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ABSTRACT

This research investigates the challenges and strategies in English
communication among Myanmar students enrolled in international programs at a Thai
university. Myanmar students increasingly pursuing higher education in Thailand
encounter difficulties in both academic and social settings communicating in English.
Thus, the two main research questions this study addresses are (1) what challenges do
Myanmar university students face when communicating in English across academic
and social contexts? And (2) what strategies do they adopt to manage these challenges?
Data collection involved a structured questionnaire with Likert scale items and open-
ended questions. A mixed-methods approach was employed to analyze responses from
18 undergraduate Myanmar students from various faculties. The analysis of
quantitative data involved the application of descriptive statistics, while qualitative
responses underwent thematic analysis. The findings indicate that students frequently
struggle with academic writing, adjusting to classroom expectations with participation,
and understanding English spoken with various accents. The English communication
challenges faced by the students could be categorized into five areas: language-related,

psychological & emotional, interaction & peer-related, cultural & communication style,
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and learning environment & institutional differences. Despite these difficulties,
students used strategies including watching English media, practicing informal
conversations with peers, seeking clarification, and engaging in self-directed learning.
The findings highlight the need for targeted institutional support, such as writing
workshops and peer mentoring programs, and provide practical implications for
educators and administrators to foster a more inclusive and supportive environment that
enhances the academic and cultural integration of Myanmar students in multilingual

university settings.

Keywords: Challenges and strategies, academic and social English communication,

Myanmar international program students
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CHAPTER 1
INTRODUCTION

1.1 Background of the Study

English has become the most primary language for international education and
professional communication worldwide. Effective communication in English is
essential in an interconnected world as it serves as the principal medium of instruction
and interaction within academic settings (Abdullah et al., 2023). The Association of
Southeast Asian Nations (ASEAN) has formally designated English as its official
language and communication medium in order to promote cooperative efforts to
achieve high-quality education in the area (Luanganggoon, Phantharakphong, Sae-Joo,
& Huntula, 2018). Accordingly, EMI (English as a Medium of Instruction) is a crucial
tool for giving graduates professional skills and fluency in English in Thai higher
education institutions (Phantharakphong et al., 2019). In recent years, Thailand has
emerged as a key destination for Myanmar students seeking higher education due to its
geographical proximity, affordable tuition, and diverse academic programs.
Rungrojtanakul (2024) stated that The Thailand Education Fair (Myanmar)
demonstrates the growing interest of Myanmar students in pursuing higher education
in Thailand. A total of 3,600 people registered for the April 2024 event, which included
information from several colleges about scholarships, applications, and courses. As a
result of the fair's success, the Association of Myanmar Alumni from Universities in
Thailand (AMAUT) and Thailand's Department of International Cooperation have
decided to expand it for its forthcoming 8th edition in November, which is anticipated
to attract 5,000 or 7,000 people over two days. The number of foreign students who
pursued higher education in Thailand is 34,202 international students from the 2008—
2022 academic year until the first semester of 2022, with 3,708 Burmese students
ranking second after Chinese students, according to the report of the Office of the
Permanent Secretary, Ministry of Higher Education, Science, Research, and Innovation
Center (2023). Thus, even in nations like Thailand where English is not the primary
language, EMI in higher education has grown quickly in response to the need for

English competence around the world (Macaro, 2018). Therefore, many Thai
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universities have adopted English as a medium of instruction to accommodate
international students, including those from Myanmar, and to foster a multicultural
learning environment.

The acquisition of English language skills presents a formidable challenge for
students in Myanmar, impacting their academic pursuits and professional opportunities
(Soomro, 2022). The challenges encountered stem from a complex interplay of factors,
including the historical context of English language education in Myanmar,
pedagogical approaches employed in classrooms, and the limited opportunities for
practical application of the language outside of academic settings (Fen, 2005). One of
the primary impediments to English language acquisition in Myanmar is the insufficient
emphasis on communicative competence in educational curricula (Lin et al., 2021).
Traditional teaching methodologies often prioritize rote memorization of grammatical
rules and vocabulary, neglecting the development of practical communication skills
necessary for real-world interactions (Hadeli et al., 2023). This approach often results
in students possessing a strong theoretical understanding of English grammar but
lacking the ability to effectively use the language in spoken or written communication
(Hung & Diem, 2020).

Additionally, broader systemic issues, such as underinvestment in education,
contribute to deficiencies in English education (Myanmar’s English Proficiency
Ranked Bottom 10% Worldwide, 2018). Only 2% of GDP is spent on education in
Myanmar (Myanmar’s English Proficiency Ranked Bottom 10% Worldwide, 2018).
The lack of proficiency in English communication skills is a major issue for government
officials in Myanmar (Lin et al., 2021). Many Myanmar government officials are not
well versed in terms of English communicative skills (Lin et al., 2021). Myanmar ranks
93rd out of 112 countries on the EF English Proficiency Index (2021), reflecting its
extremely low English proficiency despite 11 years of basic education (Thane, 2023).
This language barrier can exacerbate communication gaps between Myanmar and Thai
students, as well as with other international peers. However, despite language
proficiency, many Myanmar students face significant challenges in communicating
effectively in Thai universities. Therefore, understanding these challenges is essential
for developing strategies that facilitate better communication, social integration, and

academic success within Thailand’s multicultural university settings.
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1.1.1 Globalization and English as a Lingua Franca

Without a doubt, English has become the dominant lingua franca in higher
education, facilitating cross-border academic and professional interactions. The role of
English as a lingua franca further reinforces its importance and it opens doors to cross-
cultural exchanges, collaborative initiatives, and the enhancement of global
competencies necessary in modern job markets (Zhang, 2024). As Zhang notes, the
development of English language skills contributes not only to individual academic
success but also to broader cultural understanding and dialogue in an international
educational landscape (Zhang, 2024). As mentioned above, many non-English speaking
countries, including Thailand, have increasingly integrated English into their curricula
to enhance international appeal and prepare students for global careers. This shift has
attracted a growing number of international students, particularly from neighboring
Myanmar, where English proficiency remains an essential skill for educational and
employment opportunities.

Although English is widely taught in Myanmar, the education system
predominantly focuses on grammar, reading, and writing skills, with limited emphasis
on speaking and listening. This creates a significant language gap for Myanmar
students, particularly in oral communication, classroom participation, and social
interactions while studying in Thailand. The challenges faced by these students are not
merely a result of limited practice in speaking and listening but also stem from systemic
issues within the language education framework. Furthermore, teaching foreign
languages to Myanmar students involves overcoming various obstacles, such as
technological difficulties, low motivation, and a need for more effective teaching
methodologies. (Thane, 2023). This paper seeks to explore whether Myanmar students
studying in Thailand encounter these communication challenges and aims to identify
strategies that can mitigate these difficulties. By investigating both the challenges and
strategies, this research will provide insights into how Myanmar students can improve
their English proficiency and successfully navigate their academic and social

experiences in Thailand.
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1.1.2 English Communication in Thai Universities

As Thailand continues to position itself as a hub for international education, the
role of English as a medium of instruction has expanded. However, existing research
suggests that international students, particularly those from Myanmar, may encounter
significant challenges in English communication due to differences in language
proficiency, cultural communication styles, and academic expectations (Rhein, 2018;
Yu & Peters, 2019). Myanmar students often receive formal English instruction that
primarily emphasizes reading and writing, leaving them less prepared for the demands
of oral communication in interactive learning environments. (Thane, 2023). While
some studies highlight that exposure to an immersive English-speaking environment
can enhance fluency over time (Leask, 2009), the extent to which Myanmar students in
Thailand successfully adapt remains uncertain. Another factor that may affect
communication is the ability to understand Thai-accented English and local
expressions. Previous research on the effective communication for Thai students in
English programs can be significantly influenced by their ability to understand Thai-
accented English and local expressions. Research indicates that familiarity with a
particular accent, such as Thai-accented English, plays a crucial role in the intelligibility
and comprehensibility of spoken English among learners. For instance, Doloh and
Chanyoo found that Thai EFL learners demonstrated higher intelligibility levels when
exposed to varieties of English that share similarities with their own linguistic
background, particularly Thai-accented English (Doloh & Chanyoo, 2022). This aligns
with Osatananda and Salarat's findings, which noted that Thai-accented English affects
how both native and non-native speakers perceive English messages, supporting a shift
from aiming for native-like pronunciation towards intelligibility (Osatananda & Salarat,
2020), yet there is limited research on how these factors specifically impact Myanmar
students in Thai universities. Additionally, communication challenges are not only
linguistic but also deeply intertwined with cultural norms. In Myanmar, indirect
communication and respect for hierarchy are cultural values that may influence how
students engage in discussions and classroom participation. (Rivermate, n.d.) Some
scholars argue that this cultural background can make students more hesitant to speak
up or express disagreement in academic settings, potentially leading to cultural

misunderstandings with Thai peers and faculty who are accustomed to a more
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interactive approach to learning (Lee, Poch, Shaw, & Williams, 2012). However,
whether this cultural difference significantly affects the academic and social
experiences of Myanmar students in Thailand remains an open question. Moreover,
social integration is another aspect that warrants further investigation. Studies on
international student adaptation have shown that differences in social norms and group
dynamics can influence students’ ability to form friendships and collaborate effectively
in group work (Peters & Anderson, 2017). Yet, it is unclear whether Myanmar students
face similar challenges or if their shared regional background with Thai students
provides an advantage in social integration. While these challenges have been discussed
in broader studies on international students, there is a lack of research that specifically
examines how Myanmar students navigate English communication in Thai universities.
Therefore, this study seeks to explore whether these factors significantly impact their
educational experiences and how they adapt to the linguistic and cultural demands of a

Thai university setting.

1.2 Research Objectives

The primary aim of this study is to investigate the English communication
challenges faced by Myanmar university students who study in International Programs
in Thailand and to explore strategies that students can adopt to manage these challenges.
As English continues to serve as a lingua franca in Thai higher education, Myanmar
students encounter distinct English language barriers that may affect their academic
performance, social interactions, and overall university experience. Thus,
understanding these challenges is essential for developing targeted support systems that
enhance both English proficiency and intercultural competence. This study seeks to
achieve two key objectives:

1) To investigate the challenges that Myanmar students face when
communicating in English across academic and social contexts.

2) To explore the strategies that Myanmar students adopt to manage the
challenges that they face when communicating in English across academic and social

contexts.
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The findings of this research will provide practical insights for educators,
policymakers, and university administrators in Thailand, allowing them to develop
more inclusive and effective communication strategies. By identifying language
barriers, cultural differences, and social integration challenges, universities can
implement intercultural workshops, peer mentoring programs, and curriculum
adjustments that promote a more supportive learning environment. Additionally, the
research will contribute to policy improvements in student support services, academic
advising, and cross-cultural engagement initiatives. Ultimately, this study aims to
bridge the communication gap for Myanmar students, fostering collaboration, mutual

understanding, and a more globally connected university community in Thailand.

1.3 Research Questions

This study aims to answer these two key research questions:

1) What challenges do Myanmar university students face when communicating
in English across academic and social contexts?

2) What strategies do they adopt to manage when communicating in English
across academic and social contexts?

The first question will help identify the barriers that may affect students'
academic performance, social interactions, and overall university experience. The
second research question will explore potential strategies to enhance communication
and social integration for Myanmar students. The answers to these questions will
provide practical insights for educators, policymakers, and university administrators,
helping to create a more inclusive and supportive learning environment for all students

which are mentioned in the above research objectives.

1.4 Definition of Terms

The following key terms are defined based on their relevance to English
communication challenges and strategies among Myanmar students in international
programs in Thailand to ensure clarity and consistency in this study.

1) English communication refers to the use of the English language for the

purpose of expressing thoughts, ideas, and information. In this study, it encompasses
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speaking, listening, reading, and writing skills used by Myanmar students in academic
and social settings within the international programs.

2) Challenges and strategies in this study mean the English communication
difficulties that Myanmar students face in both academic and social settings within an
international university context and the methods or approaches that Myanmar students
use to overcome those challenges in academic and social settings.

3) Myanmar students refer to the undergraduate university students who are
nationals of Myanmar and are currently enrolled in international programs in a Thai
university.

4) International programs in a Thai university refer to undergraduate degree
programs offered by a Thai university that uses English as the medium of instruction
and typically includes students from various countries.

5) Academic and social settings in this study refer to the environments where
English communication occurs for Myanmar students in an international context. For
example, academic settings mean classrooms, group discussions, assignments,
presentations, and interaction with instructors or classmates. Meanwhile, social settings
refer to the informal environments outside of class such as daily conversations with
friends, extracurricular activities, life in the dormitory, events, and casual interaction in

English with peers.

1.5 Scope of the Study

This study focused on investigating the English communication challenges and
strategies of Myanmar university students enrolled in international programs at a well-
known university in Thailand. Specifically, it aims to explore students’ experiences
with English language barriers and communication challenges in both academic and
social contexts. The study also examined the strategies students adopt to overcome
these challenges and improve their communication within the university environment.

The research centered on five key categories of English communication
challenges. These categories serve as the main analytical framework throughout the
study.

