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ABSTRACT

Lack of vocabulary knowledge is still one of the problems Thai EFL graduate
students encounter when reading English materials. The current study measured
receptive vocabulary size of Thai EFL graduate students which can assist them to
gain a general understanding about their breadth of word knowledge and how much
more vocabulary they should acquire to reach the threshold level where they can read
and adequately understand English academic texts. The Bilingual English-Thai
Version developed by Nation and Beglar (2007) and an open- ended questionnaire
was employed to collect data from twenty-seven participants. The results showed that
they had a mean receptive vocabulary size of approximately 8,100 word families
which indicates that students are able to read English novels or newspapers
adequately, however, it is advised that students should know at least 10,000 word
families if they wish to have sufficient vocabulary knowledge for reading academic
texts in a specific field of study. The study also found that Thai EFL graduate
students believe that a larger vocabulary size has a positive effect on their four
language skills, especially reading and speaking. Students who have a larger
vocabulary size reported to employ more types of vocabulary learning strategies and
used them more frequently than students who have a smaller vocabulary size.
Keywords: vocabulary size, receptive vocabulary knowledge, Thai EFL graduate

students
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CHAPTER 1

INTRODUCTION
1.1 Background

English language is widely used around the world and it has “appeared to be
the universal language of communication” (Nunan, 2003, p. 590). In Thailand,
English language is very important. Thai students start to learn English in primary
school. It is included as a basic compulsory subject in the curriculum. Furthermore,
undergraduate students are required to learn English as a foreign language (The Office
of the Higher Education Commission (OHEC), 2016). English is also considered to be
the main language for business purposes in Asian countries (Nickerson &
Camiciottoli, 2013), therefore, many Thai people also continue to study English at the
graduate level.

One of the most vital parts in English language learning is vocabulary
acquisition (Milton, 2009; Schmitt, 2008). Vocabulary knowledge helps learners
understand the language and be able to communicate with others more than grammar
knowledge (Thornbury, 2002). Wilkins (1972) highlighted the importance of
vocabulary that “without grammar very little can be conveyed, without vocabulary
nothing can be conveyed” (Wlkins, 1972, cited in Milton, 2009, p. 12). According to
Nation and Waring (1997), vocabulary knowledge leads to language usage and
language usage leads to the increase of vocabulary knowledge. Vocabulary
knowledge is also essential for second language (L2) learners when reading, speaking,
listening, and writing (Folse, 2006). Furthermore, vocabulary size can improve
learners’ language ability (Gu, 1994), for example, reading comprehension and
quality of writing (Lee & Muncie, 2006).

Because vocabulary plays an essential role in language use, a large vocabulary
size is necessary. Research studies found that when reading written texts, for example,
newspapers, novels or academic texts, readers should know at least 8,000-10,000
word families (Nation, 2006; Nation, 2012; Laufer & Ravenhorst-Kalovski, 2010).
For watching English TV programs or movies, 6,000-7,000 words are needed (Nation,
2006; Webb & Rodgers, 2009). Moreover, a learner also needs to know many aspects

of each word in order to use it productively (Schmitt, 2008).
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However, for most English as Foreign Language (EFL) learners, the above
goals are quite difficult to accomplish (Ozturk, 2015; Schmitt, 2008). Many EFL
learners are likely to have less than sufficient vocabulary knowledge when using
English (Hunt & Beglar, 2005).They struggle to comprehend the spoken language,
especially when there is no visual form provided (Chang & Read, 2006). When they
read in English, there are a large number of unknown words that makes it difficult to
comprehend the main idea or specific information from the text (Ying-Hsueh &
Good, 2009). Therefore, many researchers have conducted research studies about
EFL learners’ vocabulary knowledge and how to help these learners gain more
vocabulary effectively (Hamzah, Kafipour & Abdullah, 2009; McLean, Hogg, &
Kramer, 2014; Ozturk, 2015, Shin, Chon, & Kim, 2011).

1.2 Statement of problem

Thai researchers have addressed the issue that Thai EFL learners have a
reading problem and one of the factors that cause this problem is limited vocabulary
knowledge (Chawwang, 2008; Subphadoongchone, 2000; Ward, 2009). Research
studies focusing on young students and undergraduate students have been conducted
to investigate further. Kotchana and Tongpoon-Patanasorn (2015) found that Thai
Grade 6 students in the Northeastern region had a small vocabulary size, both
receptive and productive. More importantly, their vocabulary size was lower than the
Ministry of Education’s requirement which expects that students at this level should
know 1,050-1,200 high frequency words. Yunus, Mohamed, and Waelateh (2016)
found that the mean receptive vocabulary size of Thai first year undergraduate
students was about 2000 word families which was lower than the vocabulary size of
Malaysian students. Furthermore, Nirattisai and Chiramanee (2014) found that third-
year undergraduate students’ mean receptive vocabulary size was around 5751.58
word families. This indicated that students’ vocabulary size is not enough according
to previous research studies which suggested that undergraduate students should know
at least 8,000 word families to know 98% of the words in texts (Laufer & Ravenhorst-
Kalovski, 2010).

Not only undergraduate students have reading problems as mentioned above,

but research studies on Thai EFL graduate students also found that lack of vocabulary
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knowledge is still one of the problems these students encounter when reading English
materials (Chaisuriya, 2006; Chuenta, 2002, cited in Chawwang, 2008; Meckhayai &
Puthong, 2004). However, previous research studies focusing on graduate students’
vocabulary knowledge are scarcely seen. Graduate students are usually required to
read many English course books and related academic texts both inside and outside
the classroom. To assist Thai EFL graduate students gain a general understanding of
their current vocabulary knowledge which can help them estimate how much more
vocabulary they should learn in order to reach the threshold level required for reading
academic texts, the current research study further investigates Thai graduate students’
receptive vocabulary size. Moreover, the present study also explores the effect of
vocabulary size on their study in the hope that the perspective of students could
provide better insight into students’ learning performance and their vocabulary

learning.

1.3 Research question

1.3.1 What is the mean receptive vocabulary size of Thai EFL graduate

students and how does vocabulary size affect their study at the graduate level?

1.4 Objective of the study

1.4.1 To identify the mean receptive vocabulary size of Thai EFL graduate
students and explore the effects of vocabulary size on their study at the graduate level

from students’ perspective.

1.5 Definition of terms
15.1 General definitions of terms

1.5.1.1 Receptive vocabulary knowledge refers to “the knowledge that
is needed to link an L2 form to the concept or meaning” (Llach & Espinosa, 2013,
p.61).
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1.5.1.2 Productive vocabulary knowledge refers to “the knowledge that
is needed to link the meaning or concept to its form in the L2” (Llach & Espinosa,
2013, p.61).

1.5.1.3 Vocabulary size refers to the number of words known by
learners (Schmitt, 2008).

1.5.1.4 Text coverage refers to “the proportion of a text which is

covered by certain numbers of high frequency words” (Nation & Waring, 1997, p.8).

15.2 Operational definition of terms

1.5.2.1 Thai EFL graduate learners in the current study means students
who study in Master of Arts program in Career English for International

Communication, Thammasat University.

1.6 Scope of the study
The scope of the current study is presented as follows:
1.6.1 A receptive vocabulary size test developed by Nation and Beglar
(2007) was employed in the current study.
1.6.2 Twenty-seven students including males and females participated in
the current study. Their age range was between 22-54 years old.
1.6.3 Six participants were invited to answer open-ended questions on

a voluntary basis.

1.7 Limitation of the study

1.7.1 A vocabulary size test was employed only one time which can only
indicate the vocabulary knowledge of students at the time they take the test.

1.7.2 The tests aim to measure written receptive vocabulary size. Receptive
vocabulary knowledge for listening and productive vocabulary knowledge are not
included in the current study.

1.7.3 Convenience sampling is used for the present study because it requires
willingness and a considerable amount of time from participants to take the test.
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1.8 Significance of the study

The current study aims to measure receptive vocabulary size of Thai EFL
graduate students. The result can help them gain more understanding about their
breadth of word knowledge and how much more vocabulary should they acquire to
reach the level where they can adequately understand English academic texts when
reading them independently. In addition to that, the current study also explores the
effect of vocabulary size on the study of Thai EFL graduate students. The present
study hopes that the perspective of students could provide better insight into students’
learning performance. The findings may raise students’ awareness of increasing their
vocabulary knowledge and encourage students who have problems when studying
English at the graduate level to spend more time on vocabulary learning and employ

vocabulary learning strategies more frequently.

.1.9 Organization of the study

This research study consists of five main chapters. The first chapter presents
the background of the study, research question, objectives of the study, definitions of
terms, significance of the study, and limitations of the study. The next chapter
presents previous research studies, focusing on vocabulary acquisition, receptive and
productive knowledge, word knowledge, word frequency, vocabulary size, and
relevant previous research studies. The third chapter explains the research
methodology which includes research design, participants, research context, research
instruments, data collection and data analysis. The fourth chapter reveals the results
and discussion of the study. The fifth chapter includes a summary of the findings,

conclusions, and recommendation for further research.
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CHAPTER 2
REVIEW OF LITERATURE

This chapter reviews the literature in several main areas as follows:
(1) vocabulary acquisition, (2) receptive and productive vocabulary knowledge, (3)
word knowledge, (4) word frequency, (5) vocabulary size, and (6) related previous

research studies.

2.1 Vocabulary acquisition

In this section, several aspects of vocabulary acquisition are discussed.

2.1.1 The definition of vocabulary

According to Hatch and Brown (1995, as cited in Rohmatillah, 2017),
vocabulary means words for a particular language that users of language might apply.
Another definition of vocabulary is “the collection of words a particular person, group
of people, socioeconomic group, profession, and so on, knows and uses” (Williamson,
2014, para.l.)

2.1.2 The process of acquiring new words

The process of acquiring new L1 words and L2 word is different. Thornbury
(2002) described that first language learners use labeling and categorizing skills and
eventually make a network of words. On the other hand, second language learners
already have their own first language system and may just draw the words directly to
their L1 equivalents. However, he believes that the better way of acquiring new L2
words is building a new vocabulary network. Each individual has different second
language processing behavior.

Theories about the process of learning vocabulary have been proposed by
several researchers. According to Grauberg (1997, as cited in Rohmatillah, 2017), the
process of vocabulary acquisition can be divided into four stages. The first stage is
discrimination. In this stage, learners need to be able to distinguish sounds and forms
of words from those next to them, and from the sounds and forms of similar words
when they listen or read. The second stage is understanding the meaning. During this
stage, learners comprehend the concept of the L2 word or phrase. The third stage is
remembering. Learners need to remember the word that they understand. The fourth
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stage is consolidation and extension of meaning. To achieve this stage, requires time
because words are collected over time, and become part of the learner’s network of
words (Grauberg 1997, as cited in Rohmatillah, 2017).

Another theory was proposed by Jiang (2004) which stated that the process
of acquiring an L2 word can be distinguished into two stages. The first stage is the
comprehension stage. The second stage is the development stage. During the
comprehension stage, a person would make a link between L2 words and meanings or
concepts in their mind, which may be a new concept or a concept that already exist
(L1 equivalents). At the development stage, learners would “form new concepts or
reorganize semantic elements to form new meanings for L2 words” (Jiang, 2004,
p.105).

