for them when they practiced listening
comprehension and speaking. However, listening and reading skills were of average
competency.

The purpose of the second research question was to know the opinions
about the use of Smart Living Room to improve the participants listening
comprehension and speaking skills. The results indicated that the Smart Living Room
was an effective way to improve listening comprehension and speaking skills. They
could gain knowledge and also enjoy learning at the same time; they can watch a
movie, listening to western music, and play games which gain the new vocabulary.
Moreover, they had a great opportunity to meet the teachers and practiced the skills

that they learnt in the class.

However, a few of the participants disagreed that the Smart Living Room
has advantages because the participants thought that they can practice their English at
home.

For the recommendation from the participants, they suggested that the
school should provide more Smart Living Rooms by locating them at every barrack so
that students are more comfortable accessing the service. In addition, they requested
both native English teachers and Thai teachers to spend more time teaching them

because just a few hour is not enough for the activities.

5.3.2 The Findings in Relation to Previous Studies
The findings from four different previous studies reviewed in Chapter 2 are
now compared with the results of the current study.
Sleesongsom and Suppasetseree (2012) studied online chatting which can
improve speaking skills for EFL students at Suranaree University of Technology
(SUT), Thailand. In her study indicated the advantages of using online chatting can

improve the students’ language skills such as vocabulary, grammatical knowledge,
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writing, speaking, and reading skills and the researcher found that to let the students
learn the target language by chatting is easier that using normal ways.

Similarly, Somdee and Suppasetseree (2012) investigated the same area of
multimedia learning tools in English through Digital Storytelling. They implemented
Digital Storytelling to develop English speaking skills in undergraduate students and
also check satisfaction toward learning English from Digital Storytelling. Finally, the
researcher found that Digital Storytelling Website (DSW), is efficiency to teach the
students because it includes texts, pictures, and sound. This method is match to
multimedia learning theory that Mayer (2009) already mentioned. This method effects
the motivated students’ interest for learning English. Therefore, the DSW was
efficient in terms of improving speaking skills

Kaewchawee (2013) conducted a survey among sixth grade students in
Burrirum on multimedia learning based on the Multimedia—Based Instruction (MBI).
Moreover, the researcher needed to know the students’ attitude toward learning
English through MBI. The researcher used a quasi-experimental study with a single
group pretest and posttest. The study also employed a MBI attitude questionnaire,
which was used to examine attitudes toward learning English through MBI. This
study was both qualitative and quantitative in nature. The results in this study showed
that MBI could be used to facilitate students’ English proficiency and the students
appreciated the ways of teaching because they thought it improved all four skills

involved in English language learning.

5.4 Conclusions
This purpose of the present research was to assess perceptions towards
multimedia learning with respect to listening and speaking skills among second year
Naval Rating Students. In addition, more in-depth opinions were sought regarding the
Smart Living Room at the Naval Rating Base, where multimedia teaching and
learning took place. The conclusions drawn from the discussion above are as follows:
5.4.1. Multimedia learning in the Smart living Room affected a positive

impact on the participants.
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5.4.2. The participants perceived that multimedia was very useful very
useful for practicing and suitable for developing English listening and speaking skills
when practicing English listening comprehension and speaking skills.

5.4.3. Multimedia learning was effective to help the students understand
the vocabulary, unfamiliar idioms, proverbs, slang and it was helpful for these
learners to use English skills with the future career.

5.4.4. The Smart Living Room could facilitate the second year Naval
Rating Students to improve their listening comprehension and speaking skills.

5.4.5. The computer was the most frequently used multimedia component

for developing listening and speaking skills in the Smart Living Room.

5.5 Recommendations for Further Study

Based on the findings and conclusions of this study, the following
recommendations were made for future study:

5.5.1 A further study might be conducted to examine first year Naval
Rating Students’ perception of using multimedia learning in the Smart Living Room
to find the differences and the various effects of learners. It could be done in a similar
manner to the current study, but it is recommended that both a pre-test and post-test
are added to improve the reliability of the findings from the study.

5.5.2 A further study could be carried out using a longitudinal method to
investigate different ways of facilitating these students to learn and develop English
language skills over the course of their education at the Naval Rating School. A
longitudinal study might consider not only multimedia learning, but also other more
modern methods of language learning.

5.5.3 It is recommended that future studies cover all four English skills;
notably, listening, speaking, reading and writing.