1) Language-Related Challenges

2) Psychological and Emotional Challenges
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3) Interaction and Peer-Related Challenges

4) Cultural and Communication Style Challenges

5) Learning Environment & Institutional Differences

The strategies to address these particular challenges are as follows:

1) Self-Learning/ Independent Strategies

2) Communication Repair and Self- Regulation Strategies

3) Peer Interaction and Social Communication Strategies

4) University- Based and Institutional Support Strategies

The target population included Myanmar students from a range of academic
disciplines within the international programs. The study is not limited to a specific
faculty, as it aims to capture diverse perspectives across various academic fields.

Data were collected through an online questionnaire that includes both Likert
scale and open-ended items. This tool was designed to assess students’ perceptions of
English communication challenges and the strategies they use or recommend. The study
excluded other factors related to students’ individual backgrounds, such as
socioeconomic status, mental health or emotional issues, family/immigration
background, as these are beyond the intended focus. While English is the primary
language of interest, the study also considers the influence of Thai language use in the
academic setting, as it may indirectly affect the communication experiences of

Myanmar students studying in Thailand.

1.6 Significance of the Study

English communication plays a crucial role in international education
particularly in programs where students from different linguistic and cultural
backgrounds interact (Zhang, 2024). In Thailand’s international programs, Myanmar
and Thai students rely on English as a common medium for academic discussions,
group projects, and social interactions. This study is significant because it seeks to
understand these communication barriers for Myanmar university students in
international programs in Thailand, identifying the key factors that influence their
English communication experiences. By exploring these challenges, the research will
provide insights into how students navigate language differences, what challenges they

encounter, and what strategies they use to improve their English communication skills.
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More importantly, this study will highlight practical ways universities can support
students in overcoming these challenges and fostering a more inclusive, interactive
learning environment in Thai universities.

The findings will be valuable for educators, university administrators, and
policymakers who are responsible for designing and managing international programs
in Thailand. By identifying the specific challenges faced by Myanmar students,
institutions can develop targeted support systems to help improve Myanmar students’
confidence in using English, promote stronger academic collaboration, and create a
more welcoming social environment.

Beyond academia, this research contributes to the broader discussion on how
English as a lingua franca shapes intercultural communication in Southeast Asian
higher education. Understanding these dynamics will not only benefit current students
but also inform future policies and teaching practices, ensuring that international
programs in Thailand continue to offer a supportive and effective learning space for

Myanmar students from diverse backgrounds.
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CHAPTER 2
REVIEW OF LITERATURE

This chapter explores the literature that is significant to the study on English
communication needs, challenges and strategies to handle English communication
challenges among Myanmar students in international programs studying in a Thai

university and the previous related studies.

2.1 English Communication Needs

The need for effective English communication among university students in
Thailand is emphasized by the increasing globalization of higher education. As English
serves as a global lingua franca in academic settings, it is essential for students to have
a strong command of the language for effective communication with peers and faculty
from various linguistic and cultural backgrounds (Ma et al., 2019). Studies show that
both Thai and international students recognize the importance of English proficiency
for academic success and future career opportunities (Karnchanachari, 2019;
Suebwongsuawan & Nomnian, 2020). For Thai students, the motivation to learn
English is largely instrumental, driven by desires to improve job prospects, engage in
international networks, and access global knowledge (Ma et al., 2019; Karnchanachari,
2019). Myanmar students often seek to enhance their English skills for smoother
integration into Thai educational settings and to build relationships with local peers
(Cena et al., 2021). Myanmar students, in particular, face distinct challenges as they
come from a country where English is not the primary language, and its formal
instruction is often limited and not as widely emphasized in the educational system
(Thane, 2023). While Myanmar students tend to have a basic understanding of English,
they often struggle with fluency, pronunciation, and cultural nuances when trying to
communicate with Thai and other international students. Therefore, improving their
English proficiency is crucial not only for academic success but also for their social

integration into the Thai university environment.
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2.2 Challenges in English Communication

Research shows that international students studying in international programs
in Thailand, including those from Myanmar, encounter a variety of communication
challenges. These challenges not only affect their academic performance but also
impact their confidence, classroom participation, and ability to integrate socially. Based
on a review of relevant studies, the challenges can be categorized into four key areas:
language-related challenges, psychological and emotional challenges, interaction and
peer-related challenges, and cultural and communication style challenges. These
categories are essential to understanding the multifaceted nature of communication

challenges and are central to this study’s framework.

2.2.1 Language-Related Challenges

Language proficiency is often the most immediate and visible challenge for
international students. Many Myanmar students, although they may have studied
English in school, often arrive at university with limited exposure to real-world English
use. Their previous education typically emphasized reading and grammar-based
exercises, with little focus on listening and speaking skills. As a result, students often
struggle with understanding spoken English, forming correct sentence structures, and
maintaining conversations in academic and informal contexts (Thane, 2023).

Studies among international students in Thai universities reveal similar patterns.
For instance, Bi and Soontornnaruerangsee (2024) reported that Chinese undergraduate
students at a Thai university faced major challenges in academic writing and oral
presentations. Students often found it hard to express complex ideas in English, leading
to a lack of participation and low academic confidence. Yang et al. (2017) further noted
that students encountered problems understanding lectures due to fast speech and
unfamiliar accents. These challenges are not only linguistic but also impact the ability
to engage with content, classmates, and instructors.

Moreover, the problem of accent intelligibility has been highlighted in the
literature. Park et al. (2017) found that students often struggled with both their own
pronunciation and understanding others', which created communication breakdowns in
classrooms. The ability to understand and be understood becomes a continuous source

of stress for many learners.
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2.2.2 Psychological and Emotional Challenges

In addition to technical language challenges, students frequently encounter
psychological barriers that inhibit communication. Anxiety, nervousness, fear of
making mistakes, and low self-confidence are commonly reported emotions that reduce
a student’s willingness to speak in English, even when they have the necessary
vocabulary or grammar knowledge.

Moe (2021), in a qualitative study of Myanmar female students studying in
China, found that emotional discomfort related to language barriers was a recurring
theme. Many students hesitated to speak up or ask questions, fearing judgment or
embarrassment. Similarly, Wilczewski and Alon (2022) identified that emotional
resilience and self-confidence are closely tied to successful academic and social
communication. Their literature review on international student adaptation highlighted
that psychological stress is often amplified when students face challenges alone or lack
a supportive environment.

Furthermore, studies in the Thai context suggest that emotional challenges are
exacerbated by unfamiliar academic expectations and limited support systems. Students
who feel isolated or inferior in terms of language proficiency are more likely to
withdraw from classroom participation, impacting both learning and peer interaction
(Srivirat, 2016).

2.2.3 Interaction and Peer-Related Challenges

Building relationships with classmates, participating in group projects, and
engaging in classroom discussions are key components of university life. However,
international students often find these areas particularly challenging. Even when they
are motivated to connect, differences in communication norms, language proficiency,
and group dynamics can create barriers.

In a study on German exchange students in Thailand, Chaiyasat (2023) found
that interaction with local students was limited, often due to language issues or
perceived social distance. International students reported that they were not often
invited to join group activities or felt left out during classroom interactions. These

findings align with those of Oduwaye et al. (2023), who found that many international
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students struggle to develop meaningful relationships with peers, which in turn affected
their classroom engagement and overall well-being.

For Myanmar students, peer-related challenges may include challenges in
starting conversations, adjusting to Thai students’ indirect communication styles, or
feeling hesitant to express ideas in group work. Interaction problems can also stem from
a lack of confidence or a fear of negative evaluation, leading students to avoid social

situations where English is required.

2.2.4 Cultural and Communication Style Challenges

Cultural differences often underlie many of the communication problems
experienced by international students These challenges are especially relevant in Thai
classrooms, where cultural communication styles are often indirect, polite, and
hierarchical.

Kantamas et al. (2024) emphasized that Myanmar students often struggle to
adapt to such styles, especially when they are expected to participate actively or
challenge ideas in discussions, which may contradict cultural norms they are used to.
Likewise, international students may misinterpret cues from Thai instructors or
classmates, leading to frustration or disengagement.

Wilczewski and Alon (2022) argued that effective intercultural communication
is not solely dependent on language ability but also on understanding local norms and
adjusting one’s style accordingly. They stressed that institutions must provide
intercultural training to ease these transitions.

Moreover, students face what Duangkamon Srivirat (2016) called “cultural
shock,” which includes not just discomfort with new customs, but actual breakdowns
in communication resulting from differing expectations about behavior, group
interaction, and roles within the classroom. These issues are often invisible but have a

strong impact on communication quality and comfort.

2.2.5 Learning Environment and Institutional Differences
Apart from linguistic, psychological, social, and cultural barriers, differences in
learning environments and institutional structures can significantly impact international

students’ ability to communicate effectively in English. These differences often
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manifest in classroom practices, instructional styles, grading expectations, teacher-
student dynamics, and academic support systems that may differ greatly from what
students experienced in their home countries.

For many Myanmar students, the Thai higher education system introduces
unfamiliar elements such as active participation, student-centered learning, and the
expectation of critical thinking and class discussion. In contrast, the educational culture
in Myanmar often emphasizes rote memorization and teacher authority, which can lead
to discomfort or uncertainty when asked to express personal opinions, engage in
debates, or collaborate in group discussions (Thane, 2023). This shift can exacerbate
psychological and interactional challenges, as students may not only struggle with
English but also feel unsure about how to behave or perform in classroom situations.

Bi and Soontornnaruerangsee (2024) observed that Chinese undergraduate
students in Thai universities faced similar challenges, including a lack of familiarity
with academic writing conventions, the informal tone of classroom discourse, and the
need to independently manage coursework and communication with faculty. Such
institutional differences added an additional layer of stress for international students,
making it harder for them to adapt to the academic environment and meet
communication expectations.

Furthermore, Srivirat (2016) pointed out that cultural expectations around
teacher-student relationships also vary significantly. While some international students
are used to formal, distant relationships with faculty, many Thai programs encourage a
more relaxed, approachable dynamic. This difference can create confusion over how to
communicate with instructors, when to ask questions, and how to participate

appropriately.

2.3 Strategies to Handle Challenges in English Communication

To address the communication challenges faced by international students,
Myanmar and Thai students, a range of effective strategies have been proposed in the
literature from previous researches. These strategies can be categorized into four key
areas: (1) self-learning and independent strategies, (2) peer interaction and social
communication strategies, (3) communication repair and self-regulation strategies, and

(4) university-based and institutional support strategies.
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2.3.1 Self-Learning and Independent Strategies

Self-directed learning plays a significant role in helping students improve their
English skills outside the classroom. Many international students, aware of their
language limitations, engage in independent activities such as reading English articles,
watching English-language media, keeping vocabulary journals, or practicing with
online tools and mobile applications.

Studies show that for Myanmar students, who often come from more passive
learning environments, self-learning also helps fill the gaps in listening and speaking
practice caused by earlier emphasis on reading and writing (Thane, 2023). Independent
learning is also emotionally empowering, allowing students to progress at their own
pace and build confidence gradually, which can help ease psychological barriers such

as anxiety and fear of making mistakes.

2.3.2 Peer Interaction and Social Communication Strategies

The literature consistently highlights peer engagement as a powerful way to
develop English communication skills, especially through informal interaction and
social collaboration. Communication with peers whether Thai, international, or fellow
Myanmar students offers valuable practice in real-life situations and helps students
become more comfortable using English outside structured classroom settings.

Cena et al. (2021) emphasize that when international students are encouraged
to interact socially through peer mentoring programs, group projects, or campus clubs
they are more likely to build friendships and develop communicative confidence.
Informal environments reduce performance pressure and support both language fluency
and social integration.

This type of strategy also addresses interaction and peer-related challenges
discussed in Section 2.2.3, as it gives students more opportunity to initiate
conversations, express opinions, and learn cultural norms through observation and

participation.
2.3.3 Communication Repair and Self-Regulation Strategies

Students often develop personal coping mechanisms to manage

miscommunication and reduce the stress of language use. These include clarification
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strategies (asking for repetition, rephrasing), paraphrasing, code-switching, and
emotion regulation to stay calm in high-stakes communication situations.

Research by Park et al. (2017) shows that international students frequently adopt
repetition, clarification, and simplification when experiencing accent-related or
vocabulary-related breakdowns. These are part of what scholars term “communication
repair” strategies, which allow for smoother interactions and reduce misunderstandings.

Self-regulation also includes emotional strategies, such as positive self-talk and
breathing techniques, to manage anxiety in classroom discussions or presentations
(Wilczewski & Alon, 2022). These strategies help students overcome psychological
and emotional challenges and increase their willingness to speak, even when mistakes

may occur.

2.3.4 University-Based and Institutional Support Strategies

Institutions play a central role in facilitating the development of English
communication skills among international students. The literature highlights several
institutional initiatives that are particularly effective in supporting students' academic
and social integration. One of the most commonly recommended forms of support is
the provision of language services, which may include conversation classes, academic
writing centers, and pronunciation workshops (Nguyen, 2024; Bi &
Soontornnaruerangsee, 2024). These services help students strengthen their
fundamental language skills in a structured and focused environment.