2.1.3 Difficulties in vocabulary learning
There are some factors that make second language learners have difficulties
acquiring some words. The section below will discuss these factors in detail.

Pronunciation

Words that are difficult to pronounce or having a strange sound for learners
are less likely to be learned (Thornbury, 2002).
Spelling

If the sound and the spelling do not match, they are less likely to be learned.
For example, words with silent letters (Thornbury, 2002).

Length and complexity

Short words are more likely to be learned. Moreover, high frequency words
are usually short in English (Thornbury, 2002).
Grammar

If the grammar related to the word differs from its L1 equivalent, learners may
be confused. Phrasal verbs also trouble learners, and some of them can be separated
which make learners more confused (Thornbury, 2002).

Meaning
When two words have a similar meaning, it is more difficult for learners to
distinguish between them. Also, words that can refer to several meanings may confuse

learners. Moreover, words related to culture or some specific concept are also hard to
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understand if learners do not have a prior knowledge of the concept (Thornbury,
2002).

Range

Words that can be used in various kinds of contexts are easier to be learned
than their synonyms which can be used only in a specific context (Thornbury, 2002).

Connotation

Because there are positive and negative connotations, learners may not know
the connotation of the words (Gower, Philips and Walter, 1995, as cited in
Rohmatillah, 2017). For example, propaganda and publicity have the same meaning.
However, propaganda implies negative meaning (Thornbury, 2002).

Collocation

Some words are usually presented together with only some specific words, and
are less likely to appear with other words. These may confuse learners regarding
which words should be used with which words. For example, people are injured but
objects are damaged (Gower, Philips and Walter, 1995, as cited in Rohmatillah,
2017).

2.1.4 Factors leading to vocabulary learning

Schmitt (2008) summarized that there are nine factors which can lead to
vocabulary learning. These factors are frequency of exposure, attention focused on the
target words, noticing of words, intention to study unknown words, a demand to learn
words by teachers or exams, a need to apply words (for tasks or for a personal
purpose), manipulation of words and their properties, amount of time involving the

words, and amount of interaction with the words (Schmitt, 2008).

2.1.5 Types of vocabulary in texts

Nation (2001) divided vocabulary in texts into four categories. The first one is
high-frequency words. These words include function words, such as “in”, “a”, “for”,
and “the”. They are the most frequently found words in texts. The second one is
academic words which usually can be found in textbooks and academic texts. The
third one is technical words. They often appear in texts related to a specific topic only,

but they do not appeared in texts related to other topics. The fourth one is low
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frequency words. These words cover about 5% of academic text which are not high
frequency words or academic words. Most words belong in this group. They are

technical words, proper nouns, and words that are hardly found in language use.

2.1.6 Vocabulary learning strategies

Schmitt (1997) conducted a survey study in Japan and he divided vocabulary
learning strategies into 5 categories as below

Determination Strategies

Students may find the meaning of unknown words by guessing. For example,
guessing from context, checking the part of speech, or using reference materials.
Learners also use a bilingual dictionary or monolingual dictionary to acquire the
meaning of new words. According to Schmitt’s survey study, using a bilingual
dictionary was the most employed strategy by EFL students and they also ranked it as
the most useful vocabulary learning strategy (Schmitt, 1997).

Social Strategies

Another way to acquire the meaning of new words is asking someone who
knows the meaning. Teachers and classmates are usually the ones who learners ask.
They may be asked to give the L1 translation, give a synonym, or provide an example
as a sentence. Many learners think that asking other people for translation is
convenient. However, some people may provide a wrong translation and sometimes
make learners confused (Schmitt, 1997).

Memory Strategies

A mnemonic is a device that we can use to remember things. It can be a group
of words, a song, or other things that are easily remembered. This technique is used to
remember something that is hard to remember. Keyword technique is also used to
remember the definition of a word. A keyword is chosen which is acoustically similar
to the new word. Students can also memorize words with the picture that represents
the word’s meaning (Schmitt, 1997).

Cognitive Strategies

This category includes written repetition and verbal repetition such as saying a

new word when reading, studying vocabulary lists and flash cards, or taking notes
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during classes. They are almost the same as memory strategies but they do not
concentrate on mental processing (Schmitt, 1997).

Metacognitive Strategies

Learners use this strategy to control and evaluate their own learning.
Increasing the exposure to the language is required to acquire the words efficiently,
for example, watching English television programs or listening to English songs,
realizing which new words should be skipped, or learning new words continually over
time (Schmitt, 1997).

2.2 Receptive and productive vocabulary knowledge

Vocabulary knowledge can be divided into two broad categories: receptive
and productive knowledge. Receptive vocabulary knowledge refers to the ability to
interpret the meaning of an L2, and productive vocabulary knowledge refers to the
ability to link a concept to an L2 (Mondria, & Wiersma, 2004). The two terms can be
replaced with passive knowledge which is needed for recognizing words when
reading or listening, and active knowledge which is needed for producing words
when writing or speaking (Milton, 2009)

Webb (2008) conducted a research study on the relationship between receptive
and productive vocabulary size of L2 learners and found that students who own a
larger receptive vocabulary probably know more productive knowledge of those

words than students who have limited receptive vocabulary knowledge.

2.3 Word knowledge

Word knowledge is about the capability to use a word effectively and
appropriately. Milton (2009) reviews the types of word knowledge and how
researchers divided it. He points out the shortcomings of dividing knowledge into two
types: breadth and depth of word knowledge, and supports Nation’s model which
divides word knowledge into three types: knowledge of form; knowledge of meaning

and knowledge of use. The types of word knowledge will be discussed as follows:
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2.3.1 Breadth and depth of word knowledge

According to Read (2004), the idea that divided word knowledge into two
aspects was popularized by Anderson and Freebody (1981). They described the
definition of the terms as

The first may be called ‘breadth’ of knowledge, by which we mean the number

of words for which the person knows at least some of the significant aspects

of meaning. ... [There] is a second dimension of vocabulary knowledge,
namely the quality or ‘depth’ of understanding. We shall assume that, for most
purposes, a person has a sufficiently deep understanding of a word if it
conveys to him or her all of the distinctions that would be understood by an

ordinary adult under normal circumstances (Anderson & Freebody, 1981, p.

92-93, as cited in Read, 2004).

Greidanus et al (2004) summarized that researchers attempted to measure the
depth of word knowledge. Unfortunately, only a few tests were developed, for
example, Read’s (1998) Word Associates Test, and Wesche and Paribakht’s (1996)
vocabulary knowledge scale (VKS). These tests aim to evaluate “the extent to which a
given word is known” (Greidanus et al, 2004, p.191-192).

Regarding the breadth of knowledge, Read (2004) stated that a vocabulary size
test can measure it. The important thing is a huge sample of words needs to be

included and the learners only identify whether words are unknown to them or not.

2.3.2 Knowledge of word form, word meaning, and word use

Milton and Fitzpatrick (2013) summarized Nation’s categories of word
knowledge and concluded that this model is the most completed one, as follows:

Knowledge of word form refers to knowing the form of a word or the sound of
it including its prefixes and suffixes (Milton, 2009).

Knowledge of word meaning is divided into three categories. The first one is
form and meaning which means link the form to meaning. The second one is their
concepts and referents and the third one is association which is “a word in one
language might require several translations or carries subtly different meanings and

association in another language” (Milton, 2009, p.23).
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Knowledge of word use includes a grammatical function which involves
knowing parts of speech, collocations which refer to what words are usually found
with it, and limitations which means in what kind of situation the word appears or can
be used (Milton, 2009).

Form: Spoken R What does the word sound like?
P How is the word pronounced?
Written R What does the word look like?
P How is the word written and spelled?
Word parts R What parts are recognizable in this word?
P What word parts are neaded to express
this meaning?
Meaning: Form and R What meaning does this word form

meaning signal?
P What word form can be used to express
this meaning?

Concept and R What is included in the concept?
referents
P What iterms can the concept refer to?
Associations R What other words does this make us
think of?
P What other words could we use instead
of this ona?
User Grammatical R In what patterns doas the word oceur?
functions
P In what patterns must we use this word?
Collocations R What werds or typas of words occur with

this one?
P What words or typas of words must wa
use with this ona?

Constraints on use R  Where, when and how often would wea
{register, frequency...) expect to meat this word?
P Where, when and how often can we use
this ward?

Categories of word knowledge (Nation, 2001, p. 27, cited in Milton & Fitzpatrick, 2013)
In addition to that, Thornbury (2002) also proposed a model of word
knowledge which is quite similar to Nation’s model as in the diagram below. His

model also contains nine types of word knowledge.

The spoken
form: A

The meaning(s):
-‘Gﬂﬂl’f. 'IVG'EP. meri,
lamentation. Has come 1o
mean funeral. Also,
clumes, birdsong

The grammatical
behaviour: e.g. it's
used as both a noun
and a verb; it can be
used passively

The word's frequency:
tangi is a high frequency word
in Maon, as well as being
used in NZ English derivations:
tangihanga (noun),
tangihia {passive
form)

The connotations
{or associations) of the
word: tangi has strong
associations with traditional
Maun culre, evoking the

ritwals af the marae
(community area)

The callocations of

the word: c.p. waiara
tangi {funeral song); rangi
reka (= sweet sound:
harmonious)

The register of the
word - spoken and wrirten:
used colloyuially w mean
Junerul: now commonly
used in New Zealand
English too

Word knowledge for the word “tangi” (Thornbury, 2002, p. 16)
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2.4 Word Frequency
According to Milton (2009), Meara’s theory (1992) which stated that learners

are more likely to know the high frequency words more than the lower frequency ones
is believed to be reliable and many researchers support it (Milton, 2006; Richard &

Malvern, 2007; Aizawa , 2006)

100

80 +—

60 1+—

40 T—

% Words known

20 +—

1000 2000 3000 4000 5000

1000 Word frequency bands

Vocabulary profile of a typical learner (Meara, 1992, p.4, cited in Milton, 2009)
2.5 Vocabulary size
Vocabulary size refers to the number of words that learners know (Greidanus

et al, 2004; Schmitt, 2008; Nation, 2012) and it also “forms a part of language
proficiency” (Laufer & Nation, 1999, p.38). Gu and Johnson (1996) found a high
correlation between vocabulary size and general English proficiency which indicate
that vocabulary size is important in language proficiency. In the next section, several

aspects about vocabulary size are reviewed as follows.

2.5.1 Vocabulary size test

A vocabulary size test can benefit learners and teachers. “There is
considerable value in gaining knowledge about specific parts of language learners’
proficiency because it can be used effectively for diagnostic, placement and
curriculum-design purposes” (Laufer & Nation, 1999, p.33-34)

According to Nation (2012), frequency-based sampling is more suitable to

design a vocabulary size test than the traditional method, dictionary-based sampling.
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In addition to that, he also pointed out that the test creators need to determine what
kind of vocabulary knowledge they want to measure, for example, receptive
vocabulary knowledge or productive vocabulary knowledge, written or spoken.

The vocabulary size test can be designed with different test item types, such as
multiple choice items (Nation & Beglar, 2007), Yes/No items (Meara & Miralpeix,
2015; Harrington, 2006) or fill in the blank items (Laufer & Nation, 1999).