5.5.4 The outcomes of this study suggest that the Smart Living Room is
useful and popular. Recommendations will be made to the commandant to provide
more Smart Living Rooms, hopefully for each barrack.

5.5.5 The outcomes of this study indicate that more equipment and

facilities would be a positive steps forwards to develop the Smart Living Room
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project. Recommendations will be also made to the commandant to upgrade the

facilities and equipment.
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APPENDIX A

A SURVEY OF SECOND YEAR NAVAL RATING STUDENTS
PERCEPTIONS AND OPINIONS TOWARDS MULTIMEDIA
LEARNING IN THE SMART LIVING ROOM

This questionnaire is part of an independent study for Master’s Degree in
English for Careers at Language Institute of Thammasat University. Your responses
will be kept confidential and will be used for the research purposes only. Your
cooperation in answering this questionnaire is highly appreciated. Please complete all
three sections of the questionnaire.

PART | [General Information]

Directions: Please place a mark on the box or complete the space where necessary to

answer questions about your background.

Tisaldasoanune \/@uaﬂwﬁmdnI:l“lﬁmmzﬁuf‘f‘ummrﬂuﬁq

1. Class room No. (¥84 f‘iﬂu)

021 (wha) 2.2 (uga.) 2.3 (w.1.n5.) O 2.4 (ual.ns.)
025 (aesd.) [O2.6(xesd) [O2.7 (wran.) 0 2.8 (wr.am.)
2.9 (naw) [ 2.10 (nau) 0 2.11 (pau) 0 2.12 (nau wav.)

O 2.13 (m3s§u)

3. When did you start learning English? ami3ui3sumuisanguiiie lns

L1 Kindergarten L1 Primary School LI High School

4. How long have you been studying English? ............... years

Auizounsanguu I lusud
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5. How often do you use English? qaiisunusanguiiooun lnudesiiiad

(1 Every day (1 1-2 times/week (13-4 times/week [ Never
6. How good are your English listening skills??

anuanlylumsilanmsanguuesguegluszaula

L1 Excellent 1 Very good 1 Good L1 Fair [
Poor

7. How good are your English speaking skills??

Y @ ! [
anuinlalumsyamisinguvesguedluszavla

L1 Excellent 1 Very good 1 Good L1 Fair ]
Poor
8. Please rank the following skills in terms of which you mostly use in daily life

(1 = most often, , from 1 to 4 = least often)
nandsediduanuansanemniga 18 1Fesfigaluiialsz s fuvesnu
.«...... Listening skills
.«...... Speaking skills

........ Reading skills
eeene. Writing skills
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PART Il [Perceptions towards Using Multimedia for Developing Listening and

Speaking Skills]

Directions: Please read the following statements and mark in the table the position

that best reflects your attitude.

1 9 Y ' A A\/ l 1 Y @ < a
fJTLlGIJﬂﬂiWﬂJﬂ?uﬁNLlﬁ&’iﬁmi@ﬂﬁiﬂfJQﬂ asluresnlnassnuanuiluese

Using multimedia tools to improve listening and speaking comprehension skills

Statement

Level of agreement

Strongly agree

(Wniga)

Agree

n)

Disagree

)

Strongly disagree

(Toofga)

1. I am very familiar with language

learning through multimedia.

v Y [ ~ 0 A o ama
(ﬂ‘uﬂ‘LlLﬂElﬂ‘]Jﬂ']iLiEluﬂ?H']N?uﬁﬂilaﬂlll,ﬂfl)

2. Multimedia learning has had a

positive impact on me. (#u1d5unaha

=} T nd' v Aad A
i]']ﬂfﬂiLiEJLIN'mﬁﬂﬂ']’iﬁﬂulmﬂlla@mm&)

3. I enjoy studying more when the

teacher uses multimedia tools in class.

o as

@uaynuinnaiag laedaatimelumsaeu

Tuoalsou)

4. Multimedia tools help me
understand the vocabulary, unfamiliar
idioms, proverbs, slang and phrases

better. (Foiadtimemusnsielinumnle

[

° J o ' gnd 2
AFANN TIUIU m!,mmm"lﬂﬂﬂwu)

5. Multimedia learning can be used to

facilitate my understanding of
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v as

unfamiliar accents. (esaan@eaunsnly

¥glinunlamseonded)