In addition to language instruction, many universities offer cultural orientation
programs and intercultural communication training to help international students adapt
to the host country’s social and academic norms. These initiatives are especially
valuable in contexts like Thailand, where communication styles and classroom
expectations may differ significantly from those in students’ home countries (Rhein,
2018; Srivirat, 2016).

Furthermore, inclusive teaching practices have been identified as crucial to
supporting diverse learners. This includes the use of active learning methods, peer-
based discussions, and clear, accessible communication strategies that help reduce
language-related anxiety and promote student participation (Buasuwan, 2018; Ma et al.,
2019).
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Collectively, these institutional efforts address a broad spectrum of challenges
such as linguistic, emotional, cultural, and interactional by fostering a more inclusive
and supportive academic environment. They also signal to international students that
their needs are being acknowledged, which can enhance their sense of belonging,
motivation, and engagement within the university setting.

Overall, the literature suggests that effective communication strategies among
international students emerge from a combination of self-initiated efforts and structured
institutional support. The four categories of strategies explored in this section, self-
learning, peer interaction, communication repair, and institutional initiatives and
provide a comprehensive framework for understanding how students, particularly those
from Myanmar, adapt and succeed in multilingual, multicultural university

environments.

2.4 Previous Studies

Kantamas, Somprasert, and Prapaisit (2024) conducted a study to examine the
intercultural communication competence of Myanmar students studying at a Thai
university. The research aimed to explore how students from Myanmar navigate
communication challenges in a multicultural academic environment, particularly in
relation to language use, cultural adaptation, and social integration. Data were collected
through questionnaires and interviews with Myanmar students enrolled in international
programs. The findings revealed that students experienced challenges related to
communication styles, unfamiliar classroom norms, and adjusting to the indirect
communication patterns commonly used by Thai instructors and peers. The study also
emphasized the impact of cultural identity and emotional readiness on students’ ability
to interact effectively in English. Students reported that a lack of cultural preparation
and language fluency often led to withdrawal from classroom participation and social
isolation. The researchers concluded that improving intercultural competence requires
not only language training but also institutional support through orientation programs
and culturally responsive pedagogy. This study directly aligns with the present
research, as it highlights both the communication challenges and the need for

university-based support among Myanmar students in Thailand.
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Bi and Soontornnaruerangsee (2024) explored the English language challenges
faced by Chinese undergraduate students in Thai universities, with a particular focus
on the development of English for Academic Purposes (EAP) programs. The study
investigated students' struggles with academic communication, including writing
essays, delivering presentations, and understanding lectures conducted in English.
Using surveys and interviews, the researchers found that many students lacked
confidence in their language abilities and often avoided classroom interaction due to
fear of making mistakes. The study identified a strong need for structured EAP
programs tailored to the linguistic needs of non-native English speakers in Thai
international programs. Students expressed that targeted instruction in academic
writing, oral communication, and vocabulary acquisition helped them overcome both
linguistic and psychological barriers. The findings support the importance of
institutional strategies—such as writing centers, EAP courses, and academic support
workshops—in improving communication outcomes. This study is relevant to the
current research, as it echoes similar challenges faced by Myanmar students and
validates the effectiveness of institutional support as a strategy for improving English
communication.

Chaiyasat (2023) conducted a qualitative study on the academic and
interpersonal communication experiences of German exchange students enrolled in a
Thai university. The research aimed to explore the interactional and peer-related
challenges faced by these students within and outside the classroom. Participants shared
their experiences through in-depth interviews, detailing challenges in participating in
group discussions, understanding local communication norms, and forming
relationships with Thai classmates. Language proficiency, differences in classroom
dynamics, and limited opportunities for informal interaction were cited as major
barriers to communication and integration. Some students reported feelings of
exclusion and hesitation to speak up due to uncertainty about appropriate classroom
behavior and cultural expectations. The study concluded that peer support programs,
collaborative assignments, and intercultural awareness training could significantly
improve international students’ communication experiences in Thai universities. This

research provides useful comparative insights for understanding the peer-related

Ref. code: 25676621040416BTW



19

challenges of Myanmar students, as it reinforces the need for inclusive academic
environments and peer-based strategies.

Ya-Hui Kuo (2011) conducted a study to explore the language challenges faced
by international graduate students at a Southern university in the United States. The aim
was to identify the specific challenges these students encounter in academic settings
and offer recommendations to help them adapt. The study included 152 international
graduate students who responded to a structured online survey. Data collection involved
the use of a questionnaire distributed via email by the Office of International Education.
The findings revealed that the major English language challenges faced by international
graduate students were listening comprehension and oral proficiency. Challenges in
understanding lectures were primarily attributed to the speed of speech and the accents
of professors. Many students also struggled with participation in discussions due to
their inability to understand their peers' fast-paced speech. Additionally, the study
highlighted that language barriers contributed to challenges in making friends with
American students and adjusting to academic expectations.

San and Htwe (2023) conducted a study to explore the impact of short-term
study abroad programs on the development of Myanmar undergraduate students'
intercultural competence. The aim was to examine how these programs influenced
students’ attitudes toward their native and host cultures, their perceptions of cultural
differences, and their intercultural interactions. The study included 17 undergraduate
students from Mandalay University who had participated in semester-long study abroad
programs in various countries, including Sweden, Thailand, Cambodia, Malaysia,
Vietnam, the Netherlands, Japan, and the Philippines. Data collection involved semi-
structured interviews, which allowed participants to share their experiences in-depth.
The findings revealed that study abroad experiences enhanced students’ intercultural
competence by fostering open-mindedness, cultural awareness, and adaptability. The
participants reported improved English communication skills, increased confidence in
intercultural interactions, and a greater appreciation for cultural diversity. While some
students developed a stronger appreciation for Myanmar’s traditions, others,
particularly those who studied in Western countries, became more critical of their native
culture and suggested areas for change. Additionally, the study identified a new

component, "Cultural Reflection,” where students made recommendations for cultural

Ref. code: 25676621040416BTW



20

improvements based on their experiences abroad. The study highlights the significant
role of study abroad programs in fostering intercultural competence and suggests
implications for Myanmar’s higher education institutions to further support
international exposure for students.

Ennin and Manariyo (2023) conducted a study to investigate the challenges
foreign students in Guijarat, India, face concerning language barriers and their impact
on academic activities, social life, and adjustability. The aim was to determine whether
language differences serve as a communication barrier for these students and to assess
the challenges they encounter in their studies. The study included 89 foreign students
from various higher education institutions in Gujarat. Data collection involved an
online questionnaire, which was distributed via WhatsApp groups of different
institutions. The findings revealed that language differences were the most significant
factor affecting communication among foreign students, with 67.8% of respondents
identifying it as the primary challenge. The study also found that language barriers
negatively impacted students’ academic experiences, as many struggled with mixed-
language instruction in classrooms, making it difficult to concentrate during lectures.
Socially, students faced challenges accessing public services, understanding local
notices, and forming relationships due to language limitations. Additionally, language
barriers affected students’ ability to adjust to life in Gujarat, making tasks such as
finding accommodation, using public transportation, and purchasing food more
difficult. The study concludes that communication barriers significantly affect foreign
students' academic success and daily life, highlighting the need for universities to
provide language support programs and ensure the use of English in instructional

settings.
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CHAPTER 3
RESEARCH METHODOLOGY

This study investigates the English communication challenges and coping
strategies among Myanmar students studying in international programs at a Thai
university. The methodology integrates both quantitative and qualitative approaches to
capture the understanding of the students' experiences. The design, participants, data
collection procedures, analysis techniques, and ethical considerations are discussed in
detail.

3.1 Research Design

This study employed a mixed-methods research design, combining both
quantitative and qualitative approaches to gain a comprehensive understanding of the
challenges and strategies related to English communication among Myanmar university
students. The quantitative component consisted of a structured survey that included
Likert-scale items and open-ended questions. It was designed to assess students’
frequency of English use, their challenges in academic and social settings, and their

perceptions of the effectiveness of various communication strategies.

The design was developed based on the five categories of challenges identified
in the literature review:

1) Language-related challenges,

2) Psychological and emotional challenges,

3) Interaction and peer-related challenges,

4) Cultural and communication style challenges, and

5) Learning environment and institutional differences.

Plus, the four categories of strategies are based on the research design:

1) Self- learning / independent strategies

2) Communication repair and self -regulation strategies

3) Peer interaction and social communication strategies

4) University-based and institutional support strategies
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These categories helped structure the questionnaire to ensure alignment
between the research objectives and the existing literature (Thane, 2023; Bi &
Soontornnaruerangsee, 2024). Using a structured questionnaire as the sole method was
appropriate for the study’s exploratory nature and for reaching participants across

different faculties with consistency and efficiency.

3.2 Participants and Methods

The participants of this study consisted of 18 Myanmar undergraduate students
enrolled in international programs at a Thai university. These international programs
are designed not only to deliver academic knowledge and technical skills but it is also
foster independent thinking and analytical skills. These programs employ interactive-
student centered teaching methodologies to prepare learners to adapt and contribute
meaningfully to an ever-changing world and to become world citizens who make
impacts with their profession and experiences. International students are generally
required to provide proof of English proficiency through standardized tests such as
TOEFL, IELTS, or TU-GET to gain admission into international programs. The
international programs at this university are taught primarily in English by highly
qualified faculty members from both Thailand and abroad. Most instructors are Thai,
with academic backgrounds from leading universities in Thailand and overseas. While
the majority of students in these programs are currently Thai, the university is actively
working to increase the number of international students in the future to promote greater
cultural diversity in the classroom.

Although the initial target was 36 Myanmar students in this study, only 18
complete responses were received, primarily due to time and access limitations. Despite
the smaller sample, the data remain valuable for exploratory purposes and reflect a

diverse range of students across fields such as Engineering, Business, and Medicine.

3.3 Data Collection
Data collection was conducted using Google Forms questionnaire, which is also
translated into Burmese language to ensure reliability and validity in capturing

Myanmar students’ English communication challenges and strategies. The
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questionnaire was designed to gather both quantitative and qualitative responses. It
consisted of five sections-
e Demographic Information (e.g., gender, field of study, years of study,
English proficiency level)
e English Language Use Patterns in academic and social contexts
e English Communication Challenges, categorized by the five thematic
areas
e Strategies Used to Overcome Challenges
e Open-Ended Questions allowing participants to provide personal
comments and suggestions
The closed-ended items used a 5-point Likert scale to measure the frequency
and perceived effectiveness of various challenges and strategies. The open-ended items
allowed students to explain their experiences and suggest improvements. This approach
ensured both statistical consistency and the opportunity for participants to express
unique perspectives in their own words. The use of structured questionnaires in similar
cross-cultural studies has proven effective for analyzing student perceptions (Park et
al., 2017; Cena et al., 2021). An online structured survey distributed to participants
through university networks, email lists, and student groups, consisting of Likert-scale
questions and open-ended items. These questions focused on students' perceptions of
their English communication skills, challenges faced in academic and social contexts,
and strategies to handle the challenges. The survey also explored their confidence levels
in different communication contexts, including classroom participation, group
discussions, and informal social interactions. This quantitative data provides an
overview of the common challenges students face and highlights trends in their
experience and coping strategies for English communication. The open-ended
responses allow participants to express their thoughts freely, ensuring that the data
collected reflects their lived experiences. This qualitative component of data collection
complements the survey findings by providing a more detailed and contextualized
understanding of the challenges Myanmar students face and explored the strategies

which used among the students. The dual approach aligns with studies in the literature
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review that emphasize the importance of combining numerical data with narrative

accounts to gain a holistic view of challenges.

3.4 Data Analysis

The data analysis process is designed to extract meaningful insights from both
the quantitative survey data and the open-ended responses. The survey data is analyzed
using descriptive statistics, which include frequency distribution, percentage analysis,
and mean scores (M) and standard deviation (SD). These statistical methods provide a
clear and structured representation of the communication challenges faced by students,
highlighting patterns, such as the most common challenges and the effectiveness of
different coping strategies. Descriptive statistics are chosen for this study because they
are appropriate for small-scale research and allow for an effective summary of trends
without attempting to generalize findings beyond the specific participant group. Given
the exploratory nature of the study, descriptive statistics serve as a suitable tool for
identifying key themes in students’ responses while maintaining clarity and precision.
Previous research in the literature review, such as studies by Ennin and Manariyo
(2023), have also employed descriptive statistical analysis to examine communication
challenges among international students, reinforcing its suitability for this research.