The format of the vocabulary size test usually presents the words orderly in
groups according to their frequency of occurrence (Laufer & Nation, 1999). Nation
(2012) considered the first 2,000 word families as high frequency vocabulary.
However, Schmitt and Schmitt (2014) argued that up to 3,000 word families should
be considered as high-frequency and more than 9,000 word families as low-frequency

vocabulary.

2.5.2 Vocabulary size and reading
Hirsh and Nation (1992) found that it people require a vocabulary size of

around 5,000 word families to read unsimplified texts for pleasure.

% text coverage Number of unknown words Number of text lines per 1
per 100words unfamiliar word

99 1 10
98 2 5

97 3 33
96 4 25
95 5 2

94 6 1.6

The number of unfamiliar words per 100 words and the number of lines of text containing one

unfamiliar word (adapted from Hirsh and Nation, 1992)

According to Liu and Nation (1985), at least 95% coverage of texts is required
to guess an unknown word from context. Moreover, Hu and Nation (2000, as cited in
Schmitt, 2008, p. 330), Laufer and Ravenhorst-Kalovski (2010) and Schmitt, Jiang, &
Grabe (2011) found that it is required to know 98% of the words in the text in order to

comprehend the written text well enough.
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Nation and Waring (1997) suggested that learners are required to know at least

3,000 high frequency words, and after that the learners and their teachers should focus

on vocabulary learning strategies which would help them learn low frequency words

through other learning activities in the future.

Nation (2006) conducted a research study on vocabulary size required for

reading various types of text based on the theory proposed by Liu and Nation (1985)

that 98% coverage is needed to comprehend the text. The word lists in his study were

generated from British National Corpus (BNC). He found that it is required to have a

vocabulary size of 8,000 - 9,000 words in order to read and understand written text

such as novels and newspapers without any assistance.

Lord Jim Lady Ch. Screw  Gaftsby  Tono-Bungay
Word list (%) (%) (%) (%) {%a)
2,000 Br.29 28,09 an Br.M 86.95
4,000 + proper nouns 0424 a5 06 06.08 95.02 0436
0,000 + proper nouns 0a.06 a8 22 08 52 08 47 08.00
Progear nouns 1.04 2.05 0.50 212 1.55

Text coverage in several novels (Nation, 2006, p.71)

LOB FLOB Brown Frown Kolaphur
Word list (%) (%) {%) (%) (%)
2,000 84,33 B3.07 81.54 81.79 84,15
4,000 + proper nouns 95.30 05.10 094 .14 §3.03 04,64
8,000 + proper nouns 08 31 08.03 a7.60 0728 04.05
Proger nouns 5709 566 6.12 5.43 4,55

Text coverage of five newspaper corpora by the BNC word-family lists (Nation, 2006, p.71)

Nation (2012) summarized the minimum vocabulary size needed for

comprehending various kinds of discourse asbelow. He advised that students should

know more than 10,000 word families to read English texts for a specific field of

study.
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Level 1000 word family lists | Learning procedures

High frequency | 1000-2000 Reading graded readers
Deliberate teaching and learning

Mid-frequency | 3000-9000 Reading mid-frequency readers
Deliberate learning

Low frequency | 10,000 on Wide reading
Specialised study of a subject area

(Nation, 2012, p.6)

Schmitt (2000, cited in Folse, 2004) suggested that EFL learners need to know
3,000 words to read authentic materials and approximately 10,000 word families to
understand academic texts.

Laufer and Ravenhorst-Kalovski (2010) did a similar research study about
vocabulary size required for sufficient reading comprehension skill on undergraduate
students in Israel. They suggested that 8,000 word families are required to gain 98%
text coverage which is the goal for adequate comprehension. A minimum level is

5,000 word families which can gain only 95% text coverage.

2.6 Related previous research studies

Many researchers conducted a number of studies about vocabulary knowledge
of EFL learners and its relationship with vocabulary learning. The main research
instruments are usually a vocabulary size test and a questionnaire. Relevant research
studies on this topic conducted in Asian countries and in Thailand are discussed as
follows.

2.6.1 Research studies in Asian countries

McLean, Hogg, and Kramer, (2014) measured vocabulary size of 3,449
Japanese university students with Nation and Beglar’s vocabulary size test. In
addition to that, questionnaires were also used in the study to collect students’ TOEIC
scores, TOEFL scores, and previous hensachi data which refers to the scores
calculated from students’ performance on a national standard test. The subjects in the
study were divided into three groups according to their hensachi data. The study
found that the receptive vocabulary size of Japanese undergraduate students was
3,715.20 word families. The students who were in higher hensachi groups also had a

larger vocabulary size. The results indicate that their teachers can estimate students’
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vocabulary size from their hensachi score. Moreover, it was suggested that high
frequency vocabulary still need to be emphasized when teaching university students

Hamzah, Kafipour and Abdullah (2009) investigated vocabulary learning
strategies of EFL students and its relationship to their vocabulary size in Iran. A total
number of 125 Iranian undergraduate students participated in this study. The research
instruments employed in the study were questionnaires adopted from Bennet (2006)
and a vocabulary size test which includes 140 items developed by Nation and Beglar
(2007). The study found that using a monolingual dictionary was the most used
strategy and Iranian students use vocabulary learning strategies at a medium level.
The researchers also concluded that there are nine vocabulary learning strategies
which can contribute to increased vocabulary size. These strategies include using
physical action when learning an unknown word, communicating with native
speakers, taking notes, repeatedly learning unknown words, looking up unknown
word in a bilingual dictionary, exposure to English language media, learning with
friends, learning the sound of the unknown words, and verbally repeating the words.

Nguyen and Nation (2011) measured the receptive vocabulary size of
Vietnamese EFL learners. The bilingual version of the vocabulary size test previously
developed by Nation and Beglar (2007) was employed for this study. All 62
participants were Vietnamese third-year undergraduate students majoring in English.
The study concluded that the Vietnamese bilingual version of the vocabulary size test
is effective and can be a convenient alternative to a monolingual test. It was also
found that the high proficiency learners gained higher scores than the middle and low
proficiency learners. The mean scores of lower, middle, and high proficiency students
were 6060.00, 6509.52, and 7385.71 respectively. They also noted that the test
includes some loan words in Vietnamese. However, the researchers believe that loan
words should be included in the test because they are a part of a student’s English
vocabulary.

Shin, Chon, and Kim (2011) measured receptive and productive vocabulary
sizes of high school students in Korea. A total number of 402 students participated in
the study including males and females. The researchers ranked the proficiency level
of the students as intermediate-high according to their scores from the English section
of the College Scholastic Ability Test (CSAT). The bilingual version of the
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vocabulary size test in the study was adapted from the test developed by Nation and
Beglar (2007). The researchers also developed a new productive vocabulary level test
including the 1%-10™ 1,000 levels. The target words were drawn from the first 14
British National Corpus lists. The study found that the mean receptive vocabulary size
of Korean high school students was 6,000 word families (raw score 59.69), and the
mean productive vocabulary size of the students was 2,400 word families. The
research also indicated that words from low frequency levels are rarely developed into
a part of one’s productive vocabulary knowledge and vocabulary knowledge is an
essential factor of second language proficiency of Korean students. Moreover, the
study suggested that Korean curriculum should create word lists for students up to
12" grade and add more words that need to be learned.

Ozturk (2015) carried out one cross-sectional and one longitudinal research
study about vocabulary growth on Turkish EFL learners. A total of 55 first-year and
45 fourth-year university students agreed to participate. In this study, the receptive
and adapted productive Vocabulary Level Test developed by Nation (2001) were
employed. The study found that there was no evidence that shows significant growth
in receptive vocabulary knowledge. However, the growth in written productive
vocabulary was found to be statistically significant in the longitudinal study. The
researcher concluded that the results can indicate two things. The first one was that
the participants already knew high frequency words, and, since mid and low
frequency word are hardly required incidentally, it is assumed that when these
learners encounter unknown words, they would just guess the meaning from context
and may not think that learning new words or a using dictionary is necessary. The
second one was that vocabulary that these learners gained may be words used in some

specific field which may not be included in the test.

2.6.2 Research studies in Thailand

Kotchana and Tongpoon-Patanasorn (2015) measured both receptive and
productive vocabulary size of 453 Thai Grade 6 students in the Northeastern region
and found that students had a small vocabulary size, both receptive and productive.
The research instruments in this study were a vocabulary size test created by the
researchers based on the formats proposed by Nation (2008) and Read (2000). The
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target words in this study were generated from first 1,000 words of the General
Service List. The receptive vocabulary test was 20 multiple-choices items, while the
productive vocabulary test was 20 fill in the blank items. The participants were
allowed to finish the test within 50 minutes. The study found that the mean receptive
vocabulary size of students was 462.91 words, while their productive vocabulary size
was 292.05 words. These findings indicate that Grade 6 students’, in the Northern
region of Thailand, vocabulary sizes have not yet reached a 1000 word level. More
importantly, their vocabulary size is lower than the Ministry of Education’s
requirement which established that Grade 6 students should have a vocabulary size of
around 1,050-1,200 high frequency words. The researchers advised that learning
materials and activities should be created to improve students’ vocabulary learning
and, for each grade, a students’ minimum vocabulary size should be established.

Yunus, Mohamed, and Waelateh (2016) conducted a comparative study
measuring receptive vocabulary knowledge of students from two countries. A total
number of 80 first year undergraduate students from Universiti Sultan Zainal Abidin,
Malaysia and 89 students from Prince Songkla University, Thailand who studied in
the first semester of an English major program participated in the study. The
vocabulary size test used in this study was adapted from the receptive vocabulary size
test (14,000 version) developed by Nation and Beglar (2007). The test included only
the first 10,000 high frequency words. It was administered in two different countries
at two different times. They found that Malaysian students’ raw mean score was 44.6
from 100, which is higher than Thai students whose average raw score was 20.92
from 100. The vocabulary level of Malaysian students ranged from the 3,000 to 8,000
levels, while the vocabulary level of Thai students ranged from the 1,000 to 7,000
levels. The researchers noted that the reasons why Malaysian students have a higher
vocabulary size is due to the fact that Malaysian government support English
language as a main second language for Malaysian people and students also speak
English on a daily basis. Moreover, it is advised that undergraduate students both in
Thailand and in Malaysia should be taught academic vocabulary since the first
semester of their program.

Zhiying (2005) also investigated vocabulary size of university students from

two countries. The participants in this study were Thai undergraduate students at
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Prince of Songkla University and Chinese undergraduate students at
South China Agricultural University. All of them studied in the finance field. A total
number of 142 students participated in this study. The research instruments employed
in the study were vocabulary levels tests adapted from the test developed by Schmitt
et al (2001) which included words from 2000, 3000, and 5000 word levels and
academic word levels. The study found that Thai students’ and Chinese students’
average receptive vocabulary size were 3,021 word families, and 3,348 word families
respectively. In addition to that, the productive vocabulary size of the students was
also investigated by adopting the vocabulary level test developed by Schmitt et al
(2001). The mean productive vocabulary size of Thai students was 1,118 word
families, which was lower than Chinese students whose mean score was 1,456 word
families. Moreover, the researcher noted that the National Curriculum of China
specifies words that Chinese students at this level need to be taught. Because Chinese
students in the study were not in an English program, they were required to acquire
passive vocabulary of 4,200 words and active vocabulary of 2,500 words in order to
pass the National College Test and receive the certificates necessary for graduation.
The study also suggested that it is useful to let students know the goals of their
vocabulary learning, word lists that can guide vocabulary learning and teaching for
undergraduate students in Thailand should be developed.