Using multimedia tools to improve listening and speaking comprehension skills

Statement

Level of agreement

Strongly agree

(niiga)

Agree

n)

Disagree

)

Strongly disagree

(Toofga)

6. | find it easier to understand English

listening through multimedia learning.

v Y ' o A A
(ﬂuﬂu‘wu’ﬂﬂ'ﬁﬁﬂﬂ']‘}:I']'ﬂﬁﬂi]‘}:lﬁ']ﬂ"llulmf]ﬁ\i

] d’ v Aad A
HIUTONDANIAY)

7. 1 find it easier to speak in English if

| use multimedia learning. (Fuduwumn
[ 1] dy A Y A
mmﬂmmmﬂqmwﬂlumaiwmaa

v Aad A
GIVEE))]

8. I can improve my listening

comprehension skills by using

multimedia learning. (uaunsariann

o 9 o a
nwzmsalasmsldaomsaouianiine)

9. I can improve my speaking skills by

using multimedia learning. (uawsn
Waniinuzmina lasms lsaemsaou

v Aad A
UanuLAY)

10. | find it easier to understand native

speakers after learning through
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multimedia learning. @Fuannsohlong

T a 49! @ ya H
G]N‘]ﬂ@'lllWﬂ"’U‘H‘I’iiN"i]1ﬂ1ﬂliﬂuﬂ1§ﬁﬂllﬁ$mﬂw1u

o

d‘ ad A
aoUAANLAY)

Using multimedia tools to improve listening and speaking comprehension skills

Statement

Level of agreement

Strongly
Agree

(nnige)

Agree

(Wn)

Disagree

O]

Strongly Disagree

(osnga)

11. I find it easier to speak with native
speakers after learning through

multimedia learning (Fuausnaya

o g1 A4 o ' a A
m‘mmﬂE]Hllm1ﬂmuLuﬂﬁuwumu%nmmeM@

v as A

~ YA
lﬁﬂugw’]uﬁ@“aﬂ“lﬂﬂ)

12. My pronunciation improves after |

listen to the sounds of words in
multimedia. Fuimsoan@esuoasiii

Y @ = v A o ama
Qﬂ@]@\iﬁ’d\iﬂ?ﬂﬂﬁlﬁﬂﬂN?uﬁﬂNaﬂmﬂﬂ)

13. | can initiate a short conversation

after listening to English through

multimedia (Fuannsougaunaunuuiiu

9 Y o Ay v o '
ﬂ']‘kl'lfNﬂf,]‘klVlﬂﬁaﬁi]'lﬂ'ﬂ"lﬂﬂﬁﬂ']‘kl'lﬂﬁﬂi]‘klw']u

@

d‘ ad A
ADUANNLAY)

14. 1 find that multimedia is more

convenient when learning English.

o ' ' i o a y g A {
@UNuNMIGouruaeianlineiuiluEean

IUINNIUTEULLLAY)
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15. I believe that multimedia is very

useful when practicing English

ad A

listening skill. Funaszwiinlanaesiadiiine
s Tomiunlumsindunslaagmsya

NYIDINYY)

16. I believe that multimedia is very

useful when practicing English
speaking skill. fuaszminldnie

v as

aatiAeTilse Tomlnnlumsindunisna

NHIDINOY)
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PART |1l [For interview]
Directions: Please give your opinion toward using the Smart Living Room to improve

listening comprehension and speaking skills.

o A a @ i o o v a PN o
ANTWAY: TUsnuansaauAntiunianiuliesindeudasalunisiiuwwinsedunisiauaznisme

MENING

1. In what ways has the Smart Living Room helped develop English listening skills
and English speaking skills?

(Veswnueudeadu e WmuINESIngEaiiunsieuazn syan s 8ang eednuliatngls)

2. Can you talk about the advantage of the Smart Living Room for new student?

(ngnsuendieAueeinsinHaudass)

3. Can you now tell me about any of the disadvantages of the Smart Living Room?

(nguendaiderasiioaindendases)
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4. Can you give me some recommendations for things that could be improved in the

future?

(valiinnuuzinNeaiuiesinieudasuzivansUiulpliasiniendaasius luaunam)

5. Which aspect of multimedia do you most frequently use for improving your
English listening skills and also for improving your English speaking skill?

(AouldRedamdaneaiialalunisimunnisfauaznisyan1mdangeaeenuNINgn)
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