The qualitative data from the open -ended responses are analyzed using thematic
analysis which is widely used method for identifying and interpreting patterns within
qualitative data. Thematic analysis involves systematically coding participants’
responses to categorize recurring themes related to their communication challenges and
the strategies they employ to overcome them. This process allows for the identification
of key patterns, such as the impact of cultural differences on classroom participation,
the role of peer support in improving language proficiency, and the psychological
barriers that affect students’ confidence in using English. By integrating thematic
analysis with descriptive statistics, the study ensures a balanced approach to data
interpretation, capturing both numerical trends and rich qualitative insights. This
mixed-methods analysis framework strengthens the research by providing a
comprehensive understanding of the research questions and ensuring that findings are

both statistically significant and contextually meaningful.
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The data from the survey questionnaires were analyzed using the Excel

software. The data were evaluated related to mean scores, standard deviation,

percentage and frequency. The five-point Likert scale to interpret the English

communication use and the level of challenges and the strategies was utilized to

evaluate the different perspective, as follows:

Mean Range =Maximum — Minimum=5 -1 = 0.80

Range 5

Likert Scale Interpretation Table Regarding English Communication Use &

Level of Challenges

Interpretation of Scale
Value Frequencies of Use | Level of Use
4.21-5.00 Always Very High
3.41-4.20 Often High
2.61-3.40 Sometimes Moderate
1.81-2.60 Rarely Low
1.00- 1.80 Never Very Low

Likert Scale Interpretation Table Regarding Strategies

Value

Interpretation of Scale

Level of Use
4.21-5.00 | Very Effective
3.41-4.20 | Effective
2.61-3.40 | Neutral
1.81-2.60 | Ineffective
1.00- 1.80 | Very Ineffective
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3.5 Ethical Considerations

Ethical approval for this study will be obtained from the relevant institutional
review board before data collection. Informed consent will be sought from all
participants, ensuring that they fully understand the purpose of the study, their
voluntary participation, and their right to withdraw at any time without penalty. All
participants will be assured of confidentiality and anonymity throughout the research
process. Data will be securely stored, and only aggregated findings will be reported in
any publications or presentations. Participants’ privacy will be respected, and no

identifying information will be used without explicit consent.
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CHAPTER 4
RESULTS

The previous chapter outlined the research methodology and data collection
procedures used to collect the study's results. This chapter reports the results of the
study completed with 36 Myanmar undergraduate students studying in international
programs in a Thai university. The questionnaire created by using Google Forms was
distributed to Myanmar undergraduate students under four faculties, which are
Business, Engineering, Medicine, and Economics. However, only 18 completed
questionnaires were returned to the researcher, and notably, no participants from the
Faculty of Economics responded. Therefore, this chapter presents the result derived
from the quantitative data collected through a structured questionnaire. The findings
are analyzed to address these research objectives:

1) To investigate the challenges that students face when communicating in
English across academic and social contexts.

2) To explore the strategies that students adopt to manage when
communicating in English across academic and social contexts.

To achieve the above objectives, the study was guided by the following
research questions:

1) What challenges do Myanmar university students face when
communicating in English across academic and social contexts?

2) What strategies do they adopt to manage when communicating in English
across academic and social contexts?

Following the methods outlined in the previous chapter, a five-point Likert scale
questionnaire and open-ended survey questions were used to gather the students'
perspectives on the English communication challenges and strategies. The results are
divided into four parts. The first part gives the general information of participants which
includes the gender, field of study, year of study, year of staying in Thailand and their
CEFR level of English proficiency towards English language skills. The second part
shows the participants’ engagement with using English skills in their academic life and

daily life. The third and fourth part presents the English Communication challenges and
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the strategies. In addition, there will be the results from the open- ended questions
which will go for the category of qualitative result. The results are described by the
employment of the basic statistical tools including frequency (F), percentage (%),
means (M), standard deviation (SD).

4.1 The Results of Participants’ Demographic Information

Frequency and percentage were used to analyze the result of the general
information of the participants which consists of their gender as shown in Table
4.1.1.

Table 4.1.1

Demographic Information on Gender

Gender Frequency (F) Percentage (%)
Female 11 61%

Male 7 39%

Total 18 100%

The demographic data collected from 18 undergraduate Myanmar students
enrolled in international programs at a Thai university. Table 4.1.1 shows the gender
distribution of the participants. As shown in Table 4.1.1, the participants consisted of
both male and female students and among the 18 respondents, the majority were female,

with 11 participants (61%), while the remaining 7 (39%) were male.

Table 4.1.2

Demographic Information on Year of Study and Field of Study

Years of study Frequency (F) Percentage (%)
15t Year 12 67%

2" Year 6 33%

3 Year 0

4™ Year 0
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Total 18 100%

Field of Study Frequency (F) Percentage (%)
Business 6 33%
Engineering 10 56%

Medicine 2 11%

Economic 0

Total 18 100%

29

Table 4.1.2 presents the year of study and field of study of the participants.

Regarding their academic year, most participants were first-year students. Out of the

total, 12 students (67%) were in their first year, while 6 students (33%) were in their

second year. In terms of their field of study, Business majors made up 6 participants

(33%), 10 participants (56%) were studying Engineering, and the remaining 2

participants (11%) were from the Medicine field with no participants from Economics.

Table 4.1.3

Demographic Information on Length of Study in Thailand

Length of Study in Frequency (F) Percentage (%)
Thailand

Less than 6 months 0

6months — lyear 10 56%

1-2 years 7 39%

2-3 years 1 6%

More than 3 years 0

Total 18 100%

Table 4.1.3 presents in terms of how long the students had been studying in

Thailand, the data shows that the highest proportion had been there for 6 months to 1
year, with 10 respondents (56%). This was followed by 7 students (39%) who had

stayed for 1 to 2 years, and only 1 student (6%) who had been in Thailand for 2 to 3
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years. No participants had arrived recently (less than six months) or stayed more than

three years.

When asked whether they had previous international experience before studying

in Thailand, the results show that 12 students (67%) reported having no such

experience, while 6 students (33%) had previous exposure.

Table 4.1.4

Demographic Information on Participants’ English Proficiency Test Taken

English Proficiency Test Taken | Frequency Percentage
IELTS 17 94%
Duolingo 1 6%

Grand Total 18 100%

Table 4.1.4 shows demographic information on the English proficiency tests

taken by the participants. The majority of participants, 17 out of 18 (94%), said they

have taken the IELTS test. In comparison, only one participant (6%) had attempted

the Duolingo English test. This suggests that IELTS is the most popular English

proficiency test among the participants in the present study.

Table 4.1.5

Demographic Information on Participants’ English Proficiency Levels Based on

CEFR and Test Scores

Test Taken and CEFR Level Frequency Percentage
Test Score

IELTS Band 8.5 C2 (Proficient) 1 6%

IELTS Band 7.5 C1 (Advanced) 2 11%
IELTS Band 7 7 39%
IELTS Band 6.5 B2 (Upper 4 22%
IELTS Band 6 Intermediate) 3 17%
Duolingo 115 B1 (Intermediate) | 1 6%

Ref. code: 25676621040416BTW



31

Grand Total 18 100%

Table 4.1.5 illustrates the Common European Framework of Reference for
Languages (CEFR) were used to categorize the 18 participants’ English proficiency
levels and the scores they achieved on either the IELTS or Duolingo test. One
participant (6%) attained a C2 level of competency with an IELTS band score of 8.5,
demonstrating fluency in English. Two participants (11%) achieved the C1 level with
a band score of 7.5, whereas seven participants (39%) also achieved the C1 level with
an IELTS band score of 7. Four participants (22%) were classed as B2 (Upper
Intermediate) with a band score of 6.5, while three people (17%) scored a band 6 (also
in the B2 category).

Lastly, one participant who took the Duolingo test scored 115, which
corresponds to the B1 (Intermediate) level based on CEFR alignment, accounting for
6% of the total participants. This distribution shows that most participants possessed

upper-intermediate to advanced English proficiency levels.

4.2 English Communication Use

In section 4.2, participants were requested to focus on how they engage with
English in their academic and social settings. The table below presents the mean scores
(M), standard deviations (SD), frequency categories, and levels of use based on a 5-
point Likert scale. The results are summarized and presented based on a value in the

table as follows.

Table 4.2.1
English Communication Use

English Communication Use X SD | Level of use

1. I use English during classroom | 4.3310.91 | Very High |4
lectures.
2. | use English in group project 3.8311.04 | High 7

discussions.

Ref. code: 25676621040416BTW



32

3. l use English when
communicating with Thai
classmates.

4. | use English in writing
academic assignments.

5. l use English in casual
conversations with international
students.

6. I use English in daily life
outside university (e.g., shopping,
commuting).

7. 1 communicate in English on
social media or messaging
platforms.

8. | practice English through
entertainment (movies, music,
YouTube, etc.).

9. I intentionally seek
opportunities to speak English in
non-academic settings.

10. I switch between English and

other languages (e.g., Burmese)

4.61

4.72

4.67

3.56

3.72

4.22

3.44

4.28

0.78

0.67

0.69

1.25

1.27

1.11

1.38

1.07

Very High

Very High

Very High

High

High

Very High

High

Very High

10

The data presented in Table 4.2 shows the extent to which students used English

in various academic and non-academic contexts. The most frequently reported use was

using English in writing academic assignments (M = 4.72, SD = 0.67), indicating a very

high level of use. This was followed by using English in casual conversations with

international students (M = 4.67, SD = 0.69) and using English when communicating
with Thai classmates (M = 4.61, SD = 0.78). The fourth-ranked use was using English

during classroom lectures (M =4.33, SD = 0.91), while the fifth was switching between

English and other languages such as Burmese (M = 4.28, SD = 1.07). The sixth-ranked
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item was practicing English through entertainment such as movies and music (M =
422, SD = 1.11). The seventh-ranked use was using English in group project
discussions (M = 3.83, SD = 1.04), followed by using English on social media or
messaging platforms (M = 3.72, SD = 1.27). Using English in daily life outside
university settings such as shopping or commuting was the ninth-ranked item (M =
3.56, SD = 1.25). The least frequently reported use was intentionally seeking
opportunities to speak English in non-academic settings (M = 3.44, SD = 1.38). Overall,
the reported mean scores suggest that English is used across a variety of contexts with

a generally high to very high frequency.

4.3 English Communication Challenges
Participants were asked to identify which aspects of English communication
they found most challenging. The responses included reading, writing, listening, and

speaking, with many participants selecting more than one skill.

Challenging skills in English Frequency
Speaking 4
Listening 3
Reading 4
Writing 11
No Challenging Skill 0

Writing emerged as the most frequently mentioned challenge with 11 mentions,
followed by reading and speaking. It was selected 4 times and for the listening, which
was chosen 3 times, while one participant responded “nothing,” indicating no
significant difficulty across the skills.

Participants were also asked to reflect on the challenges they encounter when
using English in both academic and everyday contexts within an international program
at a Thai university in section 4.3. The data collected were measured using a 5-point
Likert scale 1- 5 (1 = Never, 2 = Rarely, 3 = Sometimes, 4 = Often, 5 = Always) and
are presented in terms of mean scores (M), standard deviations (SD), frequency

categories, and corresponding levels of difficulty. The following tables summarize the
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participants’ responses from the questionnaire and provide insights into the common

communication challenges they face.

Table 4.3.1

English Communication Challenges

) o Level of )
English Communication Challenges M SD Ranking
Challenges
1. Lack of academic vocabulary 2.67 0.84 | Moderate |7
2. Lack of grammar knowledge 1.89 0.96 | Low 18
3. Difficulty in academic writing 2.78 1.31 | Moderate |3
4. Difficulty to understand different
) 2.61 0.92 | Moderate |8
English accents
5. Difficulty to understand fast-paced
) ) 2.5 1.29 | Low 9
discussions
6. Feeling of nervousness when
) o 2.22 1.06 | Low 14
speaking English in front of the class
7. Fear of making mistakes 2.22 1.06 | Low 15
8. Fear of being judged by others 2.28 1.32 | Low 13
9. Lack of confidence 1.83 0.99 | Low 19
10. Feeling shy or hesitant to speak
) 1.83 1.1 Low 20
English
11. Different levels of classmates'
) o 2.89 1.18 | Moderate |1
English proficiency
12. Difficulty participating in grou
) ) P ) Pating i rotip 2.11 0.96 | Low 17
discussions or projects
13. Different communication styles 2.5 0.99 | Low 10
14. Different sense of humor or
2.83 1.04 | Moderate |2
sarcasm
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15. Different ways of expressing

) o 2.5 0.62 | Low 11
disagreement or criticism
16. Different body languages 2.17 0.86 | Low 16
17. Different attitudes towards
2.39 1.14 | Low 12

teachers
18. Different classroom atmosphere 2.78 1.06 | Moderate |4

19. Different teaching methods 2.78 0.94 | Moderate |5

20. Different academic expectations
o 72 - 2.72 1.02 | Moderate |6
(e.g., critical thinking, participation)

The data presented in Table 4.3.1 show the mean scores, standard deviations,
frequencies of Experiences, level of challenges of the English communication
challenges experienced by Myanmar students in an international program and rank
them perceptively. The most frequently reported challenge was having different levels
of classmates’ English proficiency (M= 2.89, SD = 1.18). The second-ranked challenge
was dealing with different senses of humor or sarcasm (M = 2.83, SD = 1.04). The third
was adapting to different classroom atmospheres (M = 2.78, SD = 1.06), followed by
difficulty in academic writing (M = 2.78, SD = 1.31). The fifth-ranked challenge was
adjusting to different teaching methods and academic expectations such as critical
thinking and participation (M = 2.72, SD = 0.94). All five of these items were rated as
“moderate” level of challenges and experienced “sometimes” by participants.