Nirattisai and Chiramanee (2014) also conducted a similar research study
about vocabulary learning strategies and vocabulary size of students in Prince of
Songkla University. There were 257 third year undergraduate students from 6
programs who participated in this study. The vocabulary learning strategies
questionnaire was adapted from the studies conducted by Schmitt (1997) and Siriwan
(2007). The bilingual version of the vocabulary size test created by Nation and Beglar
(2007) was employed to determine the vocabulary size of students. The results
showed that the students’ mean receptive vocabulary size around was 5751.58 word
families and productive vocabulary size was 1609.56 word families. The study found
that vocabulary learning strategies were used at a low level and students who have
larger vocabulary sizes employed vocabulary learning strategies more often.

Komol and Sripetpun (2011) investigated vocabulary learning strategies and

vocabulary size of university students at Prince of Songkla University. A total number
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of 192 students majoring in Language for Development and Chinese for
Communication participated in this study. The research instruments employed in the
study were a questionnaire and a vocabulary levels test adapted from the test
developed by Schmitt et al (2000) which included words from 2000, 3000 and 5000
word levels and Academic Word List. The participants were divided into two groups
according to their vocabulary size test scores. Vocabulary learning strategies
presented in the questionnaire were proposed by Schmitt (1997). The study found that
determination strategy (using a dictionary) was used the most often used and students
who have a high vocabulary size use the vocabulary learning strategies more often.

Meckhayai and Puthong (2004) conducted a research study on Thai graduate
students at Maejo University about their needs and problems in using English for
reading, listening, speaking, and writing. There were 273 students who participated in
the study. A questionnaire was employed to collect the data. The results illustrated
that incapability to understand the meaning of words was ranked as the most
encountered problem of these students when reading in English. Unable to produce
words for ideas that they want to convey was ranked as the most encountered problem
when writing. Using the wrong words was ranked as the most encountered problem
when speaking English and being unable to understand the meaning of the words and
idioms was ranked as the most encountered problem when listening. This study
indicated that limited English vocabulary knowledge is the main problem of Thai
graduate students.

Chaisuriya (2006) conducted a survey research study on Thai graduate
students at Burapha University about their English reading needs and problems. There
were 154 students who participated in the study. The research study found that limited
vocabulary was ranked as the number 1 problem that graduate students encounter and
the level of the problem was evaluated as high. The researcher suggested that teachers
should advise these students how to expand their vocabulary knowledge.

As discussed above, there are many research studies about vocabulary size of
EFL students in Asian countries and in Thailand. Many research studies found a
similar result, that Thai students have a small vocabulary size. Moreover, the
vocabulary size of Thai students is lower than EFL students in other Asian countries.

Some suggestions have been made in order to help Thai EFL learners improve their
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vocabulary knowledge, for example, academic English language classes should be
provided to undergraduate students at the beginning of the program (Yunus,
Mohamed, & Waelateh, 2016), an achievable vocabulary size goal should be set for
students at each grade (Kotchana & Tongpoon-Patanasorn, 2015), and undergraduate
students should be encouraged to employ vocabulary learning strategies (Nirattisai &
Chiramanee, 2014).

Also, there are some research studies which found that Thai graduate learners
still have a reading problem caused by limited vocabulary knowledge (Chaisuriya,
2006; Meckhayai & Puthong, 2004). However, previous research studies did not focus
on their vocabulary size. To help students gain a general understanding about their
vocabulary knowledge and how much more vocabulary they should acquire in order
to adequately understand English academic texts when reading them without any
assistance, the present study investigates further on their vocabulary size and its effect
on the studies of Thai EFL graduate students. The next chapter will present the

research methodology.
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CHAPTER 3
RESEARCH METHODOLOGY

This chapter describes (1) research design, (2) participants, (3) research

context, (4) research instruments, (5) data collection, and (6) data analysis.

3.1 Research design

Both quantitative and qualitative research methods were employed for the
current study. The vocabulary size test developed by Nation and Beglar (2007) was
adopted to investigate the vocabulary size of students. This quantitative method is
practically quick, even though the research preparation period is quite long. It also can
be done with a small budget because it only requires a computer program for data
analysis. Most importantly, “quantitative findings tend to enjoy a universally high
reputation with almost any audience or stakeholder group” (Doérnyei, 2007, p.34).
Open-ended questions were also employed as one of the research instruments. It aims
to explore students’ opinions and discover more data which can widen our

understanding.

3.2 Participants

Convenience sampling was used for the present study because it requires a
considerable amount of time from participants to take the test. Second-year graduate
students who study in Career English for International Communication program
(CEIC), Language institute, Thammasat University were invited to participate. Males
and females were included. There are 27 graduate students participated in the current
study. Their ages were between 22-54 years old. Most of them hold a bachelor’s

degree in English, accounting, business, economics or marketing.

3.3 Research Context

The Language Institute of Thammasat University (LITU) offers many
international graduate degree programs. One of them is Career English for
International Communication (CEIC). The classes for graduate programs take place at

Tha Prachan Campus, Bangkok, Thailand. The majority of students in the programs
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are Thai. Graduate students in CEIC program are taught in English. The students are

also required to use English during their classes.

3.4 Research instruments

There were two research instruments in the current study. The first one was
the test and the second one was an open-ended questionnaire.

3.4.1 The test

The test in the present study was divided into 2 sections. The first section was
participants’ profile, the second section was the written receptive vocabulary size test.

Participant’s profile

This section aimed to collect each participant’s demographic data such as age,
gender, and their educational background.

Receptive vocabulary size test

Nation and Beglar’s (2007) fourteen thousand word vocabulary size test was
used in the present study. The bilingual English-Thai Version was chosen since the
participants of the current study were Thai. The test was translated by Supika
Nirattisai and Assoc. Prof. Dr. Thanyapa Palanukulwong. It aims to measure English
receptive vocabulary size with 140 multiple-choice items. Many researchers
employed this test in their research studies (Elgort, 2013; McLean, Hogg, & Kramer,
2014; Yunus, Mohamed and Waelateh, 2016). The target words in the test were
selected from British National Corpus which covers 14,000 word levels including
high-frequency, mid-frequency, and low frequency words. Ten items would represent
1000 words of each frequency level. To make participants maintain their engagement
with the test, the items from each frequency level were not presented orderly from
high frequency level to low frequency level.

Examples
drive: He drives fast.

o3 = o 3 ' o
a. i b. oud . vhegnuea d. dusooud €. hinswfaen

3.4.2 Open-ended questionnaire
There were 3 open-ended questions in this questionnaire. These questions
were adapted from the study by Nirattisai and Chiramanee (2014) and Saengpakdeejit

(2014). The questions aimed to explore the effects of vocabulary size on the study of
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Thai EFL graduate students. The questions were examined by an expert in the field
for validity purposes.

Open-ended questions

1. Do you think that acquiring more vocabulary could improve your learning
performance? Why?
2. How often do you spend your time exclusively on learning new vocabulary?

3. What do you do or will you do to acquiring new vocabulary?

3.5 Data collection

The researcher went to the Language Institute of Thammasat University where
graduate students study for their master’s degree. The researcher then waited for them
to finish their classes and asked them to participate in the study. Some graduate
students who had time agreed to participate. The researcher explained the objective of
the study to the participants first and then provided them the test in hard copy. To
make sure that subjects clearly understood the instructions and tried with their best
efforts to take the test, which will indicate their vocabulary size more precisely, the
researcher instructed the participants in Thai. Subjects only took the test one time.
Participants were asked to provide their demographic data such as, age, gender, and
their educational background. They were told that they have to choose only one
correct answer for each item in the receptive vocabulary size test. They were
recommended to choose the meaning based on their previous knowledge first. If they
really did not have any partial knowledge about the target words, they were advised to
choose the “I don’t know” choice. Consulting with other sources was not allowed
during the test. The participants were allowed to take approximately 60 minutes to
finish their test, however, some participants only took 30-45 minutes. After they
completed the test, they were asked to return the test paper.

After the test session, six participants were invited to answer the open-ended
questionnaire on a voluntary basis. The test and the questionnaire were employed on a
separate day. They were provided with the questionnaire in hard copy. The researcher
then explained the objective of collecting the data by using open-ended questions to

participants and allowed them to take as much time as they needed to write their
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answers on the questionnaire. All six volunteers took approximately 15-20 minutes to
complete the questionnaire and then returned the paper to the researcher.

3.6 Data analysis

Participants’ gender, ages and educational background were converted to
statistics in order to reflect the characteristics of subjects. According to Ddrnyei
(2007), before analyzing the data, the participants’ answers need to be converted to
numbers. In this study, the test scores were coded. Each item was manually scored as
correct and incorrect. A correct answer was given 1 point.

To answer the research question, scores from the receptive vocabulary size test
of each participant needed to be multiplied by 100 in order to identify their total
receptive vocabulary size. For example, for a participant who scored 80 out of 140,
his/her receptive vocabulary size was 8000 word families. Descriptive statistics
including minimum, maximum, means and standard deviations from subjects’
performance were employed. Means score indicate the overall English receptive
vocabulary size of the subjects.

Content analysis was also adopted focusing on students’ opinions which were
collected from open-ended questions. The frequency of particular responses was also
counted.

The above methods and procedures were designed to answer the research

guestion and explore any significant details from the participants.
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CHAPTER 4
RESULTS AND DISCUSSION

The results and discussions of investigating vocabulary size and its effect on
the study of Thai EFL graduate students which were obtained from the vocabulary
size test and open-ended questionnaire are presented in statistical and descriptive
forms as follows:

4.1 General background information

4.2 Receptive vocabulary size of Thai EFL graduate students

4.3 The effect of vocabulary size on the study of Thai EFL graduate
students.

4.4 Discussion

4.1 General background information

There were 27 graduate students in CEIC program who participated in the
current study. Their ages were between 22-54 years old. There were 5 male and 22
female participants in the present study. More than half of them (55.55%) hold a

bachelor’s degree in English.

Table 1: Age and educational background of participants

Major at the Educational level
Age undergraduate level
English Non- Bachelor’s ~ Master’s
22-28 29-35 35 years major English degree degree
yearsold yearsold oldup major
12 10 5 15 12 22 5
(44.45%) (37.03%) (18.52%) (55.55%) (44.45%)  (81.48%) (18.52%)
n= 27 n= 27 n=27

Table 1 shows that the largest group of participants or 44.45% of them were
22-28 years old. The smallest group of participants or 18.52% of them were more than
35 years old. Some participants (18.52%) already hold a master’s degree in another
field before studying for a Master’s Degree in Career English for International

Communication.
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4.2 Receptive vocabulary size of Thai EFL graduate students

28

Receptive vocabulary size of Thai EFL graduate students was collected from

the vocabulary size test developed by Nation and Beglar (2007). The data is presented

in minimum, maximum, means and standard deviations (S.D.)

Table 2: Receptive vocabulary size of participants

Vocabulary level Mean Max Min S.D.
First 1,000 level 937 1000 800 79.17
Second 1,000 level 881 1000 500 130.20
Third 1,000 level 774 1000 400 174,52
Fourth 1,000 level 796 1000 300 145.39
Fifth 1,000 level 704 900 300 212.10
Sixth 1,000 level 470 900 100 195.75
Seventh 1,000 level 481 900 100 186.12
Eighth 1,000 level 656 1000 200 186.74
Ninth 1,000 level 463 1000 200 204.09
Tenth 1,000 level 396 800 0 212.10
Eleventh 1,000 level 459 1000 200 243.78
Twelfth 1,000 level 437 1000 200 205.96
Thirteenth 1,000 level 359 1000 0 240.60
Fourteenth 1,000 level 307 800 0 207.41
Total vocabulary size 8152 12500 5000 1906.14

According to Table 2, the mean receptive vocabulary size of the 27

participants was 8,152 word families. The maximum receptive vocabulary size was

12,500 word families, and the minimum receptive vocabulary size was 5,000 word

families. Mean scores from test items in high frequency words level was usually

higher than low frequency words level.
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Table 3: Number of participants and their receptive vocabulary size at different levels

No. of students.

Vocabulary size N =27
1,000 - 1,999 word families 0
2,000 - 2,999 word families 0
3,000 - 3,999 word families 0
4,000 - 4,999 word families 0
5,000 - 5,999 word families 4 (14.81%)
6,000 - 6,999 word families 3(11.11%)
7,000 - 7,999 word families 6 (22.22%)
8,000 - 8,999 word families 6 (22.22%)
9,000 - 9,999 word families 3(11.11%)
10,000 - 10,999 word families 3(11.11%)
11,000 - 11,999 word families 1(3.7%)
12,000 - 12,999 word families 1 (3.7%)
13,000 - 13,999 word families 0

According to Table 3, the highest receptive vocabulary size of the subjects
was between 12,000-12,999 word families, and only 3.7 percent of subjects scored at
this level. The lowest receptive vocabulary level was between 5,000-5,999 word
families word families, and 14.81 percent of the subjects scored at this level.

4.3 The effect of vocabulary size on the study of Thai EFL graduate students.

The effect of vocabulary size on the study of Thai EFL graduate students
was obtained from the open-ended questionnaire which was answered by six
participants in the present study. There were three students who scored more than
10,000 word families, and there were three students who scored below 6,500 word
families who agreed to provide information.

All students think that acquiring more vocabulary has positive effects on
their performance. Although students answered that acquiring more vocabulary could

improve their four language skills, reading and speaking skills were mentioned the
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most. One of students replied that “If I have a large size of vocabulary, it is easier for
me when I have to read academic or medical text”. They also think that limited
vocabulary obstruct them to communicate and produce assignments, as one student
answered that “limited vocabulary will block my opportunity to search for
information (to do homework or research)”. One student also answered that having a
larger vocabulary size could help him learn unknown words easier.

Students who scored more than 10,000 word families reported to spend
their time on vocabulary learning almost every day or every day. Students who had a
vocabulary size below 6,500 word families answered that they only focus on
vocabulary learning once or twice a week, however one student in this group replied
that she reads English newspapers every day. The most employed vocabulary learning
strategy by graduate students is using a dictionary. More than half of students reported
that they use this strategy (66.66%). It is worth mentioning that there was one student
who has a vocabulary size of more than 10,000 word families who answered that he
rarely uses a dictionary but prefers to learn vocabulary by using English, such as
reading news or watching TV programs.

Beside using a dictionary and watching English movies, students also
reported to apply other vocabulary learning strategies such as guessing a word from
context, using English websites, using flashcards and listen to English songs. It is also
observed that students whose vocabulary size was more than 10,000 word families
reported to use various kinds of vocabulary learning strategies more than students
who have less vocabulary size. For example, student A described that “I always use
monolingual dictionaries to look up for pronunciation, meaning, and sample sentences
of difficult words. Besides, using flash cards or pictures that describe meaning of
definition is the effective way for me to remember new vocabularies”, student B
answered that “I usually open dictionary: both online and paper, and search how to
use such word on google or look around context that the word is mostly used”.

4.4 Discussions

The following section discusses the important points of the research

studies related to the results as follows
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4.4.1 Receptive vocabulary size of Thai EFL graduate students

Previous research studies suggested that to read written text and adequately
understand the text, readers need to know 98% of words in the text (Hu and nation,
2000, as cited in Schmitt, 2008; Laufer & Ravenhorst-Kalovski, 2010; Schmitt, Jiang,
& Grabe, 2011). Many research studies have been conducted to determine how much
vocabulary is needed to achieve this goal. Nation (2006) found that it required a
vocabulary size of 8,000 - 9,000 words in order to read and understand novels and
newspapers without any assistance. Laufer and Ravenhorst-Kalovski (2010)
conducted a research study on EFL undergraduate students in Israel who take classes
in English for Academic Purposes and concluded that around 8,000 word families are
needed to reach 98% text coverage which is believed to be the level that makes
students understand the texts well enough. In addition to that, Schmitt (2000, cited in
Folse, 2004) and Nation (2012) suggested that students should know more than
10,000 word families to read challenging academic materials specialized for studying
in a specific field.

The currents study aims to determine the mean receptive vocabulary size of
Thai EFL graduate learners by adopting a bilingual Thai-English version of the
vocabulary size test developed by Nation and Beglar’s (2007). Some of the target
words on the test are loan words, for example, standard, microphone, pro, olives,
yoghurt, and yoga. However, the current study still included these words in the test
because previous research study in Vietnam by Nguyen & Nation (2011) also
included loan words. They believed that “they are an important part of a learner’s
English vocabulary. Getting them correct on the test reflects their transparency or low
learning burden when meeting them in reading” (Nguyen & Nation, 2011, p. 98)

The results of the current study indicate that Thai EFL graduate students’
mean receptive vocabulary size is 8,152 word families. The finding indicates that
generally Thai EFL graduate students are able to read novels, newspapers, and various
kinds of English materials and gain adequate comprehension (Laufer & Ravenhorst-
Kalovski; 2010; Nation, 2006; Nation, 2012). However, it is not enough to read and
adequately understand academic materials for a specific area of study which contain

many low frequency words and technical words. These words sometimes are the
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keywords of academic texts and may be vital for comprehension (Laufer &
Ravenhorst-Kalovski, 2010). Therefore, it is advised that Thai EFL graduate students
still need to spend more of their time on vocabulary acquisition to gain vocabulary of
approximately 10,000 word families or more, especially words relating to their field
of study.

4.4.2 The effect of vocabulary size on the study of Thai EFL graduate
students.

The effects of vocabulary size on the study of Thai EFL graduate learners
from students’ perspective were collected from open-ended questions. The findings
reveal that students think that gaining more vocabulary has a positive effect on their
four language skills. However, that vocabulary could improve their reading and
speaking skills was mentioned the most which suggests that graduate students are
more likely to spend most of their time reading a large number of English textbooks
and related materials and discussing or presenting them in classes more than listening
or writing in English. Students also answered that limited vocabulary knowledge
obstructs them to communicate with others or efficiently complete their assignments,
such as their homework or research. They also believe that a larger vocabulary size
helps learning new unknown words. In conclusion, students agreed with Gu and
Johnson (1996), Milton (2009), and Schmitt, Grabe, and Jiang (2011) who concluded
that a large vocabulary size is required to be good at using the language.

The study also found that using a dictionary was mentioned the most as a
vocabulary learning strategy (66.66% of students). It is categorized as a determination
strategy by Schmitt (1997). The result is consistent with previous research studies by
Schmitt (1997) in Japan and Komol and Sripetpun (2011) in Thailand. They found
that EFL students employ determination strategies (look at a dictionary) the most.
Although most students replied that they use a dictionary, one student who has a
vocabulary size of more than 10,000 word families reported that he rarely uses a
dictionary but prefers listening, speaking and reading in English to gain new
vocabulary knowledge. This finding is consistent with Nation and Waring’s (1997)
opinions. They stated that “language use enables the increase of vocabulary
knowledge” (Nation & Waring, 1997, p.6). It also supports Ozturk’s (2015)

assumption. She believed that advanced learners can guess the meaning of unknown
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words from context because they know a considerable amount of words to support
them and may ignore using a dictionary.

In terms of frequency, the findings illustrate that students who have a
larger vocabulary size apply vocabulary learning strategies more often than students
who have a smaller vocabulary size. The result is consistent with previous research
studies in Thailand by Komol and Sripetpun (2011) and Nirattisai and Chiramanee
(2014). They found a significant correlation between the frequency of employing
vocabulary learning strategies and vocabulary size. They concluded that higher
frequent use of vocabulary learning strategies leads to the larger vocabulary size.
However, there was one student in this study whose score, although she answered that
she reads newspaper every day to acquire new vocabulary, was below 6,500 word
families. This indicates that frequency of exposure is not the only factor leading to
vocabulary acquisition. This finding is consistent with Schmitt’s (2008) theory which
proposed that there are nine factors that lead to vocabulary learning, for example, the
attention focused on the target words, the intention to learn the word, or a demand to
learn words by teachers or tests (Schmitt, 2008).

In addition to that, the current study also found that students who have a
larger vocabulary size reported using various types of vocabulary learning strategies,
for example, using a dictionary, guessing words from context, using English websites,
using flashcards, watching TV programs and learning words with pictures. This
indicates that using many strategies may be more effective than using one or two
strategies. Because there are many types of word knowledge (Nation, 2001;
Thornbury, 2002), using only one strategy may provide only some types of word
knowledge. For example, students who listen to English songs may not learn the
written forms of words or students who memorize the meaning of words from a
glossary may not know the collocations of such words.

As seen in the results and discussion presented above, Thai EFL graduate
students realize the importance of vocabulary learning and they also employ many
vocabulary learning strategies, however, their receptive vocabulary size should be
expanded further if they wish to gain better comprehension when reading academic
text relating to their field of study. A summary of the study and findings, conclusions,

and recommendations for further research will be presented in the next chapter.
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CHAPTER 5
CONCLUSIONS AND RECOMMENDATIONS

This final chapter contains four main topics, including a summary of the
study, a summary of the findings, conclusions and recommendations for further

research.

5.1 Summary of the study

5.1.1 Objectives of the study

The present study aimed to identify the mean receptive vocabulary size of
Thai EFL graduate students. In addition to that, it also explored the effects of
vocabulary size on their study at graduate level from students’ perspective.

5.1.2 Participants, research instruments and procedures

Participants in the current study were males and females studying in Career
English for International Communication program (CEIC), Language Institute,
Thammasat University. Their ages were between 22-54 years old. Most of them hold
a bachelor’s degree in English, accounting, business, economics and marketing. The
total number of participants was 27. There were two research instruments in the
current study. The first one was the bilingual English-Thai version of vocabulary size
test developed by Nation and Beglar (2007) and translated by Supika Nirattisai and
Assoc. Prof. Dr. Thanyapa Palanukulwong. The test covers 14,000 word levels
including high-frequency, mid-frequency, and low frequency words. The second one
was an open-ended questionnaire which was adapted from the study by Nirattisai and
Chiramanee (2014) and Saengpakdeejit (2014). The vocabulary size test and open-
ended questionnaire were each administered on a separate day. Six participants
volunteered to answer the open-ended questions. After data collection was completed,
the test scores were coded manually. The descriptive statistics including minimum,
maximum, means and standard deviations from subjects’ performance were employed
to illustrate the findings. Content analysis was adopted and the frequency of particular
responses was also counted to explore significant data related to the objectives of the

study.
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5.2 Summary of the findings

The findings of this study can be summarized as follows:

1. All 27 participants in the currents study were Thai EFL graduate students.
Their ages were between 22-54 years old, including males and females. 55.55% of the
subjects hold a bachelor’s degree in English, while 44.45% of the subjects hold a
bachelor’s degree in accounting, business, economics, marketing and others.