On the other hand, the least reported challenges were feeling shy or hesitant to
speak English and lack of confidence (both with M= 1.83, SD = 1.10 and 0.99
respectively), followed by feeling of nervousness when speaking English in front of the
class and fear of making mistakes (both with M = 2.22, SD = 1.06). These items were
categorized as “low” level of challenges and experienced “rarely.” In total, 8 out of 20
communication challenges were found to be at a moderate level, while the remaining
12 were reported at a low level. The frequencies of experiences ranged from “rarely”

to “sometimes,” with no item rated as “often.”
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Thus, the challenges encountered by Myanmar students were grouped into five
categories. Each category consisted of specific questionnaire items measured on a
Likert scale Interpretation Table on the Level of Challenges. The table below presents
the mean (M) , standard deviation (SD), frequencies of experiences, level of challenges,

and ranking of each category.

Table 4.3.2

English Communication Challenges in Five Categories

English Communication Challenges M SD Level of | Ranking

challenges

Language-Related Challenges 244 | 1.06 | Low

Psychological & Emotional Challenges | 2.17 | 1.12 | Low

Interaction & Peer-Related Challenges | 3.12 | 1.07 | Moderate

W]l NN o] &

Cultural & Communication Style | 250 [ 1.32 | Low
Challenges

Learning Environment & Institutional | 2.67 | 1.04 | Moderate |1

Differences

The questionnaire items related to students' challenges were grouped into five
categories: Language-Related Challenges, Psychological & Emotional Challenges,
Interaction & Peer-Related Challenges, Cultural & Communication Style Challenges,
and Learning Environment & Institutional Differences. As shown in Table 4.3.2, the
mean scores and standard deviations were calculated to present the extent to which each
category of challenges was experienced by the participants.

The highest mean score was found in the category of Learning Environment and
Institutional Differences, with a mean of 2.67 and a standard deviation of 1.04,
indicating a moderate level of challenges and a frequency of “sometimes,” ranked 1st
among the five categories. Interaction and Peer-Related Challenges showed the second
highest mean score of 3.12 (SD = 1.07), also indicating a moderate level of challenges
and a frequency of “sometimes,” ranked 2nd. The third highest was Cultural and

Communication Style Challenges, with a mean of 2.50 and a standard deviation of 1.32,
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reflecting a low level of challenges and a frequency of “rarely,” ranked 3rd. Language-
Related Challenges had a mean score of 2.44 (SD = 1.06), representing a low level of
challenges, ranked 4th. The lowest reported category was Psychological and Emotional
Challenges, with a mean of 2.17 and a standard deviation of 1.12, indicating a low level

of challenges and a frequency of “rarely,” ranked 5th.

4.4 Strategies for Overcoming English Communication Challenges

This section explores the strategies they commonly use in both academic and
everyday settings to better understand how Myanmar students cope with challenges in
English communication. Their responses, gathered through a 5-point Likert scale (Very
Effective, Effective, Neutral, Ineffective, Very Ineffective) are analyzed and presented
with corresponding mean scores (M), standard deviations (SD), and use levels. The
findings offer insight into which strategies are most frequently relied upon and how
students actively work to overcome communication barriers in an international learning

environment.

Table4.4.1

English Communication Strategies

_ L f Level of _
English Communication strategies M SD ) Ranking
Effectiveness
_ . e Very
1. Watching English movies/videos 4.33 0.97 ) 1
Effective
2. Using English learning apps or
J =N ) I apP 3.56 1.04 Effective 17
tools (e.g., Duolingo)
3. Reading English books/articles 3.89 1.08 Effective 10
4. Copying phrases or expressions
PYIap P 4 1.03 Effective 7
used by others
5. Learning new English )
3.89 1.08 Effective 11
words/phrases regularly
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6. Repeating or paraphrasing when

misunderstood

7. Asking others to speak slowly or
clearly

8. Managing fear of making mistakes
in English

9. Practicing English with friends/
classmates

10. Speaking English in informal
conversations

11. Speaking with native English
speakers

12. Asking friends for help with
English

13. Working in pairs or small groups

14. Doing group assignments in
English

15. Using social media or online
communities in English (e.g., English-
speaking platforms like Reddit,
Facebook groups, or language
exchange forums)

16. Attending university English

workshops

17. Participating in orientation or

cultural training

18. Joining intercultural activities or
events
19. Receiving support from

lecturers/staff

4.17

3.72

3.39

4.17

4.28

4.22

3.5

3.61

3.94

4.06

3.61

3.44

3.72

3.78

0.79

0.75

1.14

0.99

0.96

1.11

11

0.98

1.06

1.06

1.2

11

1.18

0.81

Effective

Effective

Neutral

Effective

Very
Effective
Very
Effective

Effective

Effective

Effective

Effective

Effective

Effective

Effective

Effective

13

20

18

15

16

19

14

12
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20. Getting help from peer mentors or )
3.94 0.73 Effective 9

seniors

English communication strategies were analyzed using descriptive statistics to
identify the most and least effective strategies reported by the participants. The strategy
with the highest effectiveness was “Watching English movies/videos,” which had the
highest mean score 0f 4.33 (SD = 0.97), indicating a very effective strategy and ranking
Ist among all items. The second highest was “Speaking English in informal
conversations” with a mean of 4.28 (SD = 0.96), followed by “Speaking with native
English speakers” with a mean 0f4.22 (SD =1.11), both rated as very effective, ranking
2nd and 3rd respectively. The fourth was repeating or paraphrasing when
misunderstood (M = 4.17, SD = 0.79), and the fifth was practicing English with friends
or classmates (M =4.17, SD = 0.99). These top five strategies were rated at either “very
effective” or “effective” levels. Other highly rated strategies include using social media
or online English-speaking communities (M = 4.06, SD = 1.06), copying phrases or
expressions used by others (M = 4.00, SD = 1.03), doing group assignments in English
(M= 3.94, SD = 1.06), and getting help from peer mentors or seniors (M = 3.94, SD =
0.73). Reading English books or articles and learning new English words or phrases
regularly both received the same mean score of 3.89 (SD = 1.08).

The lowest-ranked strategy was managing fear of making mistakes in English
(M =3.39, SD = 1.14), which was the only strategy rated at a “neutral” level. Other
strategies with relatively lower rankings included participating in orientation or cultural
training (M= 3.44, SD = 1.10), asking friends for help with English (M = 3.50, SD =
1.10), and using English learning apps or tools (M = 3.56, SD = 1.04). In total, 19 out

of 20 strategies were rated as “effective,” while one was rated as “neutral.”
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Table 4.4.2

English Communication Strategies in Four Categories

English Communication Strategies M SD | Level of | Ranking

Effectiveness

Self- Learning/Independent Strategies 3.91 | 1.04 | Effective 2

Communication Repair and Self -]3.76|0.99 | Effective 3
Regulation Strategies

Peer Interaction and Social Communication | 3.97 | 1.04 | Effective 1
Strategies
University-Based and Institutional Support | 3.70 | 1.00 | Effective 4
Strategies

The data presented in Table 4.3 showed that participants employed a range of
English communication strategies at an effective level. Based on the literature from the
previous chapter, a detailed questionnaire was distributed which fit into the four
categories of English communication strategies, which are:

1) Self-learning/Independent Strategies

2) Communication Repair and Self -Regulation Strategies

3) Peer Interaction and Social Communication Strategies

4) University-Based and Institutional Support Strategies

The most frequently used strategy was Peer Interaction and Social
Communication Strategies (M = 3.97, SD = 1.04). The second rank was Self-Learning/
Independent Strategies (M = 3.91, SD = 1.04). The third rank was Communication
Repair and Self-Regulation Strategies (M = 3.76, SD = 0.99). The fourth rank was
University-Based and Institutional Support Strategies (M = 3.70, SD = 1.00).

4.5 The Results from the Open-Ended Questions

This chapter presents the findings from the open-ended questions in the
qualitative portion of the study. The objective was to explore the challenges Myanmar
students face in English communication while studying in an international program in

Thailand, along with their suggested strategies for improving communication. These
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questions aimed to gain deeper insights into the types of challenges Myanmar students

face when communicating in English in their international programs in Thailand:

1. What are your comments or suggestions about the challenges you face

when using English in your international program? (If any)

2. What are your comments or suggestions about the strategies that help

you communicate better in English? (If any)

A total of 17 participants out of 18 from the faculties of Engineering, Business,
and Medicine responded to the open-ended questions and provided comments regarding
their challenges. The responses were categorized into five main themes to facilitate
analysis:

1) Language-related challenges,

2) Psychological and emotional challenges,

3) Interaction and peer-related challenges,

4) Cultural and communication style challenges, and

5) Learning environment and institutional differences.

The details on the open-ended questions regarding the challenges in English

communication are presented as follows:

Language-Related Challenges This category emerged as the most frequently
reported challenge. Many participants, particularly those from the Engineering and
Medicine faculties, expressed difficulty with limited vocabulary, difficulty finding the

right words, understanding fast or accented English, pace of speech, or clarity.

Challenges Due to Limited Vocabulary

One C1 Engineering student shared, “Sometimes, | struggle to find the right
word to say.”
Another C1 Engineering student also stated the challenges of the vocabulary

use and said, “The different accents that make us a little bit hard to understand and

Ref. code: 25676621040416BTW



42

the vocabulary use to express each other during conversation ain’t there
sometimes.”

One C1 Business student reflected on the challenge of understanding
advanced vocabulary, stating, “There are some challenges. There are some times
when you use advanced words and the listener might understand you or not.

Basically, it’s not the same for everyone.

Challenges Due to Understanding Different Accents and Pace

A B2 Medicine student reported, “It’s difficult to understand some kind of
accent.”

A C1 Engineering student said, “One of the main challenges | face is
understanding different accents from international classmates or instructors.
Sometimes, fast-paced conversations and academic vocabulary make it hard to
follow”

Another C1 Engineering student also stated the challenges of understanding
different accents and said, “The different accents that make us a little bit hard to

understand.”

Psychological and Emotional Challenges Several students reported internal
factors that made English communication difficult, such as nervousness, introversion,

or lack of confidence during class participation.

Challenges Due to Personality and Confidence

A B1 Business student mentioned, “7To be honest, I don’t think I have

difficulty to communicate with people in English apart from being an introverted

personality.”

Interaction and Peer-Related Challenges A number of students commented
on the limited opportunities to interact in English with local peers. This was particularly

common among Business and Engineering students.
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Challenges Due to Limited Peer Interaction

One B2 Engineering student noted, “Some Thai friends rarely speak
English.”

A C1 Business student wrote, “Even though the classes are conducted in
English, students usually tend to group with their friends when doing projects, so
there is not much chance for international students to interact with local students in
English.”

Another C1 Business student said, “My Thai classmates are not comfortable
enough to communicate in English and they try to avoid as much as they can to talk
with us.”

One B2 Engineering mentioned, “Hardly any speak in English so has small
difficulties in speaking than I used to be.”

One C1 Medicine student remarked, “Some students cannot communicate in

English especially during group discussion.”

Cultural and Communication Style Challenges A few participants
highlighted that cultural communication differences and variation in speaking styles

contributed to misunderstandings or discomfort.

Challenges Due to Cultural and Communication Differences

A C1 Business student shared, “My thai classmates are not comfortable
enough to communicate in english and they try to aviod as much as they can to talk
with us. But we want to communicate and share our cultural differences with them
and do not bother about not being fluent in English.”

Another C1 business student explained, “There are some times when you use
advanced words and the listener might understand you or not. Basically, it’s not the

’

same for everyone.’

Learning Environment and Institutional Differences Some students referred
to institutional factors’ challenges related to the classroom environment, or instruction

quality such as teacher language ability and varying English levels in the classroom.
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Challenges Due to Teacher’s English Proficiency

Another B2 Engineering student wrote, “/ didn’t see any challenge, but
sometimes the professor can’t speak English fluently.”
A C1 Medicine student remarked “Some students cannot communicate in

English especially during group discussion. Some teachers' English skill.”

Challenges Due to English Proficiency Gaps in the Classroom

A C1 Engineering participant noted, “The main difficulty is that the
difference in English level between International students and non-International
students... Teaching methods and communication with teachers are great.”

A C1 Medicine student remarked “Some students cannot communicate in

English especially during group discussion. Some teachers' English skill.”

Additional Observations Outside Predefined Categories While most
responses could be grouped into the five main categories, some recurring comments did
not clearly fit into any one category. A commonly mentioned challenge was the
difficulty in understanding different English accents, including those of instructors and
international classmates which appeared in more than 4 responses. This issue was

reported by students across all three faculties.

For example, one B2 Medicine student stated, “I¢ is difficult to understand

some kind of accent.”
A C1 Engineering student noted, “One of the main challenges I face is

understanding different accents from international classmates and instructors.”

These responses indicate that accent-related comprehension issues were
present, even though this theme was not initially defined as a separate category.