2. The mean receptive vocabulary size of participants was 8,152 word
families. The maximum receptive vocabulary size was 12,500 word families, and the
minimum was 5,000 word families. The majority of the participants scored between
7,000-9,000 word families

3. All students think that acquiring more vocabulary have a positive effect
on their performance. They believe that it would help them improve their four
language skills, especially reading and speaking. A larger vocabulary size can also
support them more when learning new unknown words. Limited vocabulary
knowledge obstructs them to communicate and finish their assignments efficiently.

4. Some participants who earned higher scores reported to use vocabulary
learning strategies more often than participants who scored lower.

5. The most used vocabulary learning strategy by graduate students
(66.66%) is using a dictionary.

8. There is one student who scored more than 10,000 word families who
rarely uses a dictionary but rather spends time on using English to gain new
vocabulary knowledge.

9. Students whose vocabulary size was more than 10,000 word families
reported to use various types of vocabulary learning strategy more than students

whose vocabulary size was below 6,500 word families.

5.3 Conclusions

It is suggested that knowing more than 10,000 word families is a goal for
learners who wish to read and understand English academic texts for a specific field
of study (Nation, 2012; Schmitt, 2000, cited in Folse, 2004). Therefore, it is beneficial

to know how close Thai EFL graduate students are to this goal. The current study
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found that the receptive vocabulary size of Thai EFL graduate students was around
8,100 word families which is not enough for reading academic text. It is advised that
they should focus more on vocabulary acquisition especially low frequency words or
technical words related to their field of study.

Students also believe that vocabulary knowledge affects their performance
at the graduate level. Students think that it can help them improve their language
skills, especially reading and speaking. Limited vocabulary knowledge will obstruct
them to efficiently produce their assignments. Larger vocabulary size is also a strong
foundation to help them learn new words easier. It is also suggested that students who
have a small vocabulary size should spend their time on vocabulary learning more
frequently and give more attention when encountering unknown words. Because there
are many types of word knowledge, only one or two learning strategies cannot
provide all types of knowledge to students. Therefore, using various types of
vocabulary learning strategies is also advised.

5.4 Recommendations for further research

Based on the findings and conclusions of this study, the following
recommendations are made for future research.

First, the vocabulary size test in the present study aims to measure written
receptive vocabulary size only. Since there are many types of vocabulary knowledge,
it is recommended that receptive vocabulary knowledge for listening and productive
vocabulary knowledge should be further examined to gain more understanding about
all aspects of vocabulary knowledge of students related to all four language skills.

Second, the number of participants in the current study was quite small and
convenience sampling was employed in the current study. Further research studies
should be done with a larger number of graduate students from other universities.
Adopting stratified sampling is recommended to improve the accuracy and efficiency
of the vocabulary size estimation.

Third, although the current study could show the receptive vocabulary
knowledge of the graduate students, it only measures the breadth of vocabulary
knowledge. The research instrument employed in the study was a multiple-choice test.

It is possible that students who know the words in the test and were able to choose the
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correct answer may not know all types of word knowledge of the target words. It is
suggested that future research studies should employ vocabulary knowledge scale
(VKYS) to evaluate students’ depth of vocabulary knowledge.

Fourth, the present study used an open-ended questionnaire to explore the
effect of vocabulary size on the study of Thai EFL graduate students, however, more
data and significant details could be discovered if further in-depth interviews could be

administered.
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APPENDIX A

The Bilingual English-Thai Version of Vocabulary Size Test

L= T g 4 =
Student ID ... s e
Gender Female] | Male [ ]

.V, ——" g

Educational background

Bachelor’s degree.........ceeereeeee. (MAJOr) e
Master’'s degree.......cccceereevereeeereeee (MAJOr) e,
TU-GET score

Reading section.......cccceevreererennnnsensensenns

Vocabulary section.......ccccoeeeiceiccnnnnn.

¥*¥*You are not allowed to consult other sources during the test****

*¥¥***You have 60 minutes to finish the test®***

Thank you for your participation
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maintain: Can they maintain it? 2

a. inn M luamwidu
: o
b. vl Ingjaiu
Side igid
C. widufianieuil
d. 18, 185

e. lhinswdaoy

stone: He sat on a stone. 4

a. feiuds

b. iWiiszinmuiia
C. Tominuuity

d. daumilvesdulsy

e. hinsumaou
upset: I am upset. 6

a. milos

b. figeides

C. 52

d. hitinnugy

e. hinsuaey

drawer: The drawer was empty. 8

a. naesnmunsadenT-n1d

b. o feaiiusnoud

C. §ilddwiuiuinmntavesliidy
d. fieguesday

e. linmufaey

patience: He has no patience. 10

a. sensuodn liiinnugy
b. hifinarine

c. hifinwain

d. hifiezlsAennugisssy

e. hinswsaou

Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

nil: His mark for that question was nil.

a. uhing
b. litiez1s
C. Aung
d. nanq

e. hinswrneu

pub: They went to the pub,

ddv 4

a. anunAnGAUANIATYARUAY
e sy g e
b. rowdidmiunuinuitu
day ¥
c¢. omsvwnalngipiiddnnmng
; g o
d. ewsilddmivmsneh

e. linswdaeu
circle: Make a circle.

a. MMIuvog
b. fuitine

c. uinnay

d. jvualng

e. linswfnou

microphone: Please use the microphone.

a. isesdmiviemsieou

b. wiesi dmuanudveadios

c. winsividevesgiivuialugiiu
d. Tnsdwinnad@ndmiumnm

e. linswsaou
pro: He's a pro.

a. yanadgniraiteAurnududiiy

b. auliva

c. audouiuiounanua1q lundsdenud
d. auitlé5umpouununInmstduim

¢. hinswsasy
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Instruction: Choose the letter a-¢ with the closest meaning to the key word in the question.

11

13

15

) 74

19

see: They saw it.
a. Aa

b. 10

c.q/usa

d. dudu

€. linswmey

time: They have a lot of time.
a. fu

b. emns

c. dalus

d. iou

€. hinswdwmeu

period: It was a difficult period.

a. fiaw

b. $ram
c. faitdoninn
d. mistie

€. linswdwoy

figure: Is this the right figure?
a. Aoy

b. mowit

c. nm

d. swau

e. insusmou

poor: We are poor.
a. il

b. fanilnaugy

c. fannulsedrann
d. hiewsinumin
e. linswrmou

12

14

16

18

20

drive: He drives fast.
a. horh

b. o

c. viagnuen

d. Yusooud

e. lhinnufney

jump: She tried to jump.
a. noeamilemah

b. ysninituediania

C. YATOOUAATIYOUNUY

d. ndeuitedhaita

e. lunswdneoy

shoe: Where is your shoe?
a. iquonu

b. deiiguidldiu

c. feniquifidou

d. Badiquernildiinh

e. Linswdwou

standard: Her standards are very high.
a. imsvesiinneglRssanimadrunds

b. azunumey

¢. $nauituilve

d. szAusngitldsuniend
e. hinsweney

basis: This was used as the basis.
a. flaey

b. sowitdmiuindeu
C. funousell

d. dawlszneundn

e. hinswsaou
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

21

23

25

27

29

hallmark: Does it have a hallmark?

o 4 ¥ 4 %
a. fnslj’:"uﬂ,1“‘ﬂi:ul?ﬁ"n'ﬁl’ﬂ]u'ﬂﬂiﬂi‘]uu

2 4 4
b. mslsziiuasuiendastaguaimueiaves

4 ; R AT
c. wspamnoil¥umasani 1dsunsiusealass1yed

A ‘. - . 4
d. inseamnuviesosseeiiaueenlild 1ine
floaruns@ounuy

e. lunswemoy
puritan: He is a puritan.

a. diveulidiumile

b. diunienialutasssuessen

c. diouegluhittunsondoudinld
d. yanadhiveul¥iwdu

e. linswmaey

monologue: Now he has a monologue.

W | % |
a. udanAoa lddeane WiHusavu

b. nuwalasaunu@eadiuszeznaioum Tau
Tifimsdadmaz
. ' dae 4 d
C. Aumishiidnnvdania
Sy X RN %4
d. nwiadravulagliisnusdenu dwdsinimuly

e. hinswmasy

weir: We looked at the weir.

Sl o
a. gniimganssnlang
X 4g » - & aa 3 X
b. wuidylldroTaau, dondu uasiidminvu
4 2 .
C. wninsauasmoinlanz Tusia wulaominlh
4 ¢ 4
d. fsfindrevnaaii ienugu

€. linswdaou

whim: He had lots of whims.

a. wilogneslusia

b. il
il :

c. anuAaiulan Taghilimmguousagale
& o 4

d. fewdiefiuauauazidy

e. limswmaey

22

24

26

28

30

perturb: I was perturbed.

a. gnisAuWeeuiuvieanaatiuvey
b. nduls, fnale

c. szvamlvadiauin

d. dlunun

e. linswmnaey

regent: They chose a regent.

a. yanatvnnuiuARYey
¢
b. dauamsdanislszyuiiuniegly
. o - -
C. gdusanymaumunszumngasd
d. yenadifudumungy

e. hinswasy

octopus: They saw an octopus.

a. unualug) fmnulunainaieiu
b. Bofimunsandeudanuldnenild
C. iwsnainsaiuTasmnyuvealuvia
d. fai¥ialdfonh: 7l 8 v

€. hinswdaou

fen: The story is set in the fens.

PP S H
a. wuiid fvndnaloagudani

F y
b. Audige #iduT livn

¢. npuiugummwilundion
d. dowmuds

e. linnumnou

lintel: He painted the lintel.

a. musegmilodszquioniiag

b. SevimdnlFdmivRuninn
Folugjtuds

¢. #ulifeasar Ainsfumvuaznaddo

d. snumailulseasns

e. hinsumnou
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

31

33

35

37

39

soldier: He is a soldier. 32

a. dinianduianegsne
b. 1inou, Wndnu

c. 4l4Taunz

d. divanlunoain, s

e. lunsudrey

restore: It has been restored. 34

y
>

a. yanidnada
b. WiuBnauniia

¢. visgnni/ Wlusarfigna
d. mWmileulmidnats

. hinswdaey

jug: He was holding a jug. 36
a. myusdmiumveanal

b. masdvneuytidhmans

C. wuaniiuq

d. onysitlfsuia

e. hinswsmoy
scrub: He is scrubbing it. 38

a. ilWiRadesnuq

b. Yoy

C. dagetusaienaunzen
d. namwiiusdiadiog

e. linswdaey

dinosaur: The children were pretending to 40
be dinosaurs.

a. Tosduamzanlunzia

b. fiiEdavnadnitsemodiunuaiin
¢. MiiFinnnalug) Aitlnunzruin

d. dnidiiFinegdiounanuds

e. hinswrasy

strap: He broke the strap.

a. suudyon

b. diladuuy

c. viufudu 1¥ldenns

d. Saaidhudusn Wiaweadrdoiu

e. hinsdney
pave: It was paved.

a. s

b. wtswandludaug

C. Tinsaumesm

d. Jheimgidnuaud

e. lunswsaou

dash: They dashed over it.

4 4 o
a. ineuninduAEI
A 4 0w
b. indipuiind1adng
c. viod
| o
d. unandraia

€. linswsaeu

rove: He couldn't stop reving.

a. nnwmin

b. waeululi-1n
¢. nsamhn

d. vaumin

e. lunswmasy

lonesome: He felt lonesome.

a. lhidiinluyynu
b. milesun

C. N

d. wildronds

e. hinswfaoy
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question,

41

43

45

47

49

awe: They looked at the mountain with awe. 42

a. AnunaIa
b. anwauls
c. anuuanle
d. anuimsn

e. hinswdnou

peasantry: He did a lot for the peasantry. 44

a. aurtosiiu

b. aowiinlfimmyn

C. mnAmingsne

d. 13 nndiinwdies

e. hinswaou
egalitarian: This organization is egalitarian. 46

a. lidlarodoyavenitimdiulnajde
MYy

b. liveumsnldounlas

c. infesvehifmagadaduniiy

d. UfiArennauluiians iy

e. hinsufeey
mystique: He has lost his mystique. 48

. et d
a. Tenontigynudaiss
P ) 4 2 oo
b. Fandudai e uidoimanadiuiing ey
- 4 d - A
¢. nijaidluauinveaw vauziiniinssouda
d. yuvmamitenithnuu

e. hinswfmasy

upbeat: I'm feeling really upbeat aboutit. 50

a. limule

b. #nd

c. finduha
d. §@nduau

e. hinswdwmoy

cranny: We found it in the cranny!

. m3nedudii lidnanmisuda
=3 £
. ¥oni@naenioy

. uvaaldvasnnin

A0 o e

. nanalfvualng

e. linswaey
pigtail: Does she have a pigtail?

a. wsanuiiRannmssninduanudidauiu
b. dimanniivuegdumdadeya
¢. auliisenonduimiyeou

d. audn

e. lhinsweany

crowbar: He used a crowbar.

. 4 Aa ¥ o - »
a. wnamanilminnnlitaudaie 1A
b. ¥eoiloeu

4 a ™ o
. winalladmiumnizmia
d. TivihonTanzminan

e. hinswmaoy

ruck: He got hurt in the ruck.

a. fieszriunszmzensias Taun

b. msadnuaznisdu

c. nqudisuFegudougnuoalunud
fivifiduaoldgnuen

d. mavsdudwamiug

e. hinsumaou
lectern: He stood at the lectern.

a. wiunsniadeluszdudmiunisow

b. Tenawniulddmivmsiisyn uluad
C. amuiidmivdanioaiy

d. qaveu, Suga

¢. hinswsaoy
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

51

53

55

57

59

compound: They made a new
compound.

a. msanay, YoAnas

b. #eiszneudas 2 dau wieuinnt
C. nquauRsmhgsRe

d. msmamTaverduszaunsal luefa

e. linswdaeou
latter: I agree with the latter.

a. givhowluTuaduiemauing
b. mauaiild

C. unds, sugan

d. fney

e. linswdaeu

candid: Please be candid.

a. sziaszia
4 d
b. uamsnnuitueniiule
T
c. Wanwgasssununaaesdhs
d. walumangaifasiag

e. linswdaey

tummy: Look at my tummy.

a. dinldaguitsus
»

b. vies

C. dadlivuvninaidn
25 v

d. inianiile

e. lhinsumaoy
quiz: We made a quiz.

a. Haildidu/tdgans

b. fianmatiouss

C. yAMnY

d. ndesdminliumig

€. linswmney

52

54

56

58

60

input: We need more input.

a. Yoya, waaam wazduq Alaudetlowshl
b. Auay

c. Faqszavgilddiilitogasealuile s
d. du

e. linnufmasy
crab: Do you like crabs?

a. dafnzedundouda Tumaedude

b. Whdnanadin

c. Yoonaoudadainiu

d. wsddwlngiidadesdestunanifu

€. hinswmaoy

vocabulary: You will need more
vocabulary.

a. A
b. vinuy
C. Ry

d.

€. livsdmen

remedy: We found a good remedy.

a. Fmsudifym

b. sowisusznmems luiimssuy
C. IImsiouems

d. ngiil¥dmindnou, daay

e. linswsnoy

allege: They alleged it.

a. Sunnuidhudveslaehildimsiignd
b. vTusmanfanudu

c. Wdentaniaierignd

d. WRudedorfiaedsitontuenyusiu

e. hinswfmeu

Ref. code: 25595821040424BSR
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

61

63

65

67

69

excreted: This was excreted recently. 62

a. wan vie deven
b. Mml¥azen, vawu
o~ - 4
c. gnduwudasiinaasamainnmaad
T
d. swswsweRadangriny

e. hinswsaou

mussel: They bought mussels. 54

a. gnueaudavinaidn 1 lumsidunud

b. dafihimaniiinlden

c. nalitiinevinalng

d. nszannjulddmivilosiumsiaezsznin
Fudszmueius

e. linswmeasu

yoga: She has started yoga. 66

a. ywidilolaomsdniduly

b. nseenidanioviianile ewanniimonaziale
c. inudmudulaaizgnuulnsznindiaunesny

d. maduinlsznamile funombzmamanzSuesn
e. linswdmou

counterclaim: They made a counterclaim. 68

a. feiionfesvesgarudoviiaWoandeaiy
Jeiunfewvednioniia

b. maveRuRuMIddmil

c. fonnassznine 2 visnlunmsuannfdouau

d. fnquidive

e. hinsudaoy

puma: They saw a puma. 70

a. thunnaidn a¥wnndgdininlaay

b. Aulfomlszmmvaiounazuds

C. aufiiindage dgannitsodiiiegludumaitiusu
d. wthvinalng

e. hinswdmey

pallor: His pallor caused them
concern.

a. quugiiimeiiganinind

b. msnaramilslugndeynodi
C. nguiitey

d. Amwmdavesianssu

e. hinswdaou

aperitif: She had an aperitif.

ad o

3 . : :
a. ihoeadmiveuusu Tnnuyumilsd
b. azaouieunasdiudn
¢. mnnunalny Tnyuunsn

4 4 &2 4 4
d. n3esAudAunBuiienIMs

e. lunswdnoy

hutch: Please clean the hutch.

; N %
a. uiuTanzdaldnumsnnisnaslluvie
3.4 p
b. wuihesaouadmiunanszih
2 " o
C. ¥udulang anadunanvesdodinson
- v o
d. nssdwivdaivnaidn

e. hinsumaoy

emir: We saw the emir.

-
a. uniilyunilfaon
b. fuijsfquaidnidinlulszmemeaz usen
» -
C. gaseauns ludszmenziusennan
4 ¥
d. thuiiadanindeuiuds

e. linswdaoy

hessian: She bought some hessian.

a. Ymaihiniunn fdneudhasuy

b. agiedrenmgels

c. duifontny

d. sinflysanada 1ljaudsanaoms

e. hinswsaoy
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

i}

/3

75

77

79

deficit: The company had a large deficit. 72

a. M¥mnnnaseiuediaun

b. symasasediann

c. flurumsl¥iuigoslsidusmaumin
d. fduswaunnlusums
€l

insudne

weep: He wept. 74

a. wnangas
b. fedl¥

C. o

d. Aa

€. linswmaeu

nun: We saw a nun, 76

a. fiiFndnyuzreuem Hewoegluiy
b. eiRmaionsa

C. aaidalfiRnumdnmmnedaniania
d. umsrhalsznawiiatuuudedth

€. hinswdmeu

huant: The house is haunted. 78

a. wuldomdesnnud
b. finusuda

C. M

d. wihldoi

€. linsudaou

compost: We need some compost. 80

= ; o a
a. msmiuayutinmasedAui

: X
b. YeWidnavu

o 4 o a - o
C. TaquiviiusnfivuazAunsoraniu
d. #efiannmsnidiovveity

e. hinswmaeu

cube: I need one more cube.

4 4 o
a. dveadiauldiFendaveadidonu
b. Aouveaudagilmmdoy
c. dwdnvuzga Tillnwses

d w a
d. nszamudeiunia

e. hinswdaeu

miniature: It is a miniature,

4 da 4 4 o -
a. AniivalRnunqiieisuiuvess
i gl e
DONRBITVFUDUA
b. ginseltmiugievesnaiin
4 - d
C. ¥ IavinadnuIng
d -4 " v e 4
d. dunuaidniidreudedsnusadoudluaioile

e. linswdaou
peel: Shall I peel it?

a. wshunh e
b. denuldonesn
c. vnliiiludunm
d. dadhdug

e. lunswenou

fracture: They found a fracture.

a. NMsuAn, IBOLAN
& o
b. Fuvnuaidn
.
[ lgaﬂquﬁuq
d. myswasovien
e. Tunswdaey

bacterium: They didn't find a single
bacterium.

Asa d

a. failFinvmadndailiifalm

b. ydiiaenduamieddy

¢. daidssymi3uumds

d. feiignyTueuaziithlverebiiudmd

e. hinswaoy
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

81

83

85

87

89

erratic: He was erratic. 82

a. hifivounniea

b. ubn

C. gniwnn

d. hisfune nfdounlasiie

e. lins oy
palette: He lost his palette. 84

. aznfridwmiulda
. ANUBUINE NS

0 & < a
. Bogihudvounidhududamn

[« o BN « sl -]

. MUNTuTvOIAaTY

e. linsufneu

null: His influence was null. 86

a. lAwadniia
b. lifiszTend
c. lufinalaq

d. snumny, dusm

€. linswfmoy

kindergarten: This is a good 88
kindergarten.

- L eawy o -
a. N lvgeduniwmain
b. sonmBeuidmivanneyhifanust

. -

Wilsaisou

c. nszdlmsaqaudauss rzmonda
a4 o

d. aowinquiumisdeld

e. lunswdmeu

eclipse: There was an eclipse. 90

a. auus

“  woda “ < 9
b. @udsiuiasinmsiviaanszmnh
C. mysidausuIunIn

d. aeriadgnatinsiziii

e. liinswmaey

marrow: This is the marrow.

a. dydnyahilvavesiiv
b. annjugasanarsveansegn
4 .
C. n3ea/unanuguiAseaiiu
J - -
d. msvuluideu

e. linnudmen
locust: There were hundreds of locusts.

. it
e | " Y
. Avuda 18T uameuumu

do s
. fn hifwitedad

o 6 oY

AP
. aenlith ffilddumosmaale

e. liniwasy

authentic: It is authentic.

a. ™

b. imesdann

C. un, 1m

d. wmifounzianay

e. himiudmeu

cabaret: We saw the cabaret.