Another observation was that a few participants mentioned the use of Al tools
or external aids to support their English communication. These tools were referenced
in the context of academic writing, vocabulary assistance, or helping with grammar,

and were mentioned by students from different faculties. Although these responses
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were not among the most common, they appeared in more than one group and represent

an additional pattern outside the main challenge categories.

For example, one C1 Engineering student wrote, “As my own problem, I

become more and more reliable on Al and I feel like my writing ability decreases.”

In contrast to the challenges mentioned above, some participants stated that they
did not experience any major challenges in English communication. For example,
responses such as “Don’t have,” “None,” or “It’s quite okay” appeared across all three
faculties.

Another result from the finding is the English Communication Strategies used
by Myanmar students. Myanmar students across the faculties employed a variety of
strategies to enhance their English proficiency. Most responses fit into the four
identified categories of strategies:

1) Self-learning/Independent Strategies,

2) Peer Interaction and Social Communication Strategies,

3) Communication Repair and Self-Regulation Strategies, and

4) University-Based and Institutional Support Strategies.

Self-Learning/Independent Strategies Many Engineering and Business
students reported adopting self-learning and independent strategies. These include
watching English movies and videos, listening to English songs, reading English

articles, and using English every day in their daily routines.

Strategies Using English Media

One C1 Business student described how watching English movies helped
them understand vocabulary without needing a dictionary,

“I improved my English skill mostly through movies because it helps me to
understand the meaning of a new vocabulary without searching in the dictionary. |
can predict the meaning from the body language and situations from the movie scene

1

and I never forget the word again.’
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Another B1 Business student said, “Watching Netflix and Imitating the
dialogue would be one of the effective approaches.”

One B2 Engineer student remarked “Listen English songs.”

Strategies Using Reading and Educational Videos

Another C1 Engineering student added, “Reading is the best way to improve

’

English for me.’
Students also mentioned educational videos on specific topics, like one C1
Business student who noted watching content about complex terminology:
“l was watching a video about a Sci-Fi franchise called Warhammer ... the
words used are very complex and niche. These words have specific meanings which

’

broader terms could not describe.’

Peer Interaction and Social Communication Strategies Peer interaction and
social communication strategies were also clearly evident in the open-ended answers.
Engineering students in particular emphasized the importance of speaking with

classmates and making international friends.

Strategies Using Peer and Social Practice

One B2 Engineering student emphasized the importance of speaking with
classmates: “Speak more with classmates.”

An additional C1 Engineering student shared that their preferred approach
was to talk more with international friends, not just in chats but also through voice

calls.

“of course, you gotta talk a lot as well in order to get better... would love to

b2

make some intl friends and talk with them, not just in chats but in calls.

Communication Repair and Self-Regulation Strategies Examples of
communication repair and self-regulation strategies were reflected in students’

emphasis on consistent and daily use of English.
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Strategies Using Consistent Practice in English

A B2 Engineering student stated, “7 recommend using English for every
single day.”

Another C1 Engineering student highlighted the importance of persistent
practice:

“I think practicing consistently to improve English skill is the best way.”

One more B2 Engineering student commented:

“Learn and practice (sometimes only learning is not enough).”

One C1 Business student also mentioned, “Learn and Practice continuously”

And one more C2 Business student said, “ use English in Daily life”

University-Based and Institutional Support Strategies Among the
responses, only one Engineering student referred to a strategy that can be categorized

under University-Based and Institutional Support Strategies.

Strategies Related to Institutional Support

One B2 Engineering student mentioned the need for "more communicative
orientations and events," indicating the role that university-organized programs and

events can play as part of their English communication strategies.

No other participants across the three faculties mentioned strategies directly

related to university-based or institutional support.
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CHAPTER 5
DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

This chapter presents (1) a summary of the study, (2) asummary of the findings,
(3) a discussion of the results based on the research questions and related literature, (4)

implications of the study, and (5) recommendations for further research.

5.1 Summary of the Study

English communication plays a vital role in international academic settings,
particularly for non-native English-speaking students enrolled in international
programs. In Thailand, many Myanmar students pursue higher education due to
geographical proximity, scholarship opportunities, and access to English-medium
instruction. However, despite the increased use of English as a medium of instruction,
many Myanmar students continue to face challenges in effectively communicating in
English within their academic and social environments.

This study was conducted to explore the English communication challenges
faced by Myanmar students enrolled in an international program at a Thai university,
as well as the strategies they employ to overcome those challenges. It aimed to highlight
the specific linguistic, psychological, peer-related, cultural, and institutional barriers
that hinder effective communication. Additionally, the research examined practical
strategies that students apply both independently and with support from peers and
institutions to improve their English proficiency and navigate their academic
experiences more smoothly.

The findings from the study provide valuable insights that may inform
educational administrators, university support staff, and language instructors about the
kinds of support systems that can be implemented to help Myanmar students thrive in
English-medium international programs. By identifying both the challenges and
effective strategies, the study contributes to better understanding and improving the

communication environment in multicultural university contexts.
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5.1.1 Obijectives of the Study

This study focused on the English communication experiences of Myanmar
university students studying in an international program at a Thai university. The
objectives of this study were designed to investigate the challenges that students face
when communicating in English across academic and social contexts and to explore the
strategies they adopt to manage those challenges.

These objectives are particularly important because effective English
communication is crucial for students to succeed academically, integrate socially, and
actively participate in a multicultural learning environment. Understanding the specific
barriers faced by Myanmar students allows universities to design targeted support
systems and interventions that enhance both language development and cross-cultural
engagement.

Based on the research, this study was guided by the following objectives:

1) To investigate the challenges that students face when communicating in
English across academic and social contexts.

2) To explore the strategies that students adopt to manage the challenges that
they face when communicating in English across academic and social contexts.

To address these objectives, the study was framed by the following research
questions:

1) What challenges do Myanmar university students face when communicating
in English across academic and social contexts?

2) What strategies do they adopt to manage when communicating in English

across academic and social contexts?

5.1.2 Participants, Instruments, and Procedures

The participants of this study consisted of 18 Myanmar undergraduate students
currently enrolled in an international program at a Thai university. They were from
three faculties: Business, Engineering, and Medicine.

To collect data, a structured questionnaire in Burmese and English language
was created using Google Forms and distributed online (See Appendix A). The
questionnaire was designed to capture both quantitative and qualitative data. It

consisted of two main sections: (1) closed-ended items using a five-point Likert scale

Ref. code: 25676621040416BTW



50

to measure students’ frequency of English use, challenges, and the effectiveness of
various communication strategies; and (2) open-ended questions designed to elicit
personal insights and reflections regarding English communication challenges and
strategies.

Data from the close-ended items were analyzed using descriptive statistics,
including frequency, percentage, mean scores, and standard deviation. Responses to the
open-ended questions were categorized and thematically analyzed to identify recurring
themes and perspectives. The open-ended responses provided relevant perspectives
aligned with the research objectives. The procedures adhered to ethical research

standards, including voluntary participation, anonymity, and confidentiality.

5.2 Summary of the Findings

This section presents a summary of the key findings derived from the analysis
of the questionnaire responses collected from 18 Myanmar students enrolled in an
international program at a Thai university. The findings highlight participant
demographics, students’ frequency of English use the English communication
challenges they faced, and the strategies they employed or recommended to overcome

these challenges.

5.2.1 The Demographic Information of the Participants

The demographic data were gathered from 18 undergraduate Myanmar students
currently enrolled in an international program at a Thai university. In terms of gender,
the majority of the participants were female, with 11 students (61%), while the
remaining 7 (39%) were male. Regarding their academic year, most participants were
in their first year of study, accounting for 12 students (67%), followed by 6 students
(33%) in their second year. This indicates that a larger proportion of the sample
consisted of students who were relatively new to their university studies. As for their
field of study, more than half of the Myanmar participants (56%) were enrolled in
Engineering programs (10 students), while 6 students (33%) were pursuing Business,
and only 2 students (11%) were from the field of Medicine. No participants were from
the field of Economics. This distribution reflects a strong representation from technical

fields, especially Engineering.
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The data also revealed information about the length of time these students had
been living in Thailand. The majority, 10 students (56%), had been living in Thailand
for between six months to one year. This was followed by 7 students (39%) who had
resided in Thailand for one to two years, and only 1 student (6%) who had been in the
country for two to three years. Notably, no participants had been living in Thailand for
less than six months or for more than three years. These figures suggest that most
participants were relatively recent arrivals. When asked about their previous
international experience, 12 students (67%) reported that they had no such experience
prior to studying in Thailand, while 6 students (33%) indicated that they had been
exposed to international environments before. This implies that for the majority,
studying in Thailand was their first international academic experience.

The vast majority of participants 17 out of 18 (94%) had taken the IELTS test,
while only one participant (6%) had taken the Duolingo English test in terms of English
proficiency tests taken. Their proficiency levels were categorized based on their test
scores and are aligned with the Common European Framework of Reference for
Languages (CEFR). One participant (6%) demonstrated a C2 (Proficient) level with an
IELTS band score of 8.5. Nine participants (50%) were classified at the C1 (Advanced)
level, two of them scored 7.5 (11%) and seven scored 7.0 (39%). At the B2 (Upper
Intermediate) level, four participants (22%) achieved an IELTS band score of 6.5, while
three students (17%) scored band 6.0. One student (6%) who took the Duolingo test
obtained a score of 115, which corresponds to the B1 (Intermediate) level. Overall, the
findings indicate IELTS is the most commonly taken English proficiency test among
the participants in this study and most of the participants possessed English proficiency

at the B2 or C1 levels, suggesting a generally strong foundation in English among the

group.

5.2.2 English Communication Use

The results of this study indicate that participants regularly engaged with
English in both academic and non-academic settings. Among the ten items measured
on a 5-point Likert scale, the highest mean score was for the statement “/ use English
in writing academic assignments” (M = 4.72, SD = 0.67), which suggests a very high

frequency of use in this context. This was closely followed by “I use English in casual

Ref. code: 25676621040416BTW



52

conversations with international students” (M = 4.67, SD = 0.69) and “I use English
when communicating with Thai classmates” (M = 4.61, SD = 0.78), indicating that
students often relied on English for interpersonal communication in their academic
environment. Similarly, participants reported frequent use of English during classroom
lectures (M = 4.33, SD = 0.91) and a high level of comfort switching between English
and other languages such as Burmese (M = 4.28, SD = 1.07). Additionally, they
reported a very high level of English use through entertainment media, such as movies,
music, and YouTube (M =4.22, SD =1.11).

In terms of group interactions and daily routines, the participants reported a high
frequency of English use in group project discussions (M = 3.83, SD = 1.04) and on
social media or messaging platforms (M = 3.72, SD = 1.27). However, the use of
English in daily life outside university settings, such as shopping or commuting, had a
slightly lower mean (M = 3.56, SD = 1.25), though it still reflected a high level of
engagement. The least frequently reported behavior was intentionally seeking
opportunities to speak English in non-academic settings, which had the lowest mean
score among all items (M = 3.44, SD = 1.38). Despite this, all items reflected either a
high or very high level of use, indicating that English plays a central role in the
participants’ academic and social lives in Thailand. This widespread use suggests that
while formal and structured contexts foster consistent English communication, there is
comparatively less proactive effort to seek out English-speaking opportunities beyond

academic and familiar social environments.

5.2.3 English Communication Challenges

According to the quantitative results, Myanmar students experienced several
communication challenges in English, with speaking being the most prominent area of
difficulty. A total of 66.7% of participants reported lacking confidence when speaking
in class, and 61.1% felt uncomfortable during group discussions. Presentation-related
anxiety was also common, with 66.7% expressing nervousness when delivering
presentations. Additionally, 55.6% agreed that limited vocabulary affected their ability
to participate effectively. Listening challenges were another concern, with 50% of
respondents having trouble understanding fast lectures, and 50% struggling with

different English accents. Cultural and idiomatic language barriers posed further
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challenges; 44.4% indicated difficulty understanding idioms, jokes, or culturally
specific expressions in English. Grammar accuracy was also an issue, with 50% of the
students stating they were uncertain about their grammar use when communicating.
These findings highlight that most communication problems were related to oral
fluency, listening comprehension, vocabulary use, and anxiety during speaking tasks.
In support of the quantitative results, qualitative comments from the open-ended
responses provided deeper personal experiences. Several students shared that those
Thai classmates often avoid speaking English or prefer staying in their own groups,
limiting meaningful intercultural communication. One C1 Business student stated,
“Even though the classes are conducted in English, students usually tend to group with
their friends when doing projects, so there is not much chance for international students
to interact with local students in English.” Another C1 Business student mentioned that
“my Thai classmates are not comfortable enough to communicate in English and they
try to avoid it as much as they can.” Some participants also emphasized challenges with
understanding diverse accents from international classmates and instructors. For
example, one C1 Engineering student noted, “One of the main challenges | face is
understanding different accents from international classmates or instructors.” Others
mentioned the impact of Al tools on their language proficiency, with one C1 Business
student commenting, “I become more and more reliant on Al and | feel like my writing
ability decreases.” These responses highlight that communication challenges are not
only linguistic but also social and technological in nature, affecting students'

confidence, interaction, and participation in academic and classroom settings.

5.2.4 Strategies for Overcoming English Communication Challenges

The survey findings also identified strategies that Myanmar students commonly
used to cope with communication challenges. A high percentage (83.3%) reported
trying to improve their English communication through self-directed learning, such as
watching English movies or videos. The same proportion (83.3%) also engaged in
active vocabulary building by noting down new words and phrases. Practicing speaking
with friends was another common approach, adopted by 77.8% of participants.
Moreover, 72.2% tried to participate more actively in class to gain confidence, while

66.7% sought help from instructors or friends when they encountered challenges. About
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61.1% also used translation tools or bilingual resources to assist their understanding.
These results indicate that most students adopted a combination of self-study strategies,
peer practice, and support-seeking behaviors to overcome their English communication
challenges. The data also suggest a high level of motivation among students to improve
their skills despite facing various obstacles.

Qualitative responses from questionnaire further enriched these findings. Many
Myanmar students emphasized that watching English movies and series played a
significant role in improving their listening and vocabulary skills. One C1 Business
student noted, "'l improved my English skill mostly through movies because it helps me
to understand the meaning of new vocabulary without searching in the dictionary. I can
predict the meaning from the body language and situations from the movie scene and |
never forget the word again." Another B1 Business student shared that "watching
Netflix and imitating the dialogue would be one of the effective approaches.” Some
students also emphasized daily use and continuous practice, with one C2 Business
writing, "I use English in daily life,” and one B2 Engineering student stating, "I
recommend using English every single day." Peer interaction was also valued. Many
students mentioned speaking more with classmates and making international friends as
helpful strategies. For example, one C1 Engineering student said, "I personally just
watched a ton of movies, YouTube and other stuff to get better at English, and of course,
you gotta talk a lot as well. I would love to make some international friends and talk
with them, not just in chats but in calls." These qualitative insights illustrate that
students used a diverse mix of personal, social, and media-based strategies to enhance
their English communication skills, reflecting their high motivation and active efforts

to adapt in an international academic environment.

5.3 Discussion

This section discusses the findings based on the two research questions and
connects them with the reviewed literature. The analysis highlights how Myanmar
students experience challenges in English communication and the strategies they use to

manage these issues in a Thai international academic context.
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5.3.1 English Communication Challenges (RQ1)

The results of this study reveal that Myanmar students face notable challenges
in speaking and listening, consistent with previous research on international students in
English-medium settings. Oral communication, in particular, triggered anxiety for
many students 66.7% reported feeling unconfident when speaking in class, and the
same proportion expressed nervousness during presentations. This aligns with Hashemi
and Abbasi (2013), who found that speaking in a foreign language can induce anxiety
that lowers performance and participation. Moe (2021) also highlighted that Myanmar
students frequently hesitate to speak due to fear of judgment or making mistakes, which
limits their classroom engagement.

Listening comprehension was another area of concern. Half of the students
struggled with fast-paced lectures and unfamiliar accents, reflecting similar findings by
Goh (2000) and Yang et al. (2017), who identified the speed of speech and accent
variation as significant listening barriers for second-language learners. Park et al.
(2017) further emphasized that accent intelligibility is a key factor in communication
breakdowns, both in understanding others and being understood.

Vocabulary gaps (55.6%) and difficulty with idiomatic or culturally specific
expressions (44.4%) suggest that students lack sufficient lexical and cultural knowledge
for effective communication. These findings support Thane (2023), who noted that
Myanmar students often have a basic command of English but struggle with real-world
use and cultural nuances. Wilczewski and Alon (2022) also observed that intercultural
communication requires not just language proficiency, but also cultural awareness and
adaptation.

Additionally, some students reported social isolation caused by a lack of
engagement from Thai classmates, who preferred communicating within their own
groups. This echoes the findings of Chaiyasat (2023), who documented that
international students often experience limited interaction with local peers, which
negatively impacts their language development and sense of belonging. These peer-
related challenges are often compounded by differences in communication norms, as
Thai classroom culture tends to favor indirect and polite communication styles
(Kantamas et al., 2024).
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Lastly, as noted by Bi and Soontornnaruerangsee (2024), unfamiliar academic
expectations and classroom discourse styles often intensify stress and confusion for

international students.

5.3.2 Strategies for Improving English Communication (RQ2)

Despite these challenges, Myanmar students adopted a variety of strategies to
enhance their English skills. The most popular methods were watching English media
and recording new vocabulary, used by 83.3% of respondents. These practices align
with Nation’s (2001) theory that vocabulary acquisition improves significantly through
exposure to extensive input. Thane (2023) similarly emphasized the importance of
independent learning for Myanmar students, who often lack sufficient opportunities to
practice speaking and listening during formal education.

Practicing English with friends (77.8%) was another widely used strategy. This
reflects Vygotsky’s (1978) sociocultural theory, which underscores the role of social
interaction in language development. Cena et al. (2021) also found that informal peer
engagement, such as speaking with friends or participating in student clubs, helps build
communicative confidence and fluency. In this study, many students expressed a desire
to speak more with international classmates, especially through casual conversations or
online calls.

Active participation in class (72.2%) and help-seeking behavior (66.7%)
indicate that students are not passive learners but actively engage with their learning
environments. These findings correspond with Andrade (2006), who noted that
institutional support and peer networks are crucial for international students’ academic
and linguistic adaptation. Nevertheless, 61.1% of participants also relied on translation
tools, which suggests that some students still struggle with foundational fluency and
may use technology as a bridge to cope with comprehension gaps.

The qualitative responses revealed a range of creative strategies. Students
frequently mentioned imitating English dialogues from movies and practicing English
daily, strategies that reflect communication repair and self-regulation techniques, such
as paraphrasing, repetition, and emotional coping (Park et al., 2017; Wilczewski &
Alon, 2022). These adaptive behaviors show not only linguistic but also emotional

resilience, as students persist despite fear or discomfort.
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Overall, while most strategies were self-directed and informal, their widespread
use reflects high levels of motivation and adaptability. However, this also underscores
a gap in institutional support. As Nguyen (2024) and Buasuwan (2018) suggest,
structured programs like writing centers, peer mentoring, and conversation workshops
can play a key role in scaffolding these individual efforts. Without institutional
intervention, students may continue to rely solely on informal methods, which may not

be sufficient for academic language mastery.

5.4 Implications

The findings of this study offer several important implications for the
improvement of English communication among Myanmar students in international
programs in Thailand. Firstly, the high percentage of students who reported challenges
in speaking (94.4%), listening (83.3%), and vocabulary limitations (72.2%) suggests a
pressing need for targeted language support. These results imply that Thai universities
should consider implementing tailored English language enhancement initiatives,
particularly in speaking and listening skills. Language centers or academic support
offices could develop intensive courses or workshops that focus on interactive oral
communication, practical listening strategies, and academic vocabulary development,
which are directly aligned with students’ most common struggles.

In addition, the open-ended responses revealed that many students rely on
informal, self-directed learning strategies to improve their English communication.
These strategies include watching English movies and videos, listening to English
songs, practicing with friends, and using English in daily life. Some students also
mentioned imitating dialogue from media, reading articles, and speaking more with
classmates as helpful methods. This suggests that learners prefer accessible and
engaging approaches that can be integrated into their everyday routines. Therefore,
universities should consider incorporating these preferred strategies into formal support
mechanisms. Faculty could be encouraged to adopt simplified instructional English and
support varied forms of classroom interaction. Creating opportunities for informal
language use such as through peer mentoring programs, English clubs, or
extracurricular workshops may provide low-pressure environments that foster

confidence and fluency.
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Beyond the classroom, the findings underscore the multifaceted nature of
English communication challenges experienced by Myanmar students. These
challenges extend beyond linguistic limitations and are shaped by cultural and social
dynamics, including classroom participation, peer interactions, and limited
opportunities for meaningful cross-cultural communication. Some students reported
feeling isolated due to a lack of English use among local classmates, while others
expressed challenges adjusting to different accents or communicating spontaneously in
academic settings. These insights highlight the need for universities to foster a more
inclusive and supportive environment that encourages interaction, builds confidence,
and facilitates both language development and cultural integration.

These findings also carry broader implications for cross-cultural
communication and academic inclusivity in ASEAN higher education. As Thai
universities become increasingly internationalized, ensuring equitable learning
experiences for students from diverse linguistic and cultural backgrounds becomes
essential. This is not solely a matter of enhancing English language skills, but also of
supporting students’ overall well-being, promoting a sense of belonging, and enabling
their successful integration into university life. Institutions should adopt a holistic
approach by aligning curriculum design, student services, and faculty engagement with

the realities faced by multilingual learners.

5.5 Recommendations for Further Research

This study was limited to a small sample of 18 Myanmar students from a single
Thai university, and the data were collected solely through a questionnaire comprising
both Likert-scale and open-ended items. Several recommendations can be made in
order to enhance the generalizability and depth of future findings. Therefore, the
following are the recommendation for the future researcher:

First, future research should involve a larger and more diverse group of
participants, including Myanmar students from various academic years, faculties, and
multiple Thai universities. This would allow for broader comparative analysis and help
identify whether the communication challenges observed in this study are consistent

across different educational contexts.
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Second, while this study focused primarily on students’ self-reported challenges
and strategies, further studies could incorporate a research design where data is
collected from the same participants repeatedly over an extended period to track
students’ language development and adaptation over time. This would be especially
useful to understand how student progress in speaking, listening, vocabulary
acquisition, grammar use, and pronunciation proficiency throughout their academic
journey.

Third, although this research used quantitative methods and open-ended
responses to explore challenges and coping strategies, future studies should adopt
mixed-methods or qualitative approaches, such as interviews, focus groups, and
classroom observations. These methods would offer richer insights into the
psychological, cultural, and contextual factors that influence students’ communication
behaviors.

Forth, researchers could explore the role of instructors and institutional
practices in influencing English communication, especially in an international program.
Therefore, it is recommended that future research explore the role of institutional
support systems and teaching practices in either mitigating or reinforcing
communication challenges. For example, how do instructors adjust their teaching
methods to accommodate linguistic diversity, and what support mechanisms do
universities provide to foster English communication in academic and social settings?
Investigating how teachers and administrators perceive and respond to these challenges
can provide valuable perspectives can inform policy development for English-medium
instruction (EMI) programs for designing more responsive language support policies in
international programs.

Fifth, since this study identified that students experience anxiety and lack of
confidence, particularly in speaking and listening, future research could explore the
psychological aspects of communication such as language anxiety, motivation among
Myanmar students. Understanding these emotional and cognitive factors may help
design interventions that go beyond language instruction to include counseling or
confidence-building workshops.

Finally, further studies could assess the effectiveness of specific programs, such

as English communication workshops, peer language exchange initiatives, or
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technology-enhanced language learning tools, to determine their impact on reducing
communication barriers.

By addressing these areas, future research can contribute to a more holistic
understanding of the English communication experiences of Myanmar students
according to these factors and support the development of inclusive and effective
language policies in international academic settings. Future researchers can further
explore the evolving needs of international students in multilingual academic
environments by addressing the English communication challenges identified in this
study and implementing the recommended strategies. These insights will contribute
meaningfully to the development of effective educational policies and pedagogical
practices that support English language development in international programs.
Ultimately, this will help ensure that students from diverse linguistic backgrounds, such
as those from Myanmar, are better equipped to succeed academically, integrate socially,

and achieve their full potential in globalized higher education settings.
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APPENDIX A
PRELIMINARY QUESTIONNAIRE

Section 1: Demographic (Background Information)
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4. 2-3years (J‘%é? - §5@92)
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5)Do you have overseas experiences in which English must be used for
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Section 2: English Communication Use
ocC € OC C C °

300C: |- womommmwqusawz@ 0
L o L AL

How often do you use English in these following situations?
C C C € OC o ° o O
emmcﬂsae@sfaewpgogc aoéel 3200302202000 M) gao?z[gl(eo?