. -
a. mwneh ngllamiviavya
b. msurainsieanaaarmsiAu
o
C. HUBIAATMUVUIALAN
aAd o & &5 -
d. aunlidnuuzaialn asamdgean

e. linsmany

mumble: He started to mumble.

a. finegalninses

b. dusdunugyliog
c. agdmaadBundiann
d. wa'lhivadossam

e. lunmufmaou
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

91

93

95

97

99

haze: We looked through the haze. 92

a. wihaegunsanas vinadnuude

b. enmeuynuiz

c. wiuhiv3eurumara@non Tfamha
d. oo

e. lins oy

spleen: His spleen was damaged. 94

a. nszgnin
b. ednreglndnszimzenms

. L) - v
C. vipszInudseDNIINA NI
d. ivdedaes
e. hinnusney

soliloguy: That was an excellent soliloquy! 96

a. maedmiuiealas 6 au
T ey
b. Mmauduq Alinnumuneanaa
C. anuiuis fldumsfuas@oauailsznou
d. msyaveninuansfiuaasuduaninlulianzas

e. lunsweaou

reptile: She looked at the reptile. 98

iy el
a. misdediouile Fdierginun
b. dadideaidu TRmiadafuieme
4
c. fuwdum imzlszgawiu
T ) s TN
d. jam fivuTasmsdsasdzaotuniu
d & aa v ¥ W
yaEngFaiira sl

e. hinswsmey

alum: This contains alum. 100

a. fdifuviniving 18 wiiavils

b. S munndiledaunsiod

¢. wanduiidionoulddmiugadililusyn
d. amrslszneumaniilunguegiiidion

e. lummumasy

refectory: We met in the refectory.

a. Wesmlszmue s

b. dninswdmiumsasmnluenms
nanguIY

C. Hoauousay

d. Sounszandmivilgniy

e. linsudmoy

caffeine: This contains a lot of
caffeine.

a. asFaih oMo

b. Bulvonluieiuds

¢. anuiadaligndes

d. ms3aihileimsaudauaznizdunszing

e. linswemou

impale: He nearly got impaled.

a. gaduliunAmsYerizuiE
b. @ann
C. unamounaiiny
- . a v
d. fdruinluanudauds

€. hinswmeu

coven: She is the leader of a coven.

a. vinfoanguiiing

b. gsnedenuammrieduiimudivesions

C. mnauay

d. nqudndjedufiRmumanmeedia
InsInsa

e. hinswaeu

trill: He practised the trill.

a. dauaiuluauds
a &
b. viinveuniesauailszinmay
c. Fmsviagnuea
d. madu Taoldmsmyudtediesaaiuu
2 v
metiam

e. hinswensu
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

101

103

105

107

109

ubiquitous: Many weeds are ubiquitous. 102

a. miann

b. fnnonunzudause

c. wuldTulszmaaaulng
d. mwluseggrum

e. linsudeeu
talon: Just look at those talons! 104

a. QATIYDININ
d 4 ~ v
b. nsuduiunaunuyesumingl
# o o qv 4 o
C. ienguiinlanzminlsiweeanuens
4 : s
d. yanadaviies 1 Tas i

e. linswdmey

rouble: He had a lot of roubles. 106

a. Audiuas Aligwan
i
b. grdviag
C. Ruanvenlsumaimay
Y o a o & -

d. anwftnAaveuviennuuindnnnouqi

= ¥

navulule

e. linswmaey
jovial: He was very jovial. 108

a. frawemludinay

- ¢ A oo e
b. veuinsainiedufiadou
c. wu'hAwanumyneu
d. duilas

e. linsiwdnoy

communiqué: I saw their communiqué. 110

a. swadgRuIfuesins

b. andamninvarwanluyuruiuidives
c. fafnilddmiumsTaman

d. madsznmveanims

e. linswdweou

plankton: We saw a lot of
plankton.

a. JeaifvdavnoRuiedsaaia

b. Avdedaihwuadnnn

c. dulidatiletiuda

d. dumilerdmBailueivguosdundy

e. hinswdaoy
skylark: We watched a skylark.

a 4 a
a. msurainsiuma Twuveanioaiiu
v 4 X 4 4 4
b. dagiuyudadiu Fundeunogieulan

SN
C. diaunameadAnuaynauIl

-

4 a
d. unninadnaiugevazioamas

e. limswraoy

beagle: He owns two beagles.

& -
a. snsudnaeunid Hvdsainld
A ;

b. Juvinalug¥al¥bmunasaulded

o

77852
d a

C. mnvna@n iy

3 5.
d. i lugomiiindeu

e. linsusaoy

atoll: The atoll was beautiful.

a. mzifaninmsneaavesdzmisiizilin
a « Y o '
wilourumaulagiinzimiuivegasanai
b. swAndziiiavindnmenwdaudude
C. mapgunadnlszAudodyudiin
3 3
aaranlalunainafiu
dd 3 {} | &
d. somiinih Trariugsiuaug 3
wnludodeusivninalug)

e. linswsaou
didactic: The story is very didactic.

a. finmmewnedanni:ifoda

b. vniezide

c. Muatoatumsnsziiiaudu

d. Soulusnuaziviliauew linite
Nwinoaednls

e. hinswsney
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

111

113

115

117

119

canonical: These are canonical examples.

a. dedniiuvnngazdioy

b. dedunldninmisdenamamivieduns
S

c. dednduihuiesuiuiueduninuna
o e d o &

d. Metanduwudiosagii

e. linuaou

atop: He was atop the hill.

a. Auanes
b. Anuves
C. Amutuns
d. Muiieglnaves

e. linsumaeu

marsupial: It is a marsupial.

et
a. dadadinuni
A S - -
b. Wyddinwgtiu
& - o a
c. fyaadiaenmiulilvawszeriiad
d. daitinszihwiesdmiugneeu

e. lunswaey

augur: It augured well.

a. dgmninzdadalueuan
b. dhilinwarnmania

c. Tafusadiudou

d. inWidameslouas Twise

¢. linswdaou

bawdy: It was very bawdy.

a. mamsal 14, Tiemnsomanselld
b. uwndamau

C. 1385y

d. vowaw

c. hinswsmou

112

114

116

118

120

gauche: He was gauche.

a. ymnn
b. Sanguld

C. i

d. dadulanian

e. linswmeu

thesaurus: She used a thesaurus.

a. wwwnsuﬂs:mwwﬂq
b. msdszneumemsiail
C. FBMIRAULLTIAY

d. msaadh1ddamia

e. lumnumaoy

erythrocyte: It is an erythrocyte.

a. suitoaanunhn

b. dudiiludiuavesiden

c. Tanzfivneenuas

d. mninvesnseuasnlanw

e. linswemen

cordillera: They were stopped by
the cordillera.

a. nquuNieY
b. Gedro1s
C. nuanBNN

d. TesaauTlnveantinid

e. linswmasy

limpid: He looked into her limpid
eyes.

a. sawuniela
b. thaiag

¢. ihmady
d. awaw

e. hinswasy
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

121

123

125

127

129

olive: We bought olives. 122

a. waliFeihiuiu

b. aenliFvuyniouas dndumey
c. yphohdne

d. ginseidwmiuyanouivity

e. linswdmoy

quilt: They made a quilt. 124

a. fomudeszyidlanis 1Ruminddu
diedwesmniadeiia

b. deannsiimiueu

C. dnquiAvavuuazeugy

d. 1hnnwheinvuun

€. hinswfney

stealth: They did it by stealth. 126

a. ms 1 wRus

b. iedeuedansudiiudesweuii

C. oy sy drunnusmirsz ez
ATURBUBTININ

d. hidunaiiilym, Tifhiideymnm

e. linswmaeu

shudder: The boy shuddered. 128

a. wadwidanng
b. fevezundu
c. fu

d. Goniftoena

e. linsudaoy

bristle: The bristles are too hard. 130

a. Mo

b. vuiiidnyusudauazdu
C. woauuuin1d

d. #useah

€. linswsney

bloc: They have joined this bloc.

a. wauAT

b. nguifavluy

¢. mnsnguiingiigndaediusinnh
d. ngulsemedailidlmineideady

e. linswraoy

demography: This book is about
demography.

i o v
a. nsfnyiRofugluums 19iui
¥ Yy d & o o o
b. nmisfinuimsiEnmlunisuaasdamasianoanuday
g o b 8
c. msAnuufganumandsuRiveni
d. msAnunoanulsznng

e. hinswdaou

gimmick: That's a good gimmick.

s 2 & dd 4ia
a. e lvdumevihan luingenniuay

: 4 et
b. tavesvmnain ninszihdwmiu ey

s mid dewid =
C. minszwsetan iweisenawaule
o s

d. urunienagninngsnia

e. hinswaoy

azalea: This azalea is very pretty.

a. aulfvinadn Haendhye

b. Suqimninunhendulesssuni
C. friuom Fngasndudonauld
d. wesdsilginntioria

e. hinsweaoy
yoghurt: This yoghurt is disgusting.

a. Tnaudm@any I8 duih

b. unaillaiiglia

C. udetuilsaafion damnihhaauae
maljaAs e

d. ralifhawnalugiifidedy

e. hivswdaoy
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Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

1331

133

135

137

139

devious: Your plans are devious. 132

a. Tidvndon

b. Favimumnediea

c. viamilaiases

d. swmumafunnusiuiu

e. linswdmou

premier: The premier spoke foran 134

hour.

a. auihouluma

b. ewwudluumineds
C. vinnegyny

d. fihsguna

e. linsudaeu

butler: They have a butler. 136

a. aulidue
A oy uw
b. n3eadadu’lal
C. AFHBUAIUAT
) A AR V.
d. fiesllauezidu Vegyuldauveniu

e. linnwfasu

accessory: They gave us some
accessories.

138

a. wamseygalidnlszme
b. fidamasns

c. anudaitudmivldidonld
d. Suldmun

e. linswmney

threshold: They raised the 140

threshold.

a. m
da ;
b. yarSoiduiianmisulaou
C. waamluaoms
; P &
d. asssudionlumstuitu
e. hinswaeu

thesis: She has completed her thesis.

a. swaumsinnnaieldilsznoumsiufigen
b. Aunaswesdimnuilesumsinzennd

¢. Yusnveamsmawlugzernsd

d. msvnenmveamsinm

e. lhinsudany

strangle: He strangled her.

a. siuselagnsiane

b. Wyndmnetsiisodeams
c. wwuse i Taomstiafu
d. Suvuzesdhann

e. linsufaoy

cavalier: He treated her in a cavalier
manner.

a. lieleld wie liqua

b. sdugam

C. srnaguim

d. sdiisneaumilsmsezih

€. lunswewaou

malign: His malign influence is still felt.

a. +2%w

b.4

c. thAgun

d. fupudu
e. himnumasy

veer: The car veered.

a. wasuRemeedadundu

b. indeuiiediehidung

. Mudsadann

d. lonesnddha Tasitde hil&wyuam

e. hinnusasy
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APPENDIX B

Questionnaire

1. Do you think that acquiring more vocabulary could improve your
leaming performance?

Why?

.......................................................................................
.......................................................................................
.......................................................................................
.......................................................................................

---------------------------------------------------------------------------------------

2. How often do you spend your time exclusively on leaming new
vocabulary?

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Thank you for your participation

Ref. code: 25595821040424BSR
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