Gagqlo&ﬂu
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Please choose the best response to these following question.
C (o C C o O C
GS‘?)OO(S]GGSS?SG?OOOO @emcgaogsae[gm eelg:ﬂooo'lu
(0] o L L Ol

Likert Scale(Likert 390%5333030)-
1 = Never (m(ﬁeoygejs)

2 = Rarely (ﬂosor]ooof))

3 = Sometimes ( 02631006 §)

4 = Often ( e@')am)

5 = Always (39@0053)

. o c C
(2.1) - I use English during classroom Iectures.moac%:o?)m

c C [¢] C ocC € OC (9] ° C
Q)CS%ZOT)%SUSU(TJS?QHG(TOJ&JY) 390(\)0@’)(? 3’3&?8@[@03"

€ OC (9] ° C
3‘900)00)’)(73 390\?8[9[@(1)"

(2.3) - 1 use English when communicating with Thai
ocC ¢ C N N ’] € OC o ° C
classmates.c0C: 30052606 Qs o)mze[t:})og:{aa 300OOM %o?z[g[oooan

(2.4) - 1 use English in writing academic assignments.mo%md;)seogmo)c%

Qeoooawomés Gogs’aof]s’aoé og)cssﬁugougm eq::msqor:) ®006:
o O ocC € OC o ° (§

Q||:q][269:]]$¢> IOV M wo?s[gloowu

ocC

(2.5) - 1 use English in casual conversations with international students.a?céoo(m

C N "] "] "] "] (9] € OC (¢] ° C
G()’.U’JCSC)J)%GCQ?0 60Ic0l001s (DOO’)SG@)S?GP?’J 3’300)00)’3(? 3?&?8[9[0’)00"

(2.6) - 1 use English in daily life outside university (e.g., shopping,
. Qo C C C C € OC o ° C
commutlng).m@o?m@co G$OPIN0OIC IF2OCO0®I M 32302|§|O WO (eoml

C cc 2] C
GO?JSOODO%OO@C%I 861808’)8[§C3)II

(2.7) - I communicate in English on social media or messaging
o CcCoeo Q C (9] 0] C C C C
platforms.s0§0003030 20 WI mo?eog%@cz 000G EICIQPLORC

€ OC C C C ’] C
3’30(\)03)’)03’)@(; &)OOQODOD() oo 00l
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(2.8) - I practice English through entertainment (movies, music, YouTube,
C C C ©o C C € OC O C (§
etc.).eqpe@qu (saosﬂm 0oni YouTube ®oa&>[§<°:) 32000000 GOYMY SO

(2.9) - I intentionally seek opportunities to speak English in non-academic
. C c oc¢C C C C
settlngs.mooc@ooqlcoa?cepeo?meoao GSEPQPIOC oS

E OC ¢ C C (9] C C cCooO ’] C
390(\)00)(7)’336@’)61? 398(;39(\)@36”’)3(7? q&aawqjmﬂﬂ %T)GLOOO ool

(2.10) - I switch between English and other languages(e.g.
€ OC C ¢ (9}
Burmese)s’aocoooooooojsg 39@0:000&304{[)3 (Bom - @§mmm) ep)

(Y C C ocC C o C
C\)(DOOS’B&DCG@O)’J G@)C‘SCDS’BCDS@[&CCD@LD 907)861(5]0)00
o iL o L L L

Section 3: English Communication Challenges
320E: - 363000 0deeeN Bsealoup:
U S o] & Nt fat i

Which aspects of English communication are challenging for you? (Select all that
apply)
398&%603033"@@9900633056 2&1 ©D920IOM APV 2EOIMD

° o Sl B P o2 % o

399(?5536"@0833 521 (200583E00[03 6g:0l)
[° 2 [ AP ©§:
Speaking (o)(mze[c})@&)

Listening (@’)seoooé[g&f)

Reading (030(905@&;)

Writing (meqz@éz)

What makes English Communication difficult for you while studying in an
international program?

8EEMmMunedmt o 035@')"@ ©5 English Communication ( OO
) F0q9%3C O #640p ENg
C C C C C C C C N C C

aooooaoo@cz )00 20CIORM meooe@;c @amsaa@@eo)oa:?pjgu

o o o O o
Please choose the best response to these following question.

C C C C o (9} C
emmcﬂeesac?zafaoom @emc:aosgae@m eslzzﬂoad]n

(@) (¢] L L O
. - o C
Likert Scale(Likert 330?0333009)-
C

1 = Never (:nooeoo??)

2 = Rarely (ﬂosor]ooug)
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3 = Sometimes ( mézﬂooogé’l)

4 = Often (e[ogpamm)
5 = Always (33@0053)

C C
(3.1) - Lack of Academic Vocabulary (Academic eo']oo')eﬁp a@ og§°@cz)

(3.2) - Lack of Grammar Knowledge (oaé]q”lmsaeohr@ mé 60@68)

i 1

(3.3) - Difficulty in Academic writing (Academic writing
sfaeqzsfaoooséadséelf%@é:)

(3.4) - Difficulty to understand different English Accents(ecyp3e000
€ OC ° Cc O .2 9 o c _¢C CN Co

3OO0 VQMQKOM §oompjeﬁama[§co)

(3.5) - Difficulty to understand fast-paced dlscussmns(cql @%Gm

eagzegzﬁcﬂogn? c?ogc\)pjeﬁ ama@cg)

(3.6) - Feeling of nervousness when speaking English in front of the
C € OC [O NS C C
class(seoog?gee] %) %omommse@oo\):{asﬂ ojoocooepgee@oc
1lo ] o AL 1 L o

32905395@08@58)
h s CO Co C
(3.7) - Fear of making mistakes (39419030?0@?0 e@')m&@cz)

1 H N N Co C
(3.8) - Fear of being judged by others (oo@a:oaeogqosfam@ooaq@csms

e@o(ﬁa’@éz)

(3.10) - Feeling shy or hesitant to speak English(aac%c\%ﬁo)cmg 6@98 0881@5
(oa) Bod>cv @oc eepcep @c )

(3.11) - Different levels of classmates' English proficiency(:;aoo%zewgqugﬁ

oC

39(6)(\)00)’) OQJG (T{ICG 33@0336“[ 6&”_ m@os@és)
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(3.12) - Difficulty participating in group discussions or projects(sa&gx%cﬁ

o
R R . CQo QC, o C "] C C C \O@Co
G&o)oegoﬁféﬂ)o O%@LTL)U) ®6(D§oéﬂ')e(780 (O] OCST)UOJC 3?9(7)3’33%] Co)

. . - C C OC N C
(3.13) - Different communication styles(aoooogweqooo?c 08@90@00)

(3.14) - Different sense of humor or sarcasm(cré@oz@ogoseoaomoo%
eooeé]@&o% sHATaV) 035@&)
PECFC? §9¢ 2% °

(3.15) - Different ways of expressing disagreement or criticism(oaeoooeq%ﬁeﬂoz

Q C c [ 0, W L e .
O?OB(JLJUJ GO@??E{I’)O(TB G(OD@U)?&?O(\)QO(Q’J@’)O&E)

o

A Q Qo C C
(3.16) - Different body languages (eq%@emcpwmm%ﬁagepeogmeéf

C N [9} C
Gm@ec?orpaeg)weﬂoz)

(3.17) - Different attitudes towards teachers(aoepaoq;equweoT

ooemoooz(ré@)zﬁsl)

(3.18) - Different classroom atmosphere (eq?&%eoao moaéa%z =) 3%80333306

(o%) oorSo%:O'ﬂcc::a@eogzsfaeaTedos)
(3.19) - Different teaching methods (@@93@9:’,?93@:1)9035@936613?@3mé:qu)
(3.20) - Different academic expectations (e.g., critical thinking,

t. . t o O C C (‘o C ) o Co C C
participation)opooeqaocep Ggp?ﬁsoqjmqpodgo@oo@co (Pud- GOWS0OK!

6]0&3)
L

Section 4: Strategies for Overcoming English Communication Challenges
ocC € OC C C ocC o C C
30C8 G- 320000 M VOGES ®§69Tﬁ>eipocre COYPAPEQH ©UIDY|(|UDQPS

The Effectiveness of the Strategies | Use to Overcome the Challenges in English
Communication:
DHOO 3009200566:00¢ @eoo com Bsealoup:ad emPag$30005
e} SR €938 $ERIQQPEP SOP TP $323
C

(YO)J%(S ZB?:){)%@I_GC)\)’J GUI)C{I”_O’)’J%PS@WS (XO)GGP(T)&?
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Please indicate your level of effectiveness with the following
statements.coqpzes(q)s] 63200501665 (Gq054psgS >EBeepeSumsasad
YRGS PqPYS ° P CRN 1

e35(gh

Likert scale: (Likert 390%5:39039)-
Very Ineffective (nqézeogeepdgores) -1
Ineffective (eogeepogoﬁz) -2

Neutral (@Jgeér.) -3
Effective (c3eepado0pd)-4

(9}

Very Effective (%QC?%G)GGP(TSODEC)-E)

cC _¢C 00 O C C
(4.1) - Watching English movies/videos (33 el]()ﬂceﬂ')s / esu?qps@@ﬁ]@cz)

(4.2) - Using Engllsh learning apps or tools (e.0.
Duollngo):raoc\)omemcooeq 39000({[) 33:)3 @l@c (eom Duolingo)

(4.3) - Reading English books/articles (33 80)’)3?5/680’)68(3]86“’)3(908@68)

]

(4.4) - Copying phrases or expressions used by others(s’a@ozo%qusaoas

L

(©] C ° ¢ (9] ° C
0)(7)’)0?9{]90 D?OGLTL)U) 3’33?.:3’3%%&*)47? (YI{OLXI?O?o@Co)

(4.5) - Learning new English words/phrases

€ OC ° C o C C
reguIarly(sfaomoo)mozc?:/@mozc?sfa03®qu0? 9?§ecpmo[§cz)

[e]

(4.6) - Repeating or paraphrasing when misunderstood(ooo ?oocgemog
0§03 mgaﬂc @;mgem@@c a)eoooo :{a@o 1%@ @ ﬂ @5:)

C Q

L

. o C
(4.7) - Asking others to speak slowly or clearly(za@o:oﬁqpme @ 3POCO (20)
C C C C Qo C CcC O C
§Cs§)C8COCOCS e@oe?eﬁ ecmczecg@c:)

(4.8) - Managing fear of making mistakes in English(ga(s)c&SC\?)

o CO (9} Co Co 0 2C C CD
3316’30@[&?06?’)0? G@oma@cemoo&?gqﬂo@co)
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(4.9) - Practicing English with friends/ classmates(oﬁcugeu&ls’aoo%secogeipg?

o

€ OC C ofC
32000000 GQ?U{I?G@O@?@C@)

(4.10) - Speaking English in informal
conversations(@ef%eio)ée[Q)aoeooca’a(%C\%o)mze[(:pzaoz G(;]G(;]’O’]SO’]S

LIl
° o C C
294:(gle(yrs3(03p8l5¢)
(4.11) - Speaking with native English speakers(eaoaésfa&\o)ﬁ@moge@ooaqu?cg

c
omze@o@cg)

(4.12) - Asking friends for help with English (o;)cog

=
520

=5

30
co
§O

€ OC cC o¢C
320000 073?(30(7)0300@ 39(?39860&1%6(7)’)00&?@0’)

§ 7 . Qo C c. ¢ ¢
(4.13) - Working in pairs or small groups (330@&300 ORCLOY|C3&C320) (V)
320 (\DJ 39(%(\%56(\)(Q|5 )
oooq o 4

o

(4.14) - Doing group assignments in English (39%\)9(\%06 339(?)53@ o(ﬂozogccz 326036
o C
e

(4.15) - Using social media or online communities in English(e.g.English-speaking
platforms like Reddit, Facebook groups, or language exchange
forums)s’aémgﬁecﬂﬁ%’] 066N C\I?gslng‘%oa(f)qps OSLOG:)O?O’S

C C C N C ’] c(>¢C
(QJGSO’.UCO]?Q{PS?(; GQgSGg‘SGPS?(gOG{PSO’O)C O] OC@CS

(4. 16) Attending university English workshops(oogao3abee:3a6600

QC o N C
3’3 QOO 3?C\?OGL] Gagoegogqpo CDOOGGP(D@CO)

(4.17) - Participating in orientation or cultural training(Orientationeipg a%eu?crg

C o cC Ooc¢C C <, o C (’@ <
ooeeo:ﬂeﬁﬁg @iCGOD’) O\)CU)c?oQﬂ')o O)OOGGPOO Co)

oC (§
(4.18) - Joining intercultural activities or events(meeo:ﬂoea? PUCOLOGE:

C}?O?PS?({PS O%@LYL)U) 8(\)63&)%0({]’)80030 (S]OC@CS)
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(4.19) - Receiving support from Iecturers/staff(moSm

30 /DM 305086 006:aP:ade O3:MSL 03[5&)
GPQ{P" ool $ °EtP° P QPR R(FC?

. . C (Y C
(4.20) - Getting help from peer mentors or senlors(a)morl?aoaorl? §@s@qlos

Q0,00 ° Q C
(83)8uqpsody 3mpp3qoplacy

Comments and Suggestion

1. What are your comments or suggestions about the challenges you face when
using English in your international program? (If any)

C C C C c oc¢C C ¢ C Q
CDCU)(T)GGPOOG:?GOD’J 3?@@@8&?CGPQDCCD?83BOO)CS 32000

Cn

€

(@] D8]
% C o C N ° Co 9 C Q C

SDO?o[glGPCfo)C @l@(fgﬂ@&)’) 3’39(7)3’38({[’)0396@)Co Q?OQDOQI O?OG:)U?OD

3’3@@[%]066”’)3 63(5]006618(3]"

3n

2. What are your comments or suggestions about the strategies that help you
communicate better in English? (If any)

€ OC (®] C C [®] C C C C o C
32000000008 G@)@?&)(DQODOO? O?SO)OOGO)&T? &)gG?UO)('D 3’3&?30CGCD’)

5:006:qpssC 9BEea 2320009|05 23 090633@@ 0Haps §0loneg:ol
?&% 6°Q’?~P°‘J§o [ L’ OQ.I LoGL Fﬂ Q{P"ﬂo 61"0"